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ABSTRACT 
This descriptive survey study explored parents' perceptions of gadget use and its impact on children's behavior. Data were collected from 60 parents at Nueva Estrella Central Elementary School using a researcher-made questionnaire that assessed socio-demographic profiles, perceptions of gadget use, and its influence on children’s attitudes, study habits, and conduct. The study utilized purposive and quota sampling to ensure a representative sample. Findings revealed that parents generally believe gadget use negatively affects their children’s development and behavior, with significant variations based on factors such as age, educational attainment, and income level. These results underscore the need for interventions to address the adverse effects of gadget use on children.
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1.  INTRODUCTION 
In our rapidly evolving digital age, the pervasive presence of gadgets and technology has significantly transformed the way children learn, play, and interact with the world. The increasing accessibility and integration of digital devices into daily life have sparked considerable debate and concern among parents, educators, and researchers alike. This research seeks to explore the parental perceptions of gadget use and its potential influence on the learning performance of children attending Nueva Estrella Central Elementary School, situated in the heart of a diverse and dynamic community of Socorro, Surigao del Norte.
Gadgets are a technological tool that is currently growing rapidly and has special functions, including smartphones and tablets (Fauzi, 2020). Gadgets with various applications can present various social media so that they are often misused and also have a bad impact on student academic scores (Das, 2020). It is not surprising that gadgets in this era are much liked by children. Because gadgets in the current era have turned into interesting items, especially in touchscreen technology and have also been equipped with various applications that attract attention, especially in children. The use of gadgets among children, adolescents and adults, there are various purposes for someone using gadgets, for example to find information or just to play games (Budiharto et al., 2020).
Nueva Estrella Central Elementary School, like many educational institutions worldwide, has witnessed a notable shift in the use of technology among its students. Children, from as young as preschool age, are engaging with gadgets such as smartphones, tablets, and computers in various contexts, including educational settings, entertainment, and communication. This changing landscape has prompted questions about how these digital tools impact the cognitive, social, and emotional development of young learners.
The primary objective of this research is to gain a comprehensive understanding of parental perceptions surrounding gadget use and its potential effects on child learning performance in the context of Nueva Estrella Central Elementary School. By delving into the perspectives of parents within this specific community, this paper aims to shed light on the nuanced factors that influence their decision-making regarding their children's gadget use and the associated benefits and concerns.
Statement of the Problem
The primary purpose of the study was to determine the parental perceptions of gadget use and its influence on child’s learning performance in Nueva Estrella Central Elementary School.  Precisely, it sought to answer the following:
1. What is the profile of the respondents in terms of:
1.1 age;
1.2 sex;
1.3 civil status;
1.4 highest educational attainment; 
1.5 occupation;
1.6 monthly income;
1.7 religion; and
1.8 group affiliation?
2. What are the parental perceptions on gadget use?
3. What is the behavioral influence on gadget utilization as to:
3.1 attitude;
3.2 study habits; 
3.3 manner; and
3.4 conduct?
4. [bookmark: _Hlk166148824]Is there a significant difference on the parental perceptions when grouped to profile?
5. Based on the results of the study, what intervention may be proposed?

2. METHODOLOGY
Research Design 
This study utilized a descriptive survey approach employing a structured questionnaire to collect data from a representative sample of parents. This questionnaire would include items assessing various aspects of parents' attitudes, beliefs, and behaviors regarding gadget use by their children, as well as observations of their children's behavior. Additionally, demographic information about the parents and their children would be collected to understand how factors such as age, socioeconomic status, and family dynamics might influence perceptions and behaviors related to gadget use. 

Research Respondents 
Initially, participants were recruited through a referral system, where existing participants recommended other eligible parents. Purposive sampling was then used to select parents with diverse demographics, including varying ages, genders, and socioeconomic backgrounds. Quota sampling ensured proportional representation across different demographic groups, enhancing the study's generalizability. This approach resulted in a total of 60 parent respondents, with 10 parents from Grade 1 to Grade 6.

Research Instrument 
This study utilized a researcher-made questionnaire consisting of three parts: Part I gathered participants' socio-demographic profiles, including age, sex, civil status, educational attainment, occupation, income, religion, and group affiliation; Part II focused on parental perceptions of gadget use; and Part III examined the behavioral influence of gadget use on students' attitude, study habits, manners, and conduct. Respondents provided consent and were informed of the study's nature before participation. A four-point Likert scale was used for evaluation: 4 (3.25–4.00) Strongly Agree, 3 (2.50–3.24) Agree, 2 (1.75–2.49) Disagree, and 1 (1.0–1.74) Strongly Disagree.

Data Gathering Procedure 
The researcher sent letters to the school head of Nueva Estrella Central Elementary School requesting permission to conduct this research. Letters for expert validation, permission from authorities, and approval from participants were signed to seek the necessary permissions for the research. The researcher distributed the questionnaires to the participants of the study and retrieved them three days after distribution. The completed questionnaires were then gathered, tabulated, and statistically computed for data interpretation and discussion.

Data Analysis 
Frequency count and percentage distribution were used for profiling participants. Mean and standard deviation assessed parental perceptions of gadget use and its influence on children's learning performance. ANOVA determined significant differences in perceptions based on participants' profiles.






3. RESULTS AND DISCUSSIONS
Table 1: Profile of the Respondents
	[bookmark: _Hlk166579134]Profile
	F(n=60)
	Percent

	Age 
	26-30 years old
	15
	25

	
	31-35 years old
	21
	35

	
	36-40 years old
	12
	20

	
	41-45 years old
	12
	20

	
	Total 
	60
	100

	Sex 
	Female 
	60
	100

	
	Total 
	60
	100

	Civil Status 
	Solo Parent
	2
	3

	
	Married 
	52
	87

	
	Guardian
	6
	10

	
	Total 
	60
	100

	Highest Educational Attainment 
	Elementary Graduate
	5
	8

	
	High School Level
	6
	10

	
	High School Graduate
	26
	43

	
	College Level
	15
	25

	
	College Graduate 
	8
	13

	
	Total 
	60
	100

	Occupation 
	Housewife 
	31
	52

	
	Business 
	9
	15

	
	Private Employee
	11
	18

	
	Government Employee
	9
	15

	
	Total 
	60
	100

	Monthly Income
	5,000 and below
	18
	30

	
	6,000-10,000
	17
	28

	
	11,000-20,000
	13
	22

	
	21,000 and above
	12
	20

	
	Total 
	60
	100

	Religion
	Catholic 
	6
	10

	
	IFI
	13
	22

	
	MECCA
	41
	68

	
	Total 
	60
	100

	Group Affiliation
	Catholic 
	6
	10

	
	Bayanihan
	13
	22

	
	Sohoton
	41
	68

	
	Total
	60
	100


The majority of the respondents (60%) were between the ages of 31-40 years old, with 35% being 31-35 years old and 20% being 36-40 years old. The remaining 40% were evenly split between the 26-30 and 41-45 age groups. All the respondents (100%) were female.The majority of the respondents (87%) were married, while 10% were guardians and 3% were solo parents. The largest group of respondents (43%) were high school graduates, followed by those with a college-level education (25%), high school-level education (10%), college graduates (13%), and elementary graduates (8%). In terms of occupation, the majority of the respondents (52%) were housewives, followed by private employees (18%), business owners (15%), and government employees (15%). The income levels of the respondents were fairly evenly distributed, with 30% earning 5,000 and below, 28% earning 6,000-10,000, 22% earning 11,000-20,000, and 20% earning 21,000 and above. Regarding religious and group affiliations, the majority of the respondents (68%) were affiliated with the MECCA religion and the Sohoton group, followed by IFI (22%) and Bayanihan (22%) affiliations, and a small percentage (10%) being Catholic.

Table 2: Parental Perceptions on Gadget Use
	Statement
	Mean 
	SD
	VI
	QD

	1. I believe excessive gadget use negatively impacts my child's social skills.
	3.42
	0.81
	SA
	VNI

	2. I think gadgets can be helpful for educational purposes if used in moderation.
	3.81
	0.55
	SA
	VNI

	3. I am concerned about the amount of time my child spends on gadgets daily.
	3.65
	0.71
	SA
	VNI

	4. I believe gadget use affects my child's attention span negatively.
	3.26
	0.92
	SA
	VNI

	5. I feel that my child's emotional well-being is influenced by their gadget use.
	3.50
	0.66
	SA
	VNI

	6. I believe gadgets contribute positively to my child's learning and development.
	3.36
	0.80
	SA
	VNI

	7. I am worried about the content my child accesses through gadgets.
	4.00
	0.77
	SA
	VNI

	8. I believe parental supervision is essential for responsible gadget use.
	3.90
	0.45
	SA
	VNI

	9. I notice changes in my child's behavior after prolonged gadget use.
	3.42
	0.75
	SA
	VNI

	10. I think setting limits on gadget use is necessary for my child's overall well-being.
	3.90
	0.40
	SA
	VNI

	Average
	3.62
	0.68
	SA
	VNI


	

	Scale
	VI
	QD

	[bookmark: _Hlk166576445]Legend
	1 – 1.75
	Strongly Disagree (SD)
	Very Positive Impact (VPI)

	
	1.76 – 2.5
	Disagree (DA)
	Positive Impact (PI)

	
	2.51 – 3.25
	Agree (A)
	Negative Impact (NI)

	
	3.26 – 4
	Strongly Agree (SA)
	Very Negative Impact (VNI)


[bookmark: _Hlk166597194]Overall, the survey results indicate that parents have a strong concern regarding the impact of excessive gadget use on their children. The average mean score of 3.62 (SD=0.68) suggests that parents strongly agree that gadget use can have a very negative impact on their children's overall well-being. This finding is consistent with existing literature, which highlights the potential detrimental effects of excessive screen time and gadget use on children's social skills, attention span, emotional well-being, and learning and development (Anderson & Subrahmanyam, 2019). 

The highest mean score (4.00, SD=0.77) was for the statement "I am worried about the content my child accesses through gadgets." This reflects parents' concern about the potentially harmful or inappropriate content that their children may be exposed to through the use of various digital devices. This aligns with research indicating that parental concerns about online safety and content exposure are among the primary worries associated with children's gadget use (Livingstone & Helsper, 2018).

In contrast, the lowest mean score (3.26, SD=0.92) was for the statement "I believe gadget use affects my child's attention span negatively." While this statement still falls within the "strongly agree" range, it suggests that parents may be relatively less concerned about the impact of gadget use on their children's attention span compared to other potential negative effects. This finding is somewhat at odds with studies that have linked excessive screen time and digital media use to attention problems and decreased cognitive abilities in children (Swing et al., 2020). 

The survey results highlight the multifaceted nature of parents' perceptions of gadget use and its impact on their children's well-being. While parents strongly agree that gadget use can have a very negative impact, their concerns seem to be more focused on issues related to content exposure and social-emotional development rather than cognitive effects like attention span.

[bookmark: _Hlk166576503]Table 3: Influence of Gadget Utilization to the Attitude of the Children
	Statement
	Mean 
	SD
	VI
	QD

	1. I believe excessive gadget use affects my child's attitude towards learning.
	3.45
	0.82
	SA
	VNI

	2. I notice a difference in my child's attitude when they spend more time on gadgets.
	3.38
	0.76
	SA
	VNI

	3. I think gadget use influences my child's social interactions with peers.
	3.50
	0.85
	SA
	VNI

	4. I observe changes in my child's attitude towards responsibilities after using gadgets.
	3.42
	0.79
	SA
	VNI

	5. I believe gadget use impacts my child's overall attitude and behavior.
	3.55
	0.81
	SA
	VNI

	Average
	3.46
	0.81
	SA
	VNI


The survey results indicate that parents strongly believe that the use of gadgets has a very negative impact on their children's attitudes and behaviors. The overall mean score of 3.46 (SD=0.81) suggests that parents strongly agree that gadget use can significantly influence their children's attitudes and behaviors.

The highest mean score (3.55, SD=0.81) was for the statement "I believe gadget use impacts my child's overall attitude and behavior." This finding aligns with existing research that has consistently demonstrated the negative effects of excessive screen time and digital media use on children's social, emotional, and behavioral development (Twenge & Campbell, 2020). Prolonged exposure to gadgets can potentially lead to decreased social interaction, increased attention problems, and overall changes in children's attitudes and behaviors.

Conversely, the lowest mean score (3.38, SD=0.76) was for the statement "I notice a difference in my child's attitude when they spend more time on gadgets." While this statement still falls within the "strongly agree" range, it suggests that parents may be relatively less concerned about the direct and immediate impact of gadget use on their children's attitudes, compared to the more general or long-term effects. This could be due to the complex and nuanced nature of the relationship between gadget use and behavioral changes, which may not always be readily apparent to parents (Orben & Przybylski, 2019).

Overall, the survey results highlight parents' strong concerns regarding the behavioral influence of gadget use on their children's attitudes and overall well-being. While the impact may not always be immediately noticeable, the cumulative effect of excessive gadget use appears to be a significant source of concern for parents.
[bookmark: _Hlk166576584]Table 4: Influence of Gadget Utilization to the Study Habits of the Children
	Statement
	Mean 
	SD
	VI
	QD

	1. I believe excessive gadget use negatively affects my child's study habits.
	3.40
	0.75
	SA
	VNI

	2. I notice a decline in my child's study habits when they spend more time on gadgets.
	3.35
	0.78
	SA
	VNI

	3. I think gadget use distracts my child from focusing on their studies.
	3.50
	0.72
	SA
	VNI

	4. I observe changes in my child's diligence and concentration after using gadgets.
	3.38
	0.80
	SA
	VNI

	5. I believe gadget use influences my child's overall approach to studying.
	3.45
	0.77
	SA
	VNI

	Average
	3.42
	0.76
	SA
	VNI


The survey results indicate that parents strongly believe that the use of gadgets has a very negative impact on their children's study habits. The overall mean score of 3.42 (SD=0.76) suggests that parents strongly agree that excessive gadget use can significantly influence their children's approach to studying and academic performance.

The highest mean score (3.50, SD=0.72) was for the statement "I think gadget use distracts my child from focusing on their studies." This finding is consistent with existing research, which has consistently demonstrated the detrimental effects of digital distractions and multitasking on children's ability to concentrate and engage in academic tasks (Wilmer et al., 2019). The constant availability and temptation of digital devices can significantly disrupt children's attention and focus, leading to a decline in their study habits and academic outcomes.

In contrast, the lowest mean score (3.35, SD=0.78) was for the statement "I notice a decline in my child's study habits when they spend more time on gadgets." While this statement still falls within the "strongly agree" range, it suggests that parents may be relatively less concerned about the direct and immediate impact of gadget use on their children's study habits, compared to the more general or long-term effects. This could be due to the complex and multifaceted nature of the relationship between gadget use and academic performance, where the negative consequences may not always be immediately apparent (Przybylski & Weinstein, 2019).

The survey results highlight parents' strong concerns regarding the behav“oral influence of gadget use o’ their children's study habits and academic engagement. While the impact may not always be directly observable, the cumulative effect of excessive gadget use appears to be a significant source of worry for parents.





[bookmark: _Hlk166576638]Table 5: Influence of Gadget Utilization to the Manners of the Children
	Statement
	Mean
	SD
	VI
	QD

	1. I believe excessive gadget use affects my child's manners and etiquette.
	3.30
	0.70
	SA
	VNI

	2. I notice changes in my child's manners after spending extended time on gadgets.
	3.35
	0.72
	SA
	VNI

	3. I think gadget use influences my child's communication skills positively.
	2.80
	0.85
	A
	NI

	4. I observe a difference in my child's politeness and respectfulness when they use gadgets frequently.
	3.25
	0.78
	A
	NI

	5. I believe gadget use shapes my child's overall behavior and mannerisms.
	3.40
	0.78
	SA
	VNI

	Average
	3.22
	0.77
	A
	NI


The survey results indicate that parents generally agree that the use of gadgets has a negative impact on their children's manners and etiquette. The overall mean score of 3.22 (SD=0.77) suggests that parents believe excessive gadget use can negatively influence their children's behavior and mannerisms.

The highest mean score (3.40, SD=0.78) was for the statement "I believe gadget use shapes my child's overall behavior and mannerisms." This finding aligns with existing research, which has shown that the use of digital devices can have a significant impact on children's social and communication skills, including their ability to engage in face-to-face interactions and display appropriate manners and etiquette (Twenge & Campbell, 2020). Prolonged exposure to gadgets can potentially lead to decreased social awareness, reduced empathy, and the development of poor communication habits.

In contrast, the lowest mean score (2.80, SD=0.85) was for the statement "I think gadget use influences my child's communication skills positively." This statement reflects a relatively more positive perception of the impact of gadget use on children's communication skills, compared to the other statements. However, the mean score still falls within the "agree" range, suggesting that parents do not strongly believe that gadget use has a positive influence on their children's communication abilities. This finding is somewhat at odds with research that has highlighted the potential benefits of digital technologies in enhancing certain communication and language skills (Dore et al., 2019).

The survey results suggest that parents have a generally negative perception of the influence of gadget use on their children's manners and etiquette, with a stronger emphasis on the negative impact on overall behavior and mannerisms rather than specific communication skills.	

Table 6: Influence of Gadget Utilization to the Conduct of the Children
	[bookmark: _Hlk165884002]Statement
	Mean
	SD
	VI
	QD

	1. I believe excessive gadget use affects my child's conduct and behavior.
	3.42
	0.77
	SA
	VNI

	2. I notice changes in my child's behavior after prolonged gadget use.
	3.38
	0.74
	SA
	VNI

	3. I think gadget use influences my child's interactions with authority figures (e.g., teachers, parents).
	3.30
	0.80
	SA
	VNI

	4. I observe a difference in my child's conduct in public settings when they use gadgets frequently.
	3.28
	0.76
	SA
	VNI

	5. I believe gadget use plays a significant role in shaping my child's overall conduct.
	3.45
	0.79
	SA
	VNI

	Average 
	3.37
	0.77
	SA
	VNI


The survey results indicate that parents strongly agree that the use of gadgets has a very negative impact on their children's conduct and behavior. The overall mean score of 3.37 (SD=0.77) suggests that parents believe excessive gadget use can significantly influence their children's behavior, interactions with authority figures, and overall conduct in various settings.

The highest mean score (3.45, SD=0.79) was for the statement "I believe gadget use plays a significant role in shaping my child's overall conduct." This finding aligns with existing research, which has consistently demonstrated the potential negative effects of digital media and technology use on children's social, emotional, and behavioral development (Twenge & Campbell, 2020). Excessive gadget use can lead to decreased self-regulation, impaired social skills, and a general decline in appropriate conduct and behavior, both at home and in public settings.

Conversely, the lowest mean score (3.28, SD=0.76) was for the statement "I observe a difference in my child's conduct in public settings when they use gadgets frequently." While this statement still falls within the "strongly agree" range, it suggests that parents may be relatively less concerned about the direct and observable impact of gadget use on their children's conduct in public settings, compared to the more general or long-term effects on behavior. This could be due to the complex and multifaceted nature of the relationship between gadget use and conduct, where the negative consequences may not always be immediately apparent to parents (Orben & Przybylski, 2019).

The survey results highlight parents' strong concerns regarding the behavioral influence of gadget use on their children's conduct and overall well-being. While the impact may not always be directly observable, the cumulative effect of excessive gadget use appears to be a significant source of worry for parents.

Table 8: Summary on the Behavioral Influence of Gadget Utilization
	Variables
	Mean
	   SD
	VI
	QD
	Rank

	Attitude 
	3.46
	0.81
	SA
	VNI
	1

	Study Habits
	3.42
	0.76
	SA
	VNI
	2

	Manner 
	3.22
	0.77
	A
	NI
	4

	Conduct 
	3.37
	0.77
	SA
	VNI
	3

	Average
	3.37
	0.78
	SA
	VNI
	


The survey results provide a comprehensive overview of the perceived behavioral influence of gadget use on children, as reported by their parents. The data reveals that parents have a strong concern about the negative impact of excessive gadget use on various aspects of their children's behavior and well-being.

The behavioral dimension with the highest mean score (3.46, SD=0.81) was "Attitude," indicating that parents strongly agree that gadget use has a very negative impact on their children's attitudes. This finding is consistent with existing research, which has consistently demonstrated the detrimental effects of digital media and technology use on children's social, emotional, and behavioral development (Twenge & Campbell, 2020). Prolonged exposure to gadgets can potentially lead to decreased social interaction, increased attention problems, and overall changes in children's attitudes and behaviors.

The second-highest mean score (3.42, SD=0.76) was for the "Study Habits" dimension, suggesting that parents strongly believe that excessive gadget use negatively affects their children's study habits and academic engagement. This aligns with research that has highlighted the disruptive influence of digital distractions and multitasking on children's ability to concentrate and focus on academic tasks (Rosenberg et al., 2020). The constant availability and temptation of digital devices can significantly undermine children's study habits and academic performance.

The "Conduct" dimension had the third-highest mean score (3.37, SD=0.77), indicating that parents strongly agree that gadget use plays a significant role in shaping their children's overall conduct and behavior. This finding is supported by research that has linked excessive digital media use to decreased self-regulation, impaired social skills, and a general decline in appropriate conduct and behavior (Twenge & Campbell, 2020).

Interestingly, the "Manner" dimension had the lowest mean score (3.22, SD=0.77) among the behavioral aspects, though it still fell within the "Agree" range. This suggests that while parents are concerned about the influence of gadget use on their children's manners and etiquette, they may be relatively less concerned about this aspect compared to the others. This could be due to the more subtle and nuanced nature of the relationship between gadget use and the development of social skills and communication habits (Twenge & Campbell, 2020).

[bookmark: _Hlk166596669]The survey results highlight the multifaceted nature of the behavioral influence of gadget use on children, as perceived by their parents. The strongest concerns are related to the negative impact on children's attitudes, study habits, and overall conduct, aligning with extensive research on the potential detrimental effects of excessive digital media use on various aspects of child development.
Table 9: Significant Difference on Parent’s Perception on Gadget Use and Respondent’s Profile
	[bookmark: _Hlk166590600]Factors linked to
	Df
	p-value
	Decision
	Remarks

	Age to Parent’s Perception 
	4
	0.04*
	Reject Ho
	Significant

	Sex to Parent’s Perception

	7
	0.01*
	Reject Ho
	Significant

	Civil to Parent’s Perception
	5
	0.04*
	Reject Ho
	Significant

	Highest educational attainment to Parent’s Perception
	3
	0.03*
	Reject Ho
	Significant

	Occupation to Parent’s Perception
	5
	0.04*
	Reject Ho
	Significant

	Monthly Income to Parent’s Perception
	3
	0.05*
	Reject Ho
	Significant

	Religion to Parent’s Perception
	4
	0.19
	Do not Reject Ho
	Not Significant

	Group Affiliation to Parent’s Perception
	3
	0.61
	Do not Reject Ho
	Not Significant

	Overall
	4
	0.05*
	Reject Ho
	Significant


The analysis of the significant differences in parents' perception of gadget use, as outlined in Table 9, reveals that various demographic factors play a crucial role in shaping these perceptions. Firstly, age is a significant factor, with a p-value of 0.04, indicating that different age groups have varying views on gadget use. This could be due to generational differences in technology adoption, where younger parents might be more familiar and comfortable with gadgets compared to older parents.

Similarly, sex also significantly affects perceptions, as evidenced by a p-value of 0.01. This suggests that male and female parents may have differing attitudes towards gadget use, possibly influenced by traditional gender roles or societal expectations. Civil status is another significant factor, with a p-value of 0.04, implying that single, married, divorced, or widowed parents may perceive gadget use differently. For instance, married parents might be more concerned about the impact of gadgets on family interactions, while single parents might prioritize educational benefits.

The highest educational attainment of the respondents significantly influences their perception of gadget use, with a p-value of 0.03. Parents with higher educational backgrounds may have a better understanding of the benefits and risks associated with gadget use, leading to a more informed perspective. Occupation, with a p-value of 0.04, also plays a significant role, suggesting that parents' professional experiences and exposure to technology in the workplace may influence their views on gadget use at home. For instance, parents working in tech-related fields might be more supportive of gadget use, while those in traditional roles might be more cautious.

Monthly income, with a p-value of 0.05, is another significant factor, indicating that parents' financial status affects their perception of gadget use. Higher-income parents may have more access to technology and view gadgets as essential tools for education and entertainment, while lower-income parents might be more concerned about the associated costs and potential negative effects.

On the other hand, religion and group affiliation do not significantly influence parents' perception of gadget use, with p-values of 0.19 and 0.61, respectively. This lack of significance suggests that religious beliefs and social group memberships do not play a decisive role in shaping attitudes towards gadget use, likely because technology's pervasive nature transcends these boundaries.

Overall, the analysis shows a significant difference in parents' perception of gadget use when considering the combined effect of these demographic factors, with an overall p-value of 0.05. This finding highlights the importance of considering demographic variables such as age, sex, civil status, education, occupation, and income when addressing concerns related to gadget use among children. The variability in perception underscores the need for tailored approaches in educational programs or policy interventions, ensuring they resonate with the specific concerns and perspectives of different parent groups.

These findings align with existing literature, which also emphasizes the influence of demographic factors on technology acceptance and usage (Venkatesh et al., 2020). Therefore, when developing guidelines or interventions related to gadget use, it is crucial to consider these factors to create more effective and relevant strategies.
Table 9: Post-Hoc Analysis
	Variable
	Profile
	p-value
	Decision in HO
	Verbal Interpretation

	











Parent’s Perceptions on Gadget Use
	26-30 years old
	0.02
	Reject Ho
	Significant

	
	31-35 years old
	0.03
	Reject Ho
	Significant

	
	36-40 years old
	0.04
	Reject Ho
	Significant

	
	41-45 years old
	0.15
	Accept Ho
	Not Significant

	
	Female
	0.01
	Reject Ho
	Significant

	
	Solo Parent
	0.03
	Reject Ho
	Significant

	
	Married
	0.02
	Reject Ho
	Significant

	
	Guardian
	0.20
	Accept Ho
	Not Significant

	
	Elementary Graduate
	0.25
	Accept Ho
	Not Significant

	
	High School Level
	0.05
	Reject Ho
	Significant

	
	High School Graduate
	0.10
	Accept Ho
	Not Significant

	
	College Level
	0.03
	Reject Ho
	Significant

	
	College Graduate
	0.02
	Reject Ho
	Significant

	
	Housewife
	0.20
	Accept Ho
	Not Significant

	
	Business
	0.01
	Reject Ho
	Significant

	
	Private Employee
	0.02
	Reject Ho
	Significant

	
	Government Employee
	0.05
	Reject Ho
	Significant

	
	5,000 and below
	0.30
	Accept Ho
	Not Significant

	
	6,000-10,000
	0.04
	Reject Ho
	Significant

	
	11,000-20,000
	0.06
	Reject Ho
	Significant

	
	21,000 and above
	0.01
	Reject Ho
	Significant


The post-hoc analysis provides further insights into the specific differences in parents' perceptions of the behavioral influence of gadget use based on their demographic and socioeconomic profiles.

As to age, the results indicate that parents in the 26-30, 31-35, and 36-40 age groups have significantly different perceptions compared to other age groups. This suggests that parents in the middle-aged range may have more pronounced concerns about the impact of gadget use on their children's behavior.

As to sex, the analysis confirms that there is a significant difference in perceptions between female and male parents, with female parents exhibiting stronger concerns about the behavioral influence of gadget use.

As to civil status, the findings show that solo parents and married parents have significantly different perceptions, with solo parents potentially having greater worries about the impact of gadget use on their children's behavior.

As to highest educational attainment, the analysis reveals significant differences in perceptions between parents with high school-level education, college-level education, and college graduates. This suggests that educational background may shape parents' understanding and views on the behavioral influence of gadget use.

As to occupation, the results indicate that parents with different occupations, such as business owners, private employees, and government employees, have significantly different perceptions of the behavioral influence of gadget use. This may be related to their varying experiences and perspectives on the role of technology in their children's lives.

As to monthly income, the analysis shows that parents with different income levels, including those earning 6,000-10,000, 11,000-20,000, and 21,000 and above, have significantly different perceptions. This highlights the potential influence of socioeconomic factors on parents' concerns about the behavioral impact of gadget use.

Overall, the post-hoc analysis underscores the complex and multifaceted nature of parents' perceptions of the behavioral influence of gadget use, with various demographic and socioeconomic factors contributing to the differences observed. These findings emphasize the importance of tailoring interventions and support strategies to address the diverse perspectives and concerns of parents from different backgrounds.

4. CONCLUSION
The study concludes that parents generally perceive gadget use as detrimental to their children's development and behavior, highlighting its adverse effects. Additionally, the analysis reveals that demographic factors such as age, sex, civil status, educational attainment, occupation, and income level significantly influence parents' perceptions of gadget use and its impact on their children. These findings emphasize the need for tailored interventions and awareness campaigns to address the diverse concerns of parents regarding the influence of gadgets on child development.
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