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Abstract
Dropout is very a crucial issue now a days facing by third world countries. Keeping in mind the issue, the current study is conducted to find out the dropout perceptions of class advisers regarding drop outs. The major objectives of the study were: (1) to present the experiences of class advisers about dropouts rates (2) to determine the perceptions of class advisers regarding coping mechanism in their experience about drop-outs, and (3) insights encountered by class advisers regarding drop outs. Participants were chosen through purposive sampling in Bustamante National High School in Tibungco, Davao City. Data was collected through interview questionnaire. Questionnaire was distributed among 8 class advisers of the sample schools to get opinion/perceptions of respondents. Data was collected, analyzed and interpreted in the lights of objectives by applying qualitative approach. The research study revealed that there are numerous causes of dropout i.e. Social, economic and academic which becomes a hurdle in achieving high literacy rate. It was recommended that the there is a dire need of taking initiative by Govt against poverty. The teacher student’s relation should be given to every citizens regarding importance of education. 
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I. Introduction
In a report published by the Philippine Department of Education, on the average, within the school years 2005 to 2018, 26% of elementary school students drop out before the sixth grade, and 23% did not graduate from high school. In general, 6% of elementary school students drop out of school. Between SY 2006-2015 (6.4%) and SY 2015-2018 (6.38%), there was only a slight decrease in the overall elementary school dropout rate (UNESCO, 2019). Since 2016 the elementary dropout rate has been at or below 6%, whereas the secondary dropout rate has remained in the 7% range since 2010. Additionally, it has been noted that, though slowly, since 2012, dropout rates of elementary and high school levels have been increasing. The dropout rate increased progressively from 5.99% in 2010-2016 to 6.81% in 2012-2013. The secondary level dropout rate also shows a similar pattern, increasing from 7.45% in 2010-2018 to 7.82% in 2018-2019.  

According to reports, 3.8 million Filipinos, or 1 in 10 of those within the ages of 6 and 24, did not go to school in 2016. Fifty-three percent (53%) of the 3.3 million people in this age group, who should already be in senior high school or college, come from the poorest families. They are between the ages of 16 and 24. And as of 2018, it was noted that 18% of junior high school learners did not proceed to senior high school, compared to roughly 8% of sixth grade pupils who do not graduate and enter seventh grade. Given a rising enrollment rate, the Department of Education asserted that the numbers actually show improvement, noting that it is positive that enrolment rates are rising while dropout rates are nearly unchanged. However, a high dropout percentage indicates issues with the internal effectiveness of the educational system, so the optimal dropout rate should be close to zero percent (UNESCO, n.d.).

To address this problem, there must be a greater understanding of why students drop out. In this way, the government would have a basis on what programs they will prioritize to address this problem. This study examined the proportion of the population within the ages of 6 to 24 that are not in school. 

This is to further study the experiences, coping mechanisms and insights about school dropouts in the Philippines. Since the learners are grouped into sections, each section is under a class adviser. Class advisers are tasked with the well-being, along with the academic achievement of students. Thus, the researcher conducted the research about the experiences, coping mechanism and insights of class advisers about school dropouts in their school.   

I sought to answer the following research questions in this basic qualitative study: What are the experiences of class advisers of reducing the drop-out rates of the secondary level? What are the coping mechanisms in reducing the drop-out rates of the secondary level? What are the insights of the class advisers in reducing the drop-out rates of the secondary levels?

In the Philippines, as reported by the Department of Education, on the average, within the school years 2005 to 2018, twenty-six percent of pupils at the elementary level do not reach sixth grade while twenty-three percent fail to reach the end of high school. In general, around six percent of pupils in the elementary level leave school. A minimal reduction in the overall elementary school leaver rate was seen between SY 2006-2007 (6.4%) and SY 2011-2012 (6.38%) (UNESCO, 2015). In 2014, it was observed that the dropout rate of the elementary never got past the six percent level since 2008 while that of the secondary remained within the seven percent territory since 2007. It is also observed that dropout rates in both elementary and high school levels have been rising, albeit slowly since 2007. From 5.99 percent in school year 2007-2008, the dropout rate went up gradually until it reached 6.81 in school year 2012-2013. The same trend can be observed for the secondary level dropout rate, which ranged from 7.45 percent in school year 2007-2008 to 7.82 percent in school year 2011-2012 (Amoroso, V. & Bajo, 2019) Data showed that in 2016, 3.8 million or 1 in 10 Filipinos aged 6 to 24 years old are no longer in school. 3.3 million of this were aged 16 to 24 years old who are supposed to be in the senior high school or college level already and 53 percent of them belong to the poorest families (Golez, 2019). And as of 2018, it was observed that almost eight percent of sixth grade students do not graduate and reach seventh grade, while 18 percent of junior high school students do not reach senior high school (Cervantes, 2019). The Department of Education claimed that the figures actually reflect an improvement given a rising enrollment rate, saying that it is good because enrollment rates are increasing while dropout rates remain almost the same (Amoroso, V. & Bajo, 2019). However, the ideal dropout rate should approach zero percent since a high dropout rate reveals problems in the internal efficiency of the educational system (Dropout rate by grade, n.d.). 
The K–12 program, according to the Department of Education, has steadily increased the number of dropouts who returned to their studies. Since senior high school began in 2016, the number of students who have returned to school has increased by half, from 158,000 to 370,000, according to a positive trend in the K–12 enrollment data (Hernando-Malipot, 2019). One contends, however, that millions of people continue to be denied of their right to education, even if the state "brags" about the growth in net enrollment in elementary and high schools (Golez, 2019). Some potential causes for dropping out include: the distance between schools, lack of a school in the barangay, lack of regular transportation, high cost of education, illness or disability, housework, marriage, employment or seeking employment, lack of personal interest, inability to handle schoolwork, issues with academic records, and insufficient family income to pay for a child's education.

To address the dropout crisis, there should be a better understanding of why students drop out (Kadil, 2019). In this way, the government would have a basis on what programs they will prioritize to address this problem. This paper studied the proportion of population 6 to 24 years old who are not attending school. This is to further study the main reason of dropping out in the Philippines and each of its regions in the year 2008 and 2013.

Researchers are yet to reach a common consensus on how “school dropout” should be defined (Selda, 2019). Certain researchers defined school dropout as the student’s failure to complete the current stage of education he or she is currently enrolled due to several reasons (Dekkers, H. & Claassen, 2019). Some researchers defined this issue as “discontinuing school for two consecutive weeks in one admission”; while others defined the issue as “not enrolling in school even after reaching the compulsory school age” (Selda, 20194). Transfer to different schools, long term discontinuation, and failing to get admission can also be considered as “school dropout” (Gökşen, 2019). School dropout is also defined as leaving the current step of education without graduating or completing the ongoing educational program by a student who currently continues his/her education (Dekkers, H. & Claassen, 2019: Suh, 2021). 

In addition, school dropout has been defined as leaving education without obtaining a minimal credential such as the higher secondary education diploma. School dropout is a serious problem not only for the individual and school but for society as a whole (Christle, C., Jolivette, K & Nelson, 2019).
Dropout in the Philippines 

The Philippine Statistics Authority defines “dropout rate” as the percentage of students who left the school during the school year due to any reason as well as those students who complete the previous grade level but fail to enroll the next grade level the following school year to the total number of students enrolled during the previous school year (Dropout rate, 2019). The Philippines has been facing high percentage of this crisis as early as 2005 when twenty-six percent of pupils at the elementary level do not reach sixth grade while twenty-three percent fail to reach the end of high school (UNESCO, 2015). It is also observed that dropout rates in both elementary and high school levels have been rising, albeit slowly since 2007. From 5.99 percent in school year 2007-2008, the dropout rate went up gradually until it reached 6.81 in school year 2017-2018 (Amoroso, V. & Bajo, 2019). Some blamed this high dropout rate to the implementation of K to 12 which they called ‘ill-planned’ and ‘haphazard’. Data showed that in 2016, 3.8 million or 1 in 10 Filipinos aged 6 to 24 years old are no longer in school. 3.3 million of this were aged 16 to 24 years old who are supposed to be in the senior high school or college level already and 53 percent of them belong to the poorest families (Amoroso, V. & Bajo, 2019). 

Meanwhile, the Department of Education claims that the number of school dropouts who came back to school has been steadily increasing due to the implementation of the K to 12 program. A positive trend in the K to 12 enrollment data shows that since senior high school started in 2016, there has been a doubling of those who have returned to school, from 158,000 learners in 2015 to 370,000 learners in 2016 ([Hernando-Malipot, 2019). However, one argues that while the state “brags” about the increase in the net enrolment in elementary and high schools, there are still millions deprived of their right to education (Amoroso, V. & Bajo, 2019). Some possible reasons for dropping out are: schools are very far, no school within the barangay, no regular transport, high cost of education, illness/disability, housekeeping, marriage, employment/looking for work, lack of personal interest, cannot cope with school work, problem with school record, and family income is not sufficient to send child to school.

The Romanian studies (Zidărescu, 2019; Chirteș, 2019; Surdu, 2021; Mihalache, 2011) indicate the following categories of factors that foster school dropout: 

a) economic factors (Zidărescu, 2019; Chirteș , 2019; Marcu, 2020; Voicu, 2020; Andrei et al., 2021; Surdu, 2021; Mihalache, 2021; Costache, 2019): low level of family income; difficulties in assuring daily meals, lack of clothes and shoes, inappropriate environment for life and study; premature engagement of children in the labor field or in domestic tasks; belonging to isolated communities, great distances between home and school with no transportation available; low level of resources allocated by parents for attending school; high rate of unemployment; negative perception regarding the importance of school and education; 

b) social and cultural factors (Zidărescu, 2019; Voicu, 2020; Andrei et al., 2021; Surdu, 2021): belonging to minorities or to delinquent groups; lack of social abilities that cause tensions at the community level; children’ employment (mostly illegal) imposed by the family or at children’ initiative; inappropriate model of social success – a shift at the level of moral values and promoting barbarism; addiction to social media;

c) family factors (Zidărescu, 2019; Marcu, 2020; Costache, 2019): poor family structure; dismembered family and/or re-established after consecutive divorces (presence of step parents), long families, with considerable fraternal sequences, single parents etc.; children raised by grandparents/relatives or in foster homes, or children who temporarily live in boarding houses; unfriendly climate at home; health chronical problems; tendency to break the law; family cultural and educational level; negative attitude of the family towards education; bad example of older brothers who dropped out of school; inappropriate parental style; discrepancy between the cultural model of the family and the values promoted in school; parents’ disinterest regarding children’s school activities and results; lack of parents’ trust and support; early marriage and/or pregnancy; too high level of children’s responsibilities inside the family; children’s leaving abroad together with their families (temporary or final); family transfer to a different city without previous transfer of the child to a different school; 

d) psychological/individual factors (Zidărescu, 2019; Marcu, 2020; Costache, 2019) (valid only for those who want to abandon school and not for the children who are forced to dropout): high level of aggressiveness; low level of cognitive intelligence; low level of communication and social skills – self-isolation; low level of resilience; school immaturity; mental immaturity expressed by the incapacity of analyzing and planning learning tasks; moral immaturity; physical immaturity, expressed by the low resistance capacity for effort in school context; volitional immaturity expressed by the incapacity of coordinating the necessary actions in school context; lack of aspiration, preference for instant rewards; emotional lability; conflicts with school authorities; low level of self-esteem; inefficient self-control; inefficient mechanism of rationalization in case of failure; low importance associated to education; the child at risk of dropout is older than his classmates; unhealthy lifestyle; drug addiction; juvenile delinquency; health problems; special educational needs; learning struggles; 

e) psycho-pedagogic factors (Voicu, 2020; Andrei et al. 2021; Mihalache, 2021; Surdu, 2021; Costache, 2019) (that refer to the features of the school institution and of the teaching and learning process): failure in establishing an efficient family – school – community partnership; the distance between the educational objectives and the students’ learning needs; school regulations and behavior policies versus discipline negotiated with students; fluctuation of teaching staff; simultaneous stages in the same classrooms; low level of teachers’ motivation; inappropriate teaching styles; rigidity in approaching teaching; crowded classrooms; significant differences between teachers/schools regarding the nature and the level of cognitive expectances manifested towards the students; discrimination; lack of support programs for students at risk of dropout; inappropriate equipment and facilities offered by the schools, especially in the rural areas; bad results, repeat. 

f) legal factors (Surdu, 2021; Andrei et al., 2021): lack of ID cards; incoherence of the national education policies or changes introduced by laws and other legal acts; lack of a clear legal framework regarding school dropout.

Consequences of School Dropout  

Early school leaving is equivalent to raising a wall between the individual and a future that would have represented the manifestation of the individual potential as well as fulfilling the childhood dreams (Dekkers & Claassen, 2019). Those who dropout will become a part of the unemployed population, with the lowest incomes, with any possibility of accessing high rated positions of jobs, without any chance of climbing too much the social-economic leather, with no plan for tomorrow, starting families whose children will be deprived of the best opportunities in life, continuing the mentality according to which they did not succeed because society did not offer any opportunities to them. But opportunities were the cost they paid when they left school, blinded by the illusion of a false freedom. 

The negative consequences of not graduating school are extreme, affecting the individuals, the families and the entire society. The subjects at risk of dropping out tend to be depressive, unsatisfied with their lives, alienated. The ones who abandon school have a poor mental and physical health and a high probability of committing crimes or of becoming addicted to the governmental support programs (Grossman & Kaestner, 2019; Rumberger, 2019; Witte, 2019). These individuals have a great potential of entering gangs, consuming alcohol and drugs, adopting violent or even criminal behaviors [Blakemore & Low, 2019]. The entire society has to suffer from the increasing phenomenon of school dropout. 

The research aimed at analyzing the school dropout phenomenon (Kaplan & Peck, 2021; Kirazoglu, 2019; Barclay, 2019; Lessard et al., 2020; Crowder & South, 2019; Franklin & Streeter, 2020; Fortin et al. 2020; Figueira-McDonough, 2019) emphasize all these negative effects and claim prevention and intervention strategies. The initiatives for preventing and correcting school dropout and for supporting children belonging to disadvantaged groups must be extended and multiplied. Counseling and orientation, extracurricular activities, local partnerships, parents’ higher involvement in the educational process, the importance given to wellbeing in school – for the ones who learn and for the ones who teach equally – would be a start.

The K–12 program, according to the Department of Education, has steadily increased the number of dropouts who returned to their studies. Since senior high school began in 2016, the number of students who have returned to school has increased by half, from 158,000 to 370,000, according to a positive trend in the K–12 enrollment data (Hernando-Malipot, 2019). One contends, however, that millions of people continue to be denied of their right to education, even if the state "brags" about the growth in net enrollment in elementary and high schools (Golez, 2019). Some potential causes for dropping out include: the distance between schools, lack of a school in the barangay, lack of regular transportation, high cost of education, illness or disability, housework, marriage, employment or seeking employment, lack of personal interest, inability to handle schoolwork, issues with academic records, and insufficient family income to pay for a child's education.

This study anchors on the following theories: Misha and Azeez (2019), Suh and Suh (2020), and Ziomek-Daigle (2020). 
While there is a plethora of research regarding high school dropouts (Hickman & Heinrich, 2021; Song, Benin, & Glick, 2020; Suh, Jingyo, & Houston, 2020), dropout rates (Mishra & Azeez, 2019; Suh & Suh, 2020; Ziomek-Daigle, 2020), and a variety of other topics related to high school dropouts (e.g., Heckman & LaFontaine, 2020; Johnson, 2021; Mishra & Azeez, 2019; Patterson, Hale, & Stessman, 2020), there is very little research regarding dropouts. This study anchors on theories founded by Mishra and Azeez (2019), Suh and Suh (2020), and Ziomek-Daigle (2020).

  The qualitative study of Mishra and Azeez (2019) purposed to explore school heads and teachers’ views on students’ dropout with the aim of understanding the factors of dropout of children in secondary schools from school heads’ and teachers’ perspective, strategies adopted by schools to minimize dropout and to identify challenges faced by teachers in returning out-of-school children.  

Suh and Suh (2020) identified experiences and factors to school dropouts among 3 categories of at-risk students: those with low grade point averages, those who had been suspended, and those from low socioeconomic backgrounds.  
Ziomek-Daigle (2020) summarizes findings from a qualitative study involving 8 counselor educators accredited by the Council for Accreditation of Counseling and Related Educational Programs. Data analysis revealed an emergent theory of counseling at-risk secondary learners in dropping out. 
Jordan, Kostandini, and Mykerezi (2022) theorized that the key to staying out of low-wage is staying in school at least through high school graduation. Despite this information, high school students are still leaving school before graduating without understanding the potential negative consequences associated with this decision (Jordan et al., 2022). These negative consequences can range from poor health to earning less money than that of high school graduates (Messacar & Oreopoulos, 2019). The dropout phenomenon is a social problem that induces personal and societal consequences that are negative in nature (Freeman & Simonsen, 2019).
According to Blaas (2014), dropouts have been discouraged with their school experience as early as elementary school. The sources of their frustrations are documented as related to being grouped with lower achieving students, as well as various negative family and environmental issues (Zabloski & Milacci, 2012). However, children often do not encounter the typical negative psychological, sociological, and familial experiences that non-gifted dropouts encounter (Blaas, 2019). In other words, children’s shared and non-shared environmental experiences control for many of the usual negative experiences associated with typical students dropping out of high school (Zabloski & Milacci, 2022). 

Hickman et al. (2021) explained that the culture of a community and manner in which the neighborhood develops influences the ability of a child to succeed and that this pattern should hold true for learners. The No Child Left Behind Act (NCLB) of 2001 defines any learner who has shown average levels of academic abilities in areas of intellectual, creative, artistic, or leadership capacity, or in specific academic fields (Zabloski & Milacci, 2022). Specifically, a learner is defined as student above the norm of IQ which puts the student at 100 IQ. Additionally, average learners use divergent thinking (Zabloski & Milacci, 2022). This act requires states to disaggregate data in an attempt to identify average students (ESSA, 2015). 

Hickman and Heinrich (2021) noted that researchers have addressed a number of factors, such as economic, familial, educational, and cultural factors, that have played a role in the emergence of the dropout problem. Ecological frameworks on human development acknowledge the social context within which an individual’s life influences one’s behavior (Jablonka, 2021). When students are progressing through early adolescence, they encounter many emotional and physical changes (Sawyer et al., 2019). Puberty results in a number of physical changes, which spur students into believing that they have become mature enough to carry out their lives independently (Vijayakumar, Op de Macks, Shirtcliff, & Pfeifer, 2019). Entry into puberty is thus one of the initial push factors that places an individual on the path of deviant behavior (Tsai, Strong, & Lin, 2021). Such conduct is associated with negative engagements that are often incongruent with school standards (Fergusson, Vitaro, Wanner, & Brendgen, 2022). At this stage, peer groups, youth culture, and grown role models assume a high degree of social influence (in terms of values, attitudes, and behaviors) for the adolescents (Brundage, 2019). 

Within the family unit, adolescents begin looking for more independence as well as opportunities to make personal decisions (Jablonka, 2021). However, the author observed that the changes demand a shift in responsibilities and roles which prove challenging to the relationships and dynamics at the family level. At the same time, many adolescents transition from junior high school to high school environments (Muscarà, Pace, Passanisi, D’Urso, & Zappulla, 2019). The shift does not, however, match the developmental needs of young people (Modecki, Blomfield Neira, & Barber, 2021). 

Demographic characteristics that predisposed students for dropping out of school include poverty, homelessness, sex, and ethnicity (Jeronimus, Riese, Sanderman, & Ormel, 2019). Being a minority contributes largely to the likelihood of dropping out of school (Fry, 2019). Learners who fall into the above demographics are at a higher risk of dropping out of school (Jablonka, 2021). The association of the demographic risk factors with school dropout is partly explained by their connection to academic factors such as poor performance, low levels of motivation, absenteeism, and behavior problems, among others (Opre et al., 2020). This developmental pathway skews exponentially, albeit in a negative direction, as students enter middle school (Fry, 2019). 

Although the aforementioned research regarding high school dropouts illuminates important findings, we have found limited research that has examined the understanding of the factors of why gifted urban students drop out of school from an ecological systems perspective. Given such, further research is warranted that could address this lack of research from an ecological systems approach to address the documented problem of urban gifted students dropping out of school despite having the cognitive ability to succeed (Blaas, 2019; Zabloski & Milacci, 2022). 

The purpose of this qualitative study is to understand from the perspective of class advisers their experiences, their coping mechanisms and their insights about high school dropouts. Also, this study attempts to identify, despite having the cognitive abilities to succeed academically and eventually graduate from high school. To gain an in-depth understanding of this documented problem from a participant’s perspective, we examined each experiences of the class advisers. Given such, the following research question was postulated: what do teachers experience about high school dropouts and what are the coping mechanisms of these teachers.?
II. Method

I considered qualitative method and its appropriateness to the study purposes. A qualitative methodology involves collecting and analyzing data that are specific to a phenomenon as reported by participants or observed through interactions and survey data (Tracy, 2019). Further, qualitative methodology is focused on explorations of the data (e.g., exploratory analyses) rather than presenting explanations for the variables involved (Tracy, 2019). As the goal of this study was to gain the reported experiences of administration regarding intervention and program elements that have been unsuccessful in decreasing high school student dropout rates, a quantitative assessment was not suitable. Moreover, I did not seek to collect statistical data or explore testable hypotheses within this examination. As such, a quantitative exploration was not chosen.

I selected the qualitative research design based on the local problem and guiding research questions. Qualitative research is appropriate for studying mutual experiences in native surroundings. This research design can be used to investigate how people perceive aspects of their lives, how individuals and/or groups behave, how organizations function, and how interactions shape relationships (Covarrubias et al., 2019). 

Qualitative research is based on a positivist assumption that a singular reality can be discovered using appropriate research methods (Bowman et al., 2019). Another aspect of the qualitative design is that researchers develop their work from beliefs, usually post-positivist, or constructivist, using different approaches to conduct research (Havlik et al., 2020). Another benefit of selecting a qualitative design for this study was the ability to investigate participants’ experiences related to the challenges and barriers learners’ face and ways to improve learner retention.
The participants were secondary teachers who could provide information that addressed the primary research purpose. These teachers included only class advisers who are responsible for implementing programs and curriculum that will aid students in acquiring the necessary knowledge to graduate. For this basic qualitative study, I collected primary data from interviews with class advisers in one secondary school that have increased attrition despite efforts to reduce dropout rates. The participants were intentionally selected based on their residence in the locality and their position as class advisers. Therefore, I used purposive sampling. Purposeful sampling is useful when the researcher selects a sample based on their specific knowledge (Babbie, 2021).

I pursued a minimum of eight interviews with class advisers. According to Crouch and McKenzie (2019), exploratory studies are best completed in small sample groups. I looked at similar basic qualitative studies to determine an adequate sample size. While researching several basic qualitative studies, Wolpinsky (2019) used a sample size of four in his educational basic study, and a sample of eight participants was deemed appropriate for Cahoon, Cassidy, & Simms. (2019). Further, according to Fusch and Ness (2021), saturation for qualitative research involves collecting data until no new themes are revealed. As such, eight was the target number of participants as similar qualitative studies revealed that rich, thick data can be achieved with this number of participants (Creswell, 2019; Mason, 2020).

I audio-recorded the individualized interviews. The audio-recording device used had a built-in universal serial bus (USB) drive to prevent potential loss of data. The participants were reminded that this was a voluntary study and that they could ask to be withdrawn at any time. I explained the purpose of the study, the interview protocol, the approximate time involved, and the benefits of this study. I further explained the importance of the recording and asked for their permission to continue. Moreover, I explained that their interview would be transcribed and how the practice of member checking would be applied. They all consented to the recording, agreed to the time and date of the interview, and acknowledged the member checking process. 

The participants were informed that the interviews were confidential and that all identifying terms would not be included from the transcription. I informed them that no one would have access to their personal information and that pseudonyms would be used to safeguard their identities. I also informed them that all recordings and notes transcribed would be password protected. 

The one-to-one interviews time ranged from 47 to 58 minutes. I used prewritten self-created questions but also asked added questions for clarification during the interviews. I took notes during the interviews to ensure accuracy. 

The recorded interviews were uploaded to the site, where they were transcribed by a transcriber. I went through each transcription and removed any mentions of a person’s name, district, school, or coworkers’ names. While reviewing each transcription for accuracy, I listened to each recorded session. The participants received a transcribed copy of their interview for their input to ensure accuracy. They were informed to offer clarification or respond with “this information is accurate” within 72 hours. 

Each participant accepted the opportunity for me to contact them for additional clarification. However, the data collected was thorough enough so that there was no further communication required. Therefore, all participants exited the study after the member checks were completed. Next, I read each transcription several times to get a sense of the interviews' patterns and trends. 

The study’s goal was to explore the teachers’ perceptions concerning implemented school practices and intervention programs that reduce dropout rates. Data analysis occurred following data collection and member checking. I analyzed the transcripts by reviewing the answers to the research questions and thoroughly reading them multiple times. Saldana (2019) recommends a method for analyzing and coding data. Saldaña suggests that each line is analyzed to identify the theme. Research, Saldana says, should identify codes to emerge while analyzing the data. Minor themes emerged according to the categories during the data analysis portion of the research. I reviewed the transcription several times and used open coding with thematic analyses.

Also, I used this information to interpret the data and reflected on their responses as they had various populations, years of experience, and varied success rates. I listened to their perspectives, recorded their conclusions, and heard about their experiences as they processed their thoughts and reflected on their beliefs about their school's needs.
Thematic analysis describes a process as to how to go from messy data to a map of the most important themes in the data. The process contains six steps: familiarize yourself with your data; assign preliminary codes to your data in order to describe the content; search for patterns or themes in your codes across the different interviews; review themes; define and name themes; and produce your report.

Thematic analysis is used in many different research fields, but the steps are always the same, and the detailed description of the steps is from the famous article by qualitative researchers Virginia Braun and Victoria Clarke, called “Using thematic analysis in psychology”.
III. Result

Experiences of Class Advisers of Reducing the Drop-out 

Rates of the Secondary Level  

The class advisers shared experiences on learners’ academic achievement; learners’ persistence; learners’ attainment; leaners’ age; learners’ engagement; learners’ course- taking; learners’ deviant behavior; influence of peers; learners’ employment during studies; learners’ facing personal challenges related to family, culture, and the home; learners’ facing several school-related and administrative challenges; and learners’ feeling lost and alone.
Coping Mechanisms of Class Advisers in Reducing the Drop-out Rates 

of the Secondary Level 

These themes of coping mechanism are: providing learners with multiple sources of caring support; providing learners with resources, and connect them to the school; fostering personal characteristics that increase academic success; family structure; family resources; and family practices. 

Insights of the Class Advisers in Reducing the Drop-out 

rates of the secondary levels 

Most of the respondents expressed their concerns about their affordability and financial state. Mode of learning, government policies, and fear of sickness are also the few insights that play their role in the increase of dropout ratio of learners. The insights of the class advisers are the following: economic setback, impact of activities, approaches to education, effects of policies by the academia, distressed environment, lack of learning due to lesser interaction and learning, the psychological barriers of the parents, problems causing dropouts, and role of academia. Few contributory factors are affecting the drop-out rate. At the secondary level of education, learners of the marginalized background were also identified as the most affected level. Socio-cultural effects, the psyche of the parents, and the role of teachers and administration are also identified as key factors affecting the learners at risk.

Analysis

A majority of the class advisers found that academic achievement had a significant effect on the likelihood of dropping out or graduating from high school.  At the high school level, higher test scores lowered the risk of dropping out or, conversely, lower test scores increased the risk of dropping out.  Of examined leaners, high grades reduced the risk of dropping out.  

The research literature shows that student mobility, at least during elementary and high school, is positively related to school dropout and graduation.  At the secondary school level, student mobility increased the odds of dropping out or decreased the odds of graduating.  At the elementary level, one possible reason for the stronger impact at the secondary level is that the secondary learners are more sensitive to the disruptions to their friendship networks (Ream, 2020; Ream & Rumberger, 2019).  

Class advisers commented that they have observed the relationship between age and dropout or graduation status.  At the elementary level, older learners were more likely to drop out and less likely to graduate than younger learners.  At the junior high school level, older learners were more likely to drop out and less likely to graduate than younger learners.   
Participation in extracurricular activities reduced the likelihood of dropping out or increased the odds of graduating. involvement in extracurricular activities reduced the odds of dropping out of high school.  Participation in sports, especially among males, shows more consistent effects than participation in other extracurricular activities or participation in extracurricular activities more generally (McNeal, 2019; Yin & Moore, 2021).  

Class advisers observed that deviant behavior at age 14 had a direct effect on early school dropout by age 16, and high school failure (dropout and months of missed school) in grade 12.    

Misbehavior in junior high school was significantly associated with higher dropout and lower graduation rates in high school (Ou, Mersky, Reynolds, & Kohler, 2021). 

Deviant behavior are also observed as delinquency or misbehavior outside of school.  Nineteen studies examined the relationship between delinquency and dropout.  includes fighting, stealing, selling drugs, damaging property, and attacking someone.

Participants reported that their family’s lack of understanding of the educational challenges their learners faced was a challenge to student success. Three learner participants discussed their parents’ educational backgrounds, explaining that their parents did not go to college themselves, which sometimes created unrealistic expectations, stress, and a lack of support for these learners. 

Technical and distance learning barriers were also mentioned by participants as school-related challenges. Learners, advisors, and faculty all discussed either learners’ unwillingness to use technology or lack of familiarity with the platforms and tools needed to participate and communicate. Class advisers lamented how their learners often wanted to talk face-to-face rather than communicate more efficiently through email.

These feelings of confusion led to significant frustration, which sometimes caused learners to become isolated, stressed, and disinterested. Class advisers discussed frustrations experienced by learners. Learners discussed learners’ feelings of isolation. Learners admitted to being very isolated. “You’re basically alone here, feel like you’re literally by yourself, didn’t know anybody, and didn’t have friends on campus.” 

Family background has long been recognized as the single most important contributor to success in school. Research has attempted to identify what aspects of family background matter and how they influence school achievement (Hoover Dempsey & Sandler, 2019; Pomerantz et al., 2020).  

While educators have focused on the effects of family background on academic achievement, class advisers have observed the effects of family background on student dropout and graduation.  That is the reason schools have Parent, Teachers and Community Associations. The importance of the home is seen on its elements. 

The researcher in the current study found that it is essential to understand the importance of education for all, as it also affects to a large extent from micro to macro level, the economic conditions of societies, communities, and even nations. The developed countries declared education as the main factor which gave boost to the economic stability of developed countries. Moreover, it has been revealed in this study that schools, colleges, and universities is a vivid reflection of the effects of drop outs which is giving rise to learning losses and an increase in inequality for which adoption of new technologies and latest types of equipment to continue the teaching-learning processes for avoiding any further loss in academics has become our utmost requirement. 

The researcher in the current study found that it is essential to understand the importance of education for all, as it also affects to a large extent from micro to macro level, the economic conditions of societies, communities, and even nations. The developed countries declared education as the main factor which gave boost to the economic stability of developed countries. Moreover, it has been revealed in this study that schools, colleges, and universities is a vivid reflection of the effects of drop outs which is giving rise to learning losses and an increase in inequality for which adoption of new technologies and latest types of equipment to continue the teaching-learning processes for avoiding any further loss in academics has become our utmost requirement. 

IV. Discussion

All this does not mean that we are not determined to reduce the dropout rate and are nowhere even closer to eliminate the causes for which we are having intellectual loss to our societies, especially the third-world countries. If we analyze each and every above-listed factors, then it may be appreciated that all these factors have been addressed to some extent. However, their utility and effectiveness have not been up to the expectation of the masses as yet. Therefore, a need is felt to go an extra mile while improvising and thinking of new ways and means of tackling the modern-day problems, thereby, keeping momentum in the academic and intellectual flow and seize hold of dropout rate from the schools.

It is now evident that a new system awaits our society to upgrade its educational system which is both progressive and reachable for all the classes of the society. To this end government has started with uniform syllabus up to the higher secondary level. This is a positive step toward the educational approach. The only thing we need to do is to help reach the learners at all levels so that they are not left out of the scene under worst educational environment. Distribution of free lap top schemes to brilliant learners right from their early ages with free educational network surfing will help a lot in this regard. All out efforts must be done to establish 4G internet connections at far flung areas where the taxes from the service lending company will be minimum may also be introduced so that these incentive based coverages get more popularity and can attract maximum investment.
A teacher's function is to provide classroom guidance that assists students in learning. Traditional teachers' only responsibility was to pass on their knowledge and skills to their students. However, education has changed dramatically as a result of time, globalization, and technological advancements. Information is now accessible from everywhere, at any time, and on any subject. As a result, teachers' roles have altered to assist students in developing skills and tools for critically analyzing the vast amount of information available from many sources. Modern education and teaching emphasizes more in-depth, student-centered learning methodologies that evaluate, develop, create, and demonstrate comprehension. It does not only emphasize the transmission of information, ability, or application related to a specific topic. To accomplish this, teachers must plan practical lessons, grade and provide input on student work, handle classroom resources, navigate the curriculum effectively, and communicate with other staff. 

The appreciation of the role of supporting teachers is one result of the research's broadening. Cooperation and willingness are far more essential and practical than any other factor in controlling dropout, especially in underdeveloped countries with a high illiteracy rate. Today's teachers take chances and often struggle, but this is not enough for them to receive negative notes and reviews because they positively help flawed learners transition learning. If an instructor notices that a pupil is suffering or plans to drop out, he can help deter the child by stressing the value of graduating. Successful strategies include showing the learner employment that requires a high school education, reading data regarding dropping out of high school, and simply asking the student what job they are most passionate about. The student's ideal future would undoubtedly entail high school graduation.  
References

Alpi K. M., Evans J. J. (2019). Distinguishing case study as a research method from case reports as a publication type. Journal of the Medical Library Association, 07(1), 1. https://doi.org/https://doi.org/10.5195/JMLA.2019.615
Amoroso, V. & Bajo, N. (2019) Phl dropout rising since 2010. Philstar. Retrieved December 4, 2021, from https://www.philstar.com/campus/2014/06/12/ 1333995/phl-dropout-rates-rising-2010 

Andrei, T.; Profiroiu, Alina; Iacob, AndreeaIluzia; Ileanu, Bogdan Vasile (2021) - Estimations of the extension of the school dropout and of the influence factors” IN The Romanian Statistics Magazine, 11

Babbie, E. R. (2021). The Practice of Social Research (14th ed.). Boston: Cengage Learning.
Barclay, J. R. (2019) – “Sociometric Choices and teacher ratings as predictors of school dropout” IN Journal of School Psychology, vol IV, no2

Belfield, C. & Levin, H. (2019). The price we pay: Economic and social consequences of inadequate education. Washington, D.C.: Brookings Institution Press.

Blakemore, A. E.; Low, S. A. (2019) - „The high school dropout decision and its wage consequences” in Economics of Education Review, vol 3, no 2

Braun, V. and Clarke, V. (2019) Using thematic analysis in psychology. Qualitative Research in Psychology, 3 (2). pp. 77-101. ISSN 1478-0887 Available from: http://eprints.uwe.ac.uk/11735
Bridgeland, J., DiIulio Jr., J., & Morison, K. (2021). The silent epidemic: Perspectives on high school dropouts. Washington, D.C.: Civil Enterprises.

Bowman, N. A., Jarratt, L., Jang, N., & Bono, T. J. (2019). The unfolding of student adjustment during the first semester of college. Research in Higher Education, 60(3), 273 292. https://doi.org/10.1007/s11162-018-9535-x

Cahoon, A., Tony Cassidy, Victoria Simms (2019). Parents' views and experiences of the informal and formal home numeracy environment, Learning, Culture and Social Interaction, volume 15, 2017, Pages 69-79, ISSN 2210-6561, https://doi.org/10.1016/j.lcsi.2019.08.002. (https://www.sciencedirect.com/science/article/pii/S2210656117300983)

Cervantes, F. (2019). Solons call on gov’t to curb rising dropout rate. Philippine news agency. Retrieved December 4, 2019, from https://www.pna.gov.ph/articles/1037398
Chan, K. Q., Tong, E. M. W., Tan, D. H., & Koh, A. H. Q. (2019). What do love and jealousy taste like? Emotion, 13(6), 1142–1149. https://doi.org/10.1037/a0033758
Christle, C., Jolivette, K & Nelson, C. (2019). School characteristics related to high school dropout rates. Remedial and Special Education 28 (6): 325-339.

Creswell, J. W. (2019). Educational research: Planning, conducting, and evaluating quantitative and qualitative research (4th ed.). Boston, MA: Pearson.
Crowder, K.; South, S. J. (2019) – “Neighborhood distress and school dropout: the variable significance of community context” IN Social Science Research 32, 659-698

Coleman, J.S. (2019). Social capital in the creation of human capital. American Journal of Sociology, 94, S95-S120.   

Costache, Luminiţa (2019) – Handbook for preventing and controlling school dropout, Vanemonde, Bucharest

Covarrubias, R., Valle, I., Laiduc, G., & Azmitia, M. (2019). “You never become fully independent”: Family roles and independence in first-generation college students. Journal of Adolescent Research, 34(4), 381-410.

Gabriela (2019) “A Case Study into the Causes of School Dropout IN Chirteş Acta Didactica Napocensia 3 (4), 25-34

Crouch, M. and McKenzie, H. (2019) The Logic of Small Samples in Interview-Based Qualitative Research. Social Science Information, 45, 18.
https://doi.org/10.1177/0539018406069584
Dekkers, H. & Claassen A. (2019). Dropouts: Disadvantaged by definition? A study of the perspective of very early school leavers. Studies in Educational Evaluation, 27, 341-354. ISSN: 0191-491X

Dropout rate (2019). In Philippine statistics authority. Retrieved Dec 5, 2023 from: https://psa.gov.ph/content/dropout-rate
Dropout rate by grade (n.d.). In UNESCO institute of statistics. Retrieved from: http://uis.unesco.org/en/glossary-term/dropout-rate-grade
Franklin, Cynthia; Streeter, C. (2020) – “Assessment of middle class youth at risk to dropout: school, psychological and family correlates” IN Children and youth services review, vol 17, no 3

Fortin, Laurier; Lessard, Anne; Marcotte, Diane (2020) – “Comparison by gender of students with behaviour problems who dropped out of school” IN Procedia social and behavioral sciences 2, Montreal

Figueira-McDonough, Josephina (2019) – “Community context and dropout rates” IN Children and youth services review, vol. 14

Fuller, R. (2019). Fourteen is too early: Some psychological aspects of school-leaving and child labor. New York, NY: National Child Labor Committee

Fusch, P., & Ness, L. (2021). Are We There Yet? Data Saturation in Qualitative Research. Qualitative Report, 20, 1408-1416.
https://nsuworks.nova.edu/tqr/vol20/iss9/3
Geven K., Hasan A. (2020). Learning losses in Pakistan due to COVID-19 school closures. World Bank. https://openknowledge.worldbank.org/handle/10986/34659 License: CC BY 3.0 IGO.”

Gökşen, (2019). Türkiye’deilköğretimokullarindaokulterkveizl enmesiileönlenmesineyönelikpolitikalar. Retrieved December 4, 2019, from http://erg.sabanciuniv.edu/sites/erg.sabanciuni v.edu/files/
Golez, P. (2019). K-12 blamed for ‘high dropout rate’ in schools. Panay news. Retrieved from: https://www.panaynews.net/k-12-blamed-for-high-dropout-rate-in-schools/
Graeff-Martin, A., Oswald, S., Obst, and Comassetto, J. (2019). A package of interventions to reduce school dropout in public schools in a developing country. Eur Child Adolesc Psychiatry, 15 (8), 442-449. https://doi.org/10.1057/s41274-016-0109-z
Grossman, M. and R. Kaestner (2019), “Effects of Education on Health”, in J. Behrman and N. Stacey (eds.), The Social Benefits of Education, University of Michigan Press, Ann Arbor, pp. 69-123.

Guba, E. G. (Ed.). (2020). The paradigm dialog. Sage Publications, Inc.
Guba, E. G., & Lincoln, Y. S. (2019). Fourth generation evaluation. Sage   Publications, Inc.

Haider S. A., Gul A., Anwar B., Tehseen S., Iqbal S. (2021). The impacts of the COVID-19 outbreak on the education sector: Evidence from Pakistan. In Bari M.W., Alaverdov E. (Eds.). Impact of infodemic on organizational performance (pp. 311–328). IGI Global.

Havlik, S., Pulliam, N., Malott, K., & Steen, S. (2020). Strengths and struggles: Firstgeneration collegegoers persisting at one predominantly white institution. Journal of College Student Retention: Research, Theory & Practice, 22(1), 118-140.

Hernando-Malipot, M. (2019). Number of dropouts coming back to school increasing – DepEd. Manila bulletin. Retrieved from: https://news.mb.com.ph/2019/05/25/number-of-dropouts-coming-back-to-school-increasing-deped/
Hoover-Dempsey, K.V. & Sandler, H.M. (2019). Why do parents become involved in their children's education? Review of Educational Research, 67, 3-42.   

Hickman, G. P., & Heinrich, R. S. (2021). Do children drop out of school in kindergarten?: A reflective, systems-based approach for promoting deep change. Lanham, MD: Rowman & Littlefield Education.

Ilonga A., Ashipala D. O., Tomas N. (2020). Challenges experienced by students studying through open and distance learning at a higher education institution in Namibia: Implications for strategic planning. International Journal of Higher Education, 9(4), 116–127.

Jeynes, W.H. (2020). The relationship between parental involvement and urban secondary school student academic achievement - A meta-analysis. Urban Education, 42, 82-110.   

Kadil, R. (2019). School dropout study: Philippines and Turkey. Retrieved from: https://www.researchgate.net/publication/333145578_School_Dropout_Study_Philippines_and Turkey
Kaplan, Diana S.; Peck, B. M. (2021) „A structural model of Dropout Behavior: A longitudinal Analysis” IN Applied Behavioral Science Review, vol 3, No.2

Khan Y. A. (2021). The COVID-19 pandemic and its impact on environment: The case of the major cities in Pakistan. Environmental Science and Pollution Research, 28(39), 54728–54743.

Kirazoglu, C. (2019) - „The investigation of school dropout at the secondary level of formal education: the stated reasons by the school administrators and school counsellors: a preliminary study” IN Procedia Social and Behavioral Sciences 1 905-914

Laird, J., Kienzi, G. DeBell, M., & Chapman, C. (2019). Dropout rates in the United States: 2010. Washington, D.C.: U.S. Department of Education, National Center for Education Statistics. Retrieved from: https://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2007059
Lessard, Anne; Poirier, Martine; Fortin, Laurier (2020) - „Student-teacher relationship: A protective factor against school dropout?” IN Procedia Social and Behavioral Sciences 2 1636 – 1643

Marcu, Gabriela (2020) – School success and failure, Legis, Craiova

Mason, M. (2020). Sample Size and Saturation in PhD Studies Using Qualitative Interviews. Forum Qualitative Sozialforschung/Forum: Qualitative Social Research,http://www.qualitative-research.net/index.php/fqs/article/view/1428/3027

McNeal, R. B. (2019). High school dropouts: A closer examination of school effects. Social Science Quarterly, 78(1), 209–222.

Moustakas, C. E. (2019). Phenomenological research methods. Sage Publications, Inc.
Mihalache, Flavius (2021) - „School dropout in eight schools in the urban area” IN Quality of life 3, 281-294

Ou, S.R., Mersky, J.P., Reynolds, A.J., & Kohler, K.M. (2021). Alterable predictors of educational attainment, income, and crime: Findings from an inner-city cohort. Social Service Review, 81, 85-128.   

Polkinghorne, D. E. (2019). Phenomenological research methods. In R. S. Valle & S. Halling (Eds.), Existential-phenomenological perspectives in psychology: Exploring the breadth of human experience (pp. 41–60). Plenum Press.

Pomerantz, E.M., Moorman, E.A., & Litwack, S.D. (2020). The how, whom, and why of parents' involvement in children's academic lives: More is not always better. Review of Educational Research, 77, 373-410.  

Rasheed R., Rizwan A., Javed H., Sharif F., Zaidi A. (2021). Socio-economic and environmental impacts of COVID-19 pandemic in Pakistan-an integrated analysis. Environmental Science and Pollution Research, 28(16), 19926–19943.
Ravitch, S., & Carl, N. M. (2019). Qualitative Research: Bridging the Conceptual, Theoretical, and Methodological. Thousand Oaks, CA: Sage Publications.

Ream, R.K. (2020). Toward understanding how social capital mediates the impact of mobility on Mexican American achievement. Social Forces, 84, 201-224.   

Ritchie, J., & Lewis, J. (2020). Qualitative Research Practice—A Guide for Social Science Students and Researchers. London, Thousand Oaks, CA: Sage Publications Ltd.
Rotermund, S. (2019) Why students drop out of high school: Comparisons from three national surveys. Santa Barbara: California Dropout Research Project, University of California, Santa Barbara.

Rumberger, R. W. (2019). High School Dropouts: A Review of Issues and Evidence. Review of Educational Research, 57, 101-121. http://dx.doi.org/10.3102/00346543057002101
Rumberger, R.W. & Larson, K.A. (2019). Student mobility and the increased risk of high school drop out. American Journal of Education, 107, 1-35.   
Saunders, M., Lewis, P. and Thornhill, A. (2019) Research Methods for Business Students. Pearson, New York.
Saldana, J. (2019). The Coding Manual for Qualitative Researchers. Sage Publications Inc.

Selda, P. (2019). Reasons for school dropout in vocational high school. Academic Journals, 9 (18), 711-718. DOI: 10.5897/ERR2014.1830.

Shakil M., Ashraf F., Muazzam A., Amjad M., Javed S. (2020). Work status, death anxiety and psychological distress during COVID-19 pandemic: Implications of the terror management theory. Death Studies, 46(5), 1100–1105.
Suh, S. (2021). Korean American adolescents’ perceptions of contributors to school dropout (Doctoral dissertation - The University of Alabama).

Suh, S., Suh, J., & Houston, I. (2020). “Predictors of categorical at-risk high school dropouts.” Journal of Counseling and Development, Volume 85, Number 2, 196-203.
Surdu Laura (2021) – Participation, school absences and the experience of discrimination in the case of Roma people in Romania, Vanemonde, Bucureşti

Song, C., Benin, M., & Glick, J. (2020). Dropping Out of High School: The Effects of Family Structure and Family Transitions. Journal of Divorce and Remarriage, 53(1), 18-33. https://doi.org/10.1080/10502556.2020.635964
Tracy, S. J. (2019). Qualitative Research Methods: Collecting Evidence, Crafting Analysis, Communicating Impact (2nd ed.). Wiley.
Voicu, B. (2020) – Early education leaving: possible prevention ways, Vanemonde, Bucharest

World Bank. (2020). The COVID-19 pandemic: Shocks to education and policy responses.https://www.worldbank.org/en/topic/education/publication/the-covid19-pandemic-shocks-to-education-and-policy-responses
Wolpinsky, R. (2019). College students with learning disabilities and their lived experiences as online learners. ProQuest Dissertations Publishing.
Witte, K. (2019). Fear as motivator, fear as inhibitor: Using the extended parallel process model to explain fear appeal successes and failures. In P. A. Andersen & L. K. Guerrero (Eds.), Handbook of communication and emotion: Research, theory, applications, and contexts (pp. 423–450). Academic Press.

Yin, Z.N. & Moore, J.B. (2021). Re-examining the role of interscholastic sport participation in education. Psychological Reports, 94, 1447-1454.   
Zidărescu, M. (2019) – The role of the family, of the community and of the school mediator in controlling school absences, school dropout and early delinquency for Roma children, Lumen Publishing House

Ziomek-Daigle, J., & Christensen, T. M. (2020). An emergent theory of gatekeeping practices in counselor education. Journal of Counseling & Development, 88(4), 407–415. https://doi.org/10.1002/j.1556-6678.2020.tb00040.x
Jordan, J. L., Kostandini, G., & Mykerezi, E. (2022). Rural and urban high school dropout rates: Are they different? Journal of Research in Rural Education, 27(12), 1–21.

Messacar, D., & Oreopoulos, P. (2019). Staying in school: A proposal for raising high-school graduation rates. Issues in Science & Technology, 29(2), 55–61. Retrieved from https://issues.org/derek/

Freeman, J., & Simonsen, B. (2019). Examining the impact of policy and practice interventions on high school dropout and school completion rates: A systematic review of the literature. Review of Educational Research, 85(2), 205–248. Retrieved from http://search.ebscohost. com/login.aspx?direct=true&db=psyh&AN=2019- 22392-002&site=ehost-live&scope=s

Hickman, G. P., & Heinrich, R. (2021). Do children drop out of school in kindergarten? Lanham, MD: Rowman & Littlefield.

Suh, S., Jingyo, S., & Houston, I. (2007). Predictors of categorical at-risk high school dropouts. Journal of Counseling & Development, 85(2), 196–203. doi:10.1002/j.1556-6678.2007.tb00463.x

Suh, S., & Suh, J. (2020). Predictors of categorical at-risk high school dropouts. Journal of Counseling & Development, 85(2), 196–203. https://doi.org/10.1002/j.1556-6678.2007.tb00463.x
Heckman, J. J., & LaFontaine, P. A. (2020). The American high school graduation rate: Trends and levels. The Review of Economics and Statistics, 92(2), 244–262. doi:10.1162/rest.2020.12366.

Johnson, V. K. (2021). From early childhood to adolescence: Linking family functioning and school behavior. Family Relations, 59(3), 313–325. doi:10.1111/ j.1741-3729.2021.00604.x

Mishra, P. J., & Azeez, E. A. (2019). Family etiology of school dropouts: A psychosocial study. International Journal of Multidisciplinary Approach & Studies, 1(5), 136–146

Patterson, J. A., Hale, D., & Stessman, M. (2020). Cultural contradictions and school leaving: A case study of an urban high school. High School Journal, 91(2), 1–15. doi: 10.1353/hsj.2020.0001

Blaas, S. (2019). The relationship between social-emotional difficulties and underachievement of gifted students. Australian Journal of Guidance & Counselling, 24(2), 243– 255. doi:10.1017/jgc.2014.1

Zabloski, J., & Milacci, F. (2022). Gifted dropouts: Phenomenological case studies of rural gifted students. Journal of Ethnographic & Qualitative Research, 6(3), 175–190.

Every Student Succeeds Act of 2015 (ESSA, 2015) Pub. L. No. 114-95 § 114 Stat. 1177 (2015–2016).

Jablonka, E. (2021). The entangled (and constructed) human bank. Philosophical transactions of the Royal Society B, 366 (1556), 784. doi:10.1098/rstb.2021.0364

Sawyer, S. M., Afifi, R. A., Bearinger, L. H., Blakemore, S.-J., Dick, B., Ezeh, A. C., & Patton, G. C. (2019). Adolescence: A foundation for future health. The Lancet, 379(9826), 1630–1640. doi:10.1016/s0140-6736(12)60072-5

Vijayakumar, N., Op de Macks, Z., Shirtcliff, E. A., & Pfeifer, J. H. (2019). Puberty and the human brain: Insights into adolescent development. Neuroscience and Biobehavioral Reviews, 92, 417–436. doi:10.1016/j. neubiorev.2019.06.004

Tsai, M.-C., Strong, C., & Lin, C.-Y. (2021). Effects of pubertal timing on deviant behaviors in Taiwan: A longitudinal analysis of 7th- to 12th-grade adolescents. Journal of Adolescence, 42, 87–97. doi:10.1016/j. adolescence.2021.03.016

Fergusson, D. M., Vitaro, F., Wanner, B., & Brendgen, M. (2022). Protective and compensatory factors mitigating the influence of deviant friends on delinquent behaviours during early adolescence. Journal of Adolescence, 30(1), 33–50. doi:10.1016/j. adolescence.2022.05.007

Brundage, A. J. (2019). Middle and high school predictors of off-track status in early warning systems. (Doctoral dissertation.) Retrieved from https://scholarcommons. usf.edu/etd/4644/ (Order No. 3589378).

Muscarà, M., Pace, U., Passanisi,A., D’Urso, G., & Zappulla, C. (2019). The transition from middle school to high school: The mediating role of perceived peer support in the relationship between family functioning and school satisfaction. Journal of Child and Family Studies, 27(8). doi:10.1007/s10826-018-1098-0

Modecki, K. L., Blomfield Neira, C., & Barber, B. L. (2021). Finding what fits: Breadth of participation at the transition to high school mitigates declines in selfconcept. Developmental Psychology, 54(10), 1954–1970. doi:10.1037/dev0000570

Jeronimus, B. F., Riese, H., Sanderman, R., & Ormel, J. (2019). Mutual reinforcement between neuroticism and life experiences: A five-wave, 10-year study to test reciprocal causation. Journal of Personality and Social Psychology, 107(4), 751–764. doi:10.1037/a0037009

Fry, R. (2019). U.S. high school dropout rate reaches record low, driven by improvements among Hispanics, Blacks. Pew Research Center. Retrieved from http://pewrsr.ch/YTGxo6

Opre, A., Buzgar, R., Dumulescu, D., Visu-Petra, L., Opre, D., Macavei, B., & Pintea, S. (2020). Assessing risk factors and the efficacy of a preventive program for school dropout. Cognition, Brain, Behavior: An Interdisciplinary Journal, 20(3), 185–194

18

