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Abstract 

The principal focus of this study was to delve into the experiences of coordinators in cultivating the culture of preparedness in school on disaster. Utilizing a qualitative, phenomenological research approach, data was collected from 8 coordinators in the Tugbok B District, Division of Davao City. Several themes emerged regarding the coordinator’s lived experiences in cultivating the culture of preparedness in school. These themes included established comprehensive plan, emergency drills, emergency communication plan, and disaster education for children & school personnel. Additionally, the study explored the coping mechanisms employed by the coordinators. Notable coping strategies included identifying vulnerabilities and capabilities, conducting regular drills and exercises, providing training and education, and fostering partnership and collaboration. Through an in-depth analysis of these experiences and coping mechanisms, the study generated valuable insights and novel ideas concerning the challenges that the coordinators encounter while cultivating the culture of preparedness in school. Among the valuable lessons gleaned from the teachers' experiences were planning and collaboration in emergency management, resilience management, and training and exercises. These lessons serve as essential inputs for crafting and implementing effective teacher training programs aimed at equipping educators with diverse strategies and techniques for cultivating a positive classroom climate.

Keywords: Coordinators’ lived experiences, coping mechanisms, lesson learned, 
disaster preparedness, Davao City, Philippines. 
1.  Introduction
Disasters, whether natural or man-made, can strike at any moment, often without warning. Schools, as one of the most densely populated public spaces, are particularly vulnerable to disasters, and they must be prepared to ensure the safety of students and staff in such events. A school's disaster preparedness can mean the difference between life and death, and as such, it is imperative to cultivate a culture of preparedness in schools.

The importance of disaster preparedness in schools has been recognized by various organizations, including the American Red Cross (2019), the Federal Emergency Management Agency (2018), and the United States Department of Education (2019). The American Red Cross (2019) emphasizes the importance of preparedness education in schools, stating that such education can empower students and staff to take action in the event of a disaster. The Federal Emergency Management Agency (2018) provides guidelines for developing and maintaining emergency operations plans in schools. The United States Department of Education (2019) offers resources for emergency planning, including the development of emergency operations plans and the implementation of preparedness education programs. These organizations highlight the critical role that schools play in disaster preparedness and underscore the need to cultivate a culture of preparedness in schools.

The Philippines, being a country frequently affected by natural disasters such as typhoons, earthquakes, and volcanic eruptions, has implemented various mechanisms to prepare schools for disasters. The Department of Education (DepEd) issued guidelines for the development of school disaster risk reduction and management plans (SDRRMPs), which provide a framework for schools to assess their risks, develop preparedness measures, and respond to disasters. The SDRRMPs are based on the principles of the National Disaster Risk Reduction and Management (DRRM) Framework, which emphasizes the importance of prevention, mitigation, preparedness, response, and recovery (Department of Education, 2016).

In the local scenario, particularly in the schools in Tugbok B District are also vulnerable on the different emergency. Los Amigos Elementary School is not exempted of experiencing possible emergency. It is this context that this study is conceptualized to find out the practices of other schools within Tugbok B district in terms of cultivating a culture of preparedness on disaster and be able to search some good practices worthy of emulation in the future.

Cultivating a culture of preparedness in school

Cultivating a culture of preparedness in schools on disaster is an essential approach to ensure the safety and well-being of students and teachers (UNESCO, 2017). It involves creating awareness and providing training to school communities about the potential hazards and risks they may encounter during disasters and emergencies (NDRRMC, 2015). By promoting a culture of preparedness, schools can improve their disaster response and recovery capabilities, reduce damages to school infrastructure and supplies, and minimize the disruption of learning activities. Furthermore, cultivating a culture of preparedness can foster a sense of ownership, responsibility, and resilience among students and teachers, enabling them to play an active role in disaster preparedness and response.

Experiences of the coordinators in cultivating the 

culture of preparedness in school on disaster

The experiences of coordinators in cultivating the culture of preparedness in school have been critical in shaping the effectiveness of disaster preparedness efforts. These individuals often play a crucial role in facilitating disaster preparedness activities and are responsible for ensuring that the school community is well-informed and trained on how to respond to emergencies (Edwards & Gray, 2019). Coordinators are also involved in the development and implementation of school emergency plans, conducting regular drills and exercises, and ensuring that emergency supplies are available and accessible. Their experiences provide valuable insights into the challenges and opportunities for building a culture of preparedness in schools.


Established comprehensive plan. Having a comprehensive emergency plan is the “first major step toward minimizing risk and optimizing recovery time following an emergency” (Levitt, 1997). Based on past earthquakes it appears that the majority of citizens do not prepare a comprehensive disaster plan for their families.  Apathy contributes to indifference to disaster preparedness.  Auf der Heide (1989) explains that factors of personal or public apathy include lack of awareness, underestimation of risk, reliance on technology, fatalism and denial, and social pressures. 

Emergency drills. Emergency drills are an important component of disaster preparedness in schools (Federal Emergency Management Agency 2019). These drills are designed to prepare students and staff for potential emergencies, such as fires, earthquakes, or other natural disasters. They help ensure that everyone knows what to do in case of an emergency, which can ultimately save lives. In addition to being a crucial safety measure, emergency drills also help reduce anxiety and fear among students, as they know what to expect in case of a crisis.

Emergency communication plan. Emergency communication plans are an important component of disaster preparedness in schools. These plans are designed to ensure that communication channels are open and accessible during an emergency, so that parents and guardians can receive timely updates and information about their children's safety. The communication plan should include procedures for notifying parents, as well as a system for keeping track of students and staff during an emergency. Having an effective communication plan in place can help reduce confusion and anxiety among parents and the broader community during a crisis (FEMA 2019).

Disaster education for children & school personnel.  There is little statistical information on the number of children and personnel affected by natural and man-made disasters in the world, Hoffman & Muttarak (2015) mentioned that the United States estimated that around 1 billion children under the age of 15 are living in earthquake-affected countries. In addition, more than 175 million children each year are facing with the crisis caused by climate change. Scientists and authorities have acknowledged that children are dependent on adults due to physical, emotional, and cognitive abilities for safety, as well as protection against emergencies and disasters (Bosschaart et. al., 2016). During the recent decades, disaster education programs have been considered for children as an innovative approach to disaster risk reduction. Many theories have favored the usefulness of these programs. Education can increase the perception of risk among children.

Mechanisms of the coordinators on the challenges

in cultivating a culture of preparedness in school

The mechanisms of coordinators play a critical role in cultivating a culture of preparedness in schools. These coordinators are responsible for implementing and coordinating disaster preparedness plans, identifying potential hazards, and developing strategies to mitigate risks. They also serve as a liaison between the school and the broader community, working with emergency responders and other stakeholders to ensure a coordinated response during an emergency. However, there are several challenges that coordinators may face in this role.

Identifying Vulnerabilities and Capacities. Identifying vulnerabilities and capacities is another mechanism that can help cultivate a culture of preparedness in schools. This involves conducting a comprehensive assessment of the school's physical infrastructure, as well as the social and economic factors that may impact the school's ability to respond to emergencies. By identifying vulnerabilities, such as outdated building systems or limited access to emergency resources, coordinators can develop strategies to mitigate these risks and improve the school's overall preparedness. Additionally, identifying capacities, such as the availability of trained staff or community partnerships, can help coordinators build upon existing strengths and identify areas where additional resources may be needed (CDC, 2018).

Conducting regular drills and exercises. Conducting regular drills and exercises is a crucial mechanism in cultivating a culture of preparedness in schools. These drills help to ensure that students, teachers, and staff are familiar with the emergency procedures and can respond appropriately during an actual crisis. They also provide an opportunity to identify any gaps or weaknesses in the emergency plan and make necessary adjustments. The U.S. Department of Education recommends that schools conduct drills at least once a month during the school year, including fire, lockdown, and evacuation drills (U.S. Department of Education, n.d.). The National Fire Protection Association also provides guidelines on conducting emergency drills for different types of hazards, including earthquakes, hurricanes, and wildfires (NFPA, 2019).

Providing training and education. Providing training and education is another important mechanism for cultivating a culture of preparedness in schools. Teachers, staff, and students should receive regular training on emergency procedures, including how to recognize and respond to different types of emergencies, how to evacuate the building, and how to provide first aid if necessary (U.S. Department of Education, n.d.). Students should also receive training on personal preparedness, such as how to assemble a disaster kit and what to do in case of a power outage or other emergency situation (Centers for Disease Control and Prevention, 2019). Training and education should be ongoing and regularly updated to reflect any changes to the emergency plan or new threats that may arise.

Fostering partnership and collaboration. Fostering partnership and collaboration is another crucial mechanism in cultivating a culture of preparedness in schools. This involves building strong relationships with external organizations, including government agencies, non-profit organizations, and local businesses. Collaborating with these entities can provide access to additional resources and expertise, as well as opportunities for joint planning and training exercises (Federal Emergency Management Agency, 2013). Schools can also work with these partners to identify and address gaps in preparedness efforts and develop coordinated strategies for responding to emergencies (National Clearinghouse for Educational Facilities, 2010).

Educational insights gained from

the experiences of the informants

Planning and collaboration in emergency management. One of the most important insights learned in cultivating a culture of preparedness in schools is the critical role of planning and collaboration in emergency management. Effective emergency planning involves identifying potential hazards, assessing vulnerabilities, and developing strategies for preventing or mitigating the impact of disasters. It also requires collaboration and coordination among all members of the school community, including staff, students, families, and external partners such as emergency responders and community organizations (Federal Emergency Management Agency, 2013).

Resilience management. Resilience management is an approach that focuses on building resilience in individuals and communities in the face of adversity, including natural disasters and other emergencies. One important insight learned in cultivating a culture of preparedness in schools is the need for a resilience-based approach to emergency management. This involves not only preparing for emergencies but also building resilience in the school community as a whole, through strategies such as social and emotional learning, positive youth development, and trauma-informed practices. By fostering resilience, schools can help students, staff, and families cope with the stresses and challenges of emergencies and recover more quickly from the impacts of disasters (Brymer et al., 2018).

Training and exercises. Training and exercises are essential mechanisms for cultivating a culture of preparedness in schools. The knowledge and skills gained from training and exercises enable educators, staff, and students to respond effectively during a disaster. Training should be conducted regularly to ensure that everyone is well-prepared for emergencies. Exercises, on the other hand, simulate emergency situations to test the school's emergency management plan and identify areas for improvement. Both training and exercises have been shown to increase preparedness levels and decrease the negative impact of disasters on schools (Schlimgen et al., 2019).

This study was anchored on the Theory of Planned Behavior (TPB) by Icek Ajzen (1985, 1991).  The TPB posits that attitude toward the behavior, subjective norm, and perceived behavioral control influence behavioral intention. The first construct of the theory is behavioral intention, which is the motivational factors that influence behavior (Ajzen, 1991). The stronger the intention to engage in a given behavior, the more likely it is to perform that behavior. The second construct is attitude towards the behavior which is the extent to which a person has a favorable or unfavorable appraisal of a given behavior. Attitude consists of behavioral beliefs and outcome evaluations. Subjective norm is the third construct which is a social pressure to perform or not to perform a given behavior. Combination of normative beliefs and motivation to comply constitute subjective norm. Perceived behavioral control also plays a key role in the TPB and it refers to people’s perception of the ease or difficulty of performing the behavior of interest.

Presented in Figure 1 is the relationship of the variables of the study. Based on the figure, there are two interconnected variables. These variables are the (1) The experiences of the coordinators in cultivating a culture preparedness in school; (2) Coping mechanisms of school on the challenges encountered in cultivating a culture of preparedness in school; (3) Educational insights drawn from the experiences of the informants.
2.  Methods 
This study employed a qualitative approach to research specifically a phenomenological research design. According to Creswell, (2012), phenomenology was an approach to qualitative research that focused on the commonality of lived experiences within a particular group. The fundamental goal of the approach was to arrive at a description of the nature of the particular phenomenon.  Typically, interviews were conducted with a group of individuals who have first-hand knowledge of an event, situation or experience. Other forms of data such as documents, observations and art were also used. The data were read and reread and was culled for phrases and themes that was grouped into clusters of meanings. Through this process, the researcher was able to construct the universal meaning of the event, situation or experience and arrived at a more profound understanding of the phenomenon.
The respondents of the study are the eight (8) school disaster risk reduction management (DRRM) coordinator from Tugbok B District, Division of Davao City. The participants were chosen based on the following criteria: (1) must be in the service for at least 5 years; (2) elementary school teacher; and (3) school DRRM coordinator.
The researcher utilized the purposive sampling design since the participants was chosen based on the criteria or purpose of the study (Creswell, 2014). It is also known as judgmental, selective or subjective sampling. The selection of the participants was purposefully done to ensure that the findings would be authentic (Marshall, 1996).

In this study, thematic analysis was utilized to analyze the gathered data. The researcher analyzed the answers of the participants from the conducted interviews with the use of Creswell’s Model specifically the identifying of themes approach. According to Creswell (2012) themes in qualitative research are similar codes aggregated together to form a major idea in the database.

The framework analysis of this research was flexible to allow the researcher to either collect all the data and then analyze it or do data analysis during the collection process. In the analysis stage the gathered data was sifted, charted and sorted in accordance with key issues and themes. This involves a five-step process: (1) familiarization; (2) identifying a thematic framework; (3) indexing; (4) charting; and (5) mapping and interpretation (Ritchie & Spencer, 1994).

3.  Results
The experiences of coordinators in cultivating the culture of preparedness in school have been critical in shaping the effectiveness of disaster preparedness efforts. These individuals often play a crucial role in facilitating disaster preparedness activities and are responsible for ensuring that the school community is well-informed and trained on how to respond to emergencies (Edwards & Gray, 2019). Coordinators are also involved in the development and implementation of school emergency plans, conducting regular drills and exercises, and ensuring that emergency supplies are available and accessible. Their experiences provide valuable insights into the challenges and opportunities for building a culture of preparedness in schools.

The success of disaster preparedness initiatives in schools is often attributed to the commitment and dedication of coordinators who have the skills, knowledge, and experience to lead these efforts effectively (NDRRMC, 2015). However, these individuals often face numerous challenges, including limited resources, inadequate training, and competing priorities. To overcome these challenges, coordinators need the support of school administrators, teachers, parents, and local communities. Additionally, there is a need for ongoing training, capacity building, and networking to improve the effectiveness of their disaster preparedness efforts.
4. Discussions 
The mechanisms of coordinators play a critical role in cultivating a culture of preparedness in schools. These coordinators are responsible for implementing and coordinating disaster preparedness plans, identifying potential hazards, and developing strategies to mitigate risks. They also serve as a liaison between the school and the broader community, working with emergency responders and other stakeholders to ensure a coordinated response during an emergency. However, there are several challenges that coordinators may face in this role.

One challenge that coordinators may face is the lack of resources or funding to support disaster preparedness efforts. This may include limited budgets for training or purchasing necessary equipment, as well as a shortage of staff or volunteers to assist with planning and implementation. To overcome this challenge, coordinators may need to leverage partnerships with other organizations, such as local government agencies or community groups, to share resources and expertise (FEMA, 2014). 

One of the most important insights learned in cultivating a culture of preparedness in schools is the critical role of planning and collaboration in emergency management. Effective emergency planning involves identifying potential hazards, assessing vulnerabilities, and developing strategies for preventing or mitigating the impact of disasters. It also requires collaboration and coordination among all members of the school community, including staff, students, families, and external partners such as emergency responders and community organizations (Federal Emergency Management Agency, 2013).

5.  Conclusions
Based on the findings of the study, it is important that some important moves must be taken into consideration and be made available for the coordinators considering bulk of their work on their assigned function and in cultivating the culture of preparedness in school on disaster.
This study may provide an avenue for school heads to prioritize the establishment of a comprehensive and well-coordinated disaster preparedness plan that involves all stakeholders, including teachers, staff, students, and parents. Secondly, they can focus on providing ongoing training and exercises to enhance the preparedness skills of the school community. Thirdly, school heads can foster partnerships and collaborations with local emergency agencies and community organizations to bolster resources and expertise in disaster response. Lastly, they can emphasize resilience management and social-emotional learning to build a resilient school community that can effectively navigate challenges during emergencies. By embracing these future directions, school heads can play a pivotal role in creating a strong and proactive culture of preparedness in their schools.
As for the coordinators themselves, firstly, they can continue to enhance their knowledge and skills in disaster preparedness through professional development and training opportunities. Secondly, they can actively collaborate and share best practices with other coordinators and disaster preparedness experts to broaden their insights and strategies. Thirdly, coordinators can focus on refining and updating their disaster preparedness plans based on lessons learned from past experiences and new developments. Lastly, they can foster a culture of continuous improvement by regularly conducting drills and exercises to assess the effectiveness of their preparedness efforts. By embracing these future directions, coordinators can strengthen their leadership in cultivating a culture of preparedness, ensuring the safety and well-being of their school communities during emergencies.
The learners, along with their parents should look into their possible contributions they could work on to further make their experience with cultivating the culture of preparedness in school   better for them as learners, parents, and teachers.  
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