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Abstract 
The study examined the challenges faced by Araling Panlipunan teachers in varying their instructional strategy to foster student positive attitude towards the subject. This study employed a phenomenological research design which aims to determine the experiences and perceptions of the eight (8) participants. The emerging themes under the challenges faced by the Araling Panlipunan teachers were time constraint, limited learning resources, and limited teacher training. Meanwhile, the emerging themes on the coping ways of the Araling Panlipunan teachers on the challenges they faced encompassed prioritizing topics, leveraging technology, emphasizing key skills, and collaborating with colleagues. Lastly, the emerging themes on the educational management insights drawn from the experiences of Araling Panlipunan included time management skills, flexibility in lesson planning, and active learning experiences. By incorporating these themes, educational administrators can support Araling Panlipunan teachers in their efforts to improve their proficiency in using diverse instructional strategies to cultivate a positive attitude among students towards the subject. These themes provide insights into effective educational policies, teacher training programs, and classroom practices that can enhance teachers' abilities, consequently influencing students' behavior and attitudes towards Araling Panlipunan. Moreover, the results generated provided comprehensive data in conducting future research with similar scope. This study may be published in a reputable research journal.
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1. Introduction
The Araling Panlipunan curriculum was a social study founded on the Education for All 2015 and K-12 Philippine Basic Education Curriculum Framework aspirations. These sought to develop learners who were functionally literate and developed Filipinos with 21st-century skills. In general, the Social Studies Curriculum sought to cultivate citizens who are analytical, evaluative, responsible, productive, environmentally conscious, patriotic, and humane and who had a global perspective and set of values regarding historical and social issues.

Students’ attitude towards school learning areas (e.g. social studies) were measured based on their academic performance. Students whose performance were low, lack positive attitude towards such subject and do not show interest in the subject (Sivrikaya, 2019). Similarly, some studies (Lawson, 2003; Selen, 2016; Miller, 2016; Ilgaz, 2018) linked poor academic performance of students to their poor attitude towards the subject. 

Positive attitude was a crucial topic in education since it resulted in motivating outcomes. Students were more willing to achieve certain academic goals because they were more receptive to learning and have a greater interest in the subject. However, social studies teachers around the world have observed a negative attitude among some students toward the subject, which has resulted in poor academic performance. In United States, McCoach & Siegle (2003) noted that in state-funded, tax supported preschool and elementary grade levels classroom, social studies education is subordinate to learning in reading, writing, and arithmetic in the eyes of students, so social studies education is not a priority for them. Even the teachers have neglected social studies instruction because they devote more time to reading, writing, and arithmetic than to social studies. Recently, the American education department has advocated social studies in preschool and elementary school through the study of history, geography, and citizenship, as reported by Jimms (2010). 

In Nigeria, Turhan (2017) reported that Nigerian elementary students have poor attitude towards the study of social studies, and this was evident on students’ low academic performance in the subject. Social studies was a dull subject for the students. They are sick of hearing about the British colonization of their country. As the country was no longer a colony, the students reported that they are unable to relate to it or find it useful. King & He (2017) alleged that it was an unsatisfactory state of affairs and imbalance in the Nigerian educational sector in particular and the nation’s development in general.  Authorities began to recognize the significance of enhancing teachers' subject-matter expertise. Teachers were given seminars and trainings to enhance the delivery of the lesson, making the subject more useful and pertinent to the students.

Meanwhile, in the Philippines, students frequently were not positive about their Araling Panlipunan (Social Studies) subject experiences. Even more alarming were studies showing that students do not feel Araling Panlipunan as a particularly valuable or interesting part of the school curriculum (Jimenez, 2018). It was clear that if Araling Panlipunan is recognized by Filipino students as not being important and interesting, then learning Araling Panlipunan won’t be inviting for them and they have no reasons to get involve and participate in the classroom discussions. 

In the research locale, Malita West District in Davao Occidental, the researcher found out the low proficiency level of students in Araling Panlipunan. For the students, they found the subject content boring, citing that the information is too far removed from their experiences, too detailed, or too repetitious. These reasons highlight the challenges of Araling Panlipunan teachers in varying their instruction to provide students with more opportunities to develop a positive attitude toward the subject and enable them to take the initiative and succeed. 
Jose P. Rizal said that youth is the future of the fatherland. It is absolutely necessary for every young generation to have a robust feeling of nationalism in order for them to be successful builders of our future state. The youth should possess sufficient patriotism to live up to the expectations placed on them as the future hope of the fatherland. This study is anchored to the Social Learning Theory of Bandura (1977). The theory supports Araling Panlipunan teachers to vary their instructional strategies. Students learn by observing and imitating others. By varying instructions, students can observe different learning techniques and attitudes from their teachers and students that they could use in learning Araling Panlipunan. Teaching Araling Panlipunan requires teachers and students to model learning to others, observe and reflect, work with others, apply Araling Panlipunan concepts and skills in real-world contexts such as community service, projects, simulations, and field trips. The theory can be a powerful tool for teaching Araling Panlipunan by helping students develop a deeper understanding of social issues, gain empathy and respect for others, and develop the social skills needed to be effective citizens and community members. 
Challenges of Araling Panlipunan Teachers in Varying

Instructional Strategies for Students’ Positive Attitude

Araling Panlipunan (Social Studies) may encounter several challenges when using varied instructional strategies in the lesson. 

Time constraint. The majority of the time, it is expected of Araling Panlipunan (Social Studies) teachers to cover a diverse range of topics within a constrained period of class time. Because of this, it may be difficult to execute instructional strategies that are more in-depth or require more time. For Elna & Bendic (2018), ihe lack of available time is a common challenge faced by teachers of social studies. The subject of social studies encompasses a broad range of topics, some of which are history, geography, economics, and civics, amongst others. As a result, teachers are tasked with covering a substantial amount of content within a constrained amount of time. Davis (2012) suggested to Social Studies teachers to prioritize content rather than trying to cover everything; use a thematic approach in teaching; use technology and media; incorporate current events; use time saving strategies such as setting time limits for activities or breaking larger tasks into smaller, manageable chunks. By using these strategies, Social Studies Teachers can make the most of their limited time and create a more engaging and effective learning experience for their students. 


Limited local resources. Social studies teachers may have limited local resources, which can make it challenging to implement certain teaching strategies. For Vestil (2010), a disadvantage of teaching with limited local resources is that teachers can be tempted to surrender to 'plain talk'. Too much teacher talking time prevents interaction, causes boredom and the longer you spend talking to students the less time they have to process the information and understand it. For Drina (2009), limited access to local resources disengages students because they cannot relate well to the lesson. 


Assessment and accountability. It can be difficult for Araling Panlipunan teachers to employ a variety of teaching strategies because they are required to assess student learning and meet accountability standards. These requirements might make it more difficult for teachers to adopt teaching methods that are less traditional or more difficult to evaluate. Rodka (2011) also noted that in using varied instructional strategies, Araling Panlipunan teachers have to work extra hard to plan and prepare assessment tools for the lesson. In addition to this, he observed that the teachers lacked experience in assessment in a specific teaching method, which added to the difficulty of the tasks.


Large class size. For Guilervo (2009), some instructional strategies, such as inquiry-based learning or cooperative learning, which may demand more individual attention and interaction, might be difficult for teachers to apply in classrooms with large numbers of students. This can be a challenge for educators. Xi (2007) expressed that large class size can lead to chaotic classroom environment that is more difficult for the teacher to manage. The increased number of students leads to a greater likelihood of disruptive behavior and conflicts among students.


Teacher training. Erid (2003) claimed that It is possible that not all teachers of Social Studies have had training or experience in the implementation of a variety of teaching tactics, which can make it difficult to employ these strategies effectively in the classroom. In the research article of Meziobi (2012), it was found out that Social Studies teachers are not sufficiently exposed in trainings compared to the teachers teaching language, Mathematics, and Science. The lack of training and experience of Social Studies teachers can be a significant challenge, especially those who are new to the profession or who have not had extensive coursework in Social Studies. The disadvantage of teacher lack of training in social studies is that it can negatively impact student learning outcomes. Social studies is a complex subject that requires a deep understanding of historical events, cultural norms, and societal structures. When teachers lack the necessary training in social studies, they may struggle to provide their students with a comprehensive understanding of the subject.


Coping Ways of Araling Panlipunan Teachers in Varying

Instructional Strategies for Students’ Positive Attitude

When faced with challenges, Araling Panlipunan teachers use a variety of coping ways to ensure that they are able to cover the necessary lesson and still engage their students effectively. Researchers revealed some coping ways of the Araling Panlipunan Teachers.


Prioritizing topics. It is important for Araling Panlipunan teachers to identify the most important topics and focus on teaching those first. By doing so, they can assure that they implemented the instructional strategy effectively and that  students have a solid understanding of the most crucial concepts even of they do not have time to cover every topic in-depth. Martinez (2011) emphasized that Araling Panlipunan teachers often have a limited amount of time to cover a wide range of topics. Prioritizing concepts ensures that teachers can focus on the most essential topics, ensuring that students have a solid understanding of the most crucial concepts even if they do not have time to cover every topic in-depth. Sison (2012) also explained that prioritizing concepts allows for a deeper understanding of the most important topics. When students have a deeper understanding of key concepts, they are better able to connect the dots between different ideas and better comprehend the overall theme of the course. 


Using technology. Technology can help teachers maximize the time of Araling Panlipunan teachers in the classroom. For example, teachers can use online resources, such as videos and interactive activities, to help students learn the lesson more quickly and effectively. Yiang (2011) revealed in his study that the use of technology in Social Studies can bring several benefits to both teachers and students. Radko (2013) discussed that technology can be used to create interactive and multimedia-rich lessons, which can help to increase students’ engagement in the learning process. By incorporating videos, animations, and other interactive media, teachers can create more dynamic and engaging lessons that capture students’ attention. Further, Smith (2008) stated that technology can be used by Social Studies teachers to personalize learning experiences for individual students, based on their interests and learning styles. This can Social Science teachers to incorporate varied teaching styles in the lesson based on the interests and learning styles of the students.  This can also help to create a more student- centered approach to Social Studies education, where students can work at their own pace and focus on topics that interest them. 


Emphasizing key skills. Instead of focusing solely on content, Araling Panlipunan teachers can prioritize instructional strategies that emphasize key skills that will help students succeed in all areas of their learning. Castro (2008) stated that Araling Panlipunan subject involves teaching a wide range of topics and concepts, but it is also important to emphasize key skills that will benefit students in their academic and personal lives. Marbon (2014) named the key skills in Social Studies which are critical thinking, research skills, communication skills, collaboration skills, and empathy. By emphasizing these key skills using the instructional strategy, teachers can help students develop the skills they need to succeed in school, work, and life. 

Collaborating with Colleagues. Working with other Araling Panlipunan teachers can be beneficial when time is limited. By sharing ideas and resources, the teachers can ensure that they are covering the necessary material in a streamlined and efficient manner. Ked (2003) stated that collaborating with colleagues for varying instructional strategies in Social Studies can be a powerful tool for improving teaching practices and enhancing student learning. Diaz (2011) further explained that sharing resources is one of the most straightforward ways to collaborate with colleagues. Sharing resources such as lesson plans, activities, and assessments can be beneficial for teachers. This can help teachers save time and gain inspiration from each other’s ideas, while also promoting consistency across classrooms. Moreover, Raffal (2004) discussed that collaborating with colleagues to co-plan lessons and units can help Araling Panlipunan teachers to design more engaging and effective instructional strategies. By working together to identify learning goals, plan activities, and develop assessments, Araling Panlipunan teachers can benefit from each other’s expertise and creativity. 

Theoretical Lens

This study is framed in line with the Multiple Intelligence Theory of Gardner (1983). The theory suggests teachers to vary their instructional strategies to cater to the different types of students’ intelligence including linguistic, logical-mathematical, musical, spatial, bodily-kinesthetic, interpersonal, and intrapersonal. Araling Panlipunan teachers can use this theory to develop instructional strategies to help students learn effectively.  

Further, this study is anchored to the Social Learning Theory of Bandura (1977). The theory supports Araling Panlipunan teachers to vary their instructional strategies. Students learn by observing and imitating others. By varying instructions, students can observe different learning techniques and attitudes from their teachers and students that they could use in learning Araling Panlipunan. Teaching Araling Panlipunan requires teachers and students to model learning to others, observe and reflect, work with others, apply Araling Panlipunan concepts and skills in real-world contexts such as community service, projects, simulations, and field trips. The theory can be a powerful tool for teaching Araling Panlipunan by helping students develop a deeper understanding of social issues, gain empathy and respect for others, and develop the social skills needed to be effective citizens and community members. 

Another theory that supports this study is the Cognitive Load Theory of Sweller (1988). The theory suggests that students have limited working memory capacity and can become overloaded with too much information, leading to decreased learning and retention, and negative attitude towards the topic or lesson. In the context of teaching and learning in Araling Panlipunan, teahcers can reduce extraneous cognitive load by presenting information in a clear, concise, and organized maner. For example, teachers can use graphic organizers, summaries, and visual aids to help students understand the main ideas and relationships between concepts. This produces a positive attitude of the students in Araling Panlipunan. They will not be bored and overloaded with dates, people, and events in the subject. Teachers can balance cognitive load by considering the complexity and novelty of the lesson, the prior knowledge and skills of the students, and the learning objectives of the lesson. For example, the Araling Panlipunan teachers can adjust the level of challenges and support provided to students based on their individual needs and learning styles. 

The Behaviorist Theory of Skinner (1924) also relates in this study. Behaviorist theory emphasizes the importance of observable behavior and external factors such as rewards and punishment in shaping and reinforcing learning. While this theory is often associated with the field of psychology, it can also be applied to Social Studies education. In teaching Araling Panlipunan, teachers have to teach students social skills, such as cooperation, communication, and conflict resolution, because the subject contains vast information and details that the students should master. Teachers can use modeling and role-playing to demonstrate appropriate behaviors and provide feedback and reinforcement to help students develop these skills. 

Lastly, the Self-Determination Theory Deci & Ryan (1985) supports this study. The theory suggests that students are motivated by three innate psychological needs: autonomy, competence, and relatedness. In the context of Araling Panlipunan, this theory can be applied by providing autonomy support to the students. This can be done by giving students choices and opportunities to make decisions about their learning. For example, teachers allow students to choose the topics or projects they want to study or provide opportunities for student-led discussions and debates. Further, Araling Panlipunan teachers can build relatedness by creating a positive and supportive classroom climate. For example, teachers can foster a sense of community and belonging  by promoting collaboration  and teamwork, encouraging respectful communication, and recognizing students’ strengths and contributions. Moreover, the Araling Panlipunan teachers could also build relatedness of the lesson to current events or to prior knowledge. This increases the motivation and positive attitude of the students in the subject.

 The conceptual framework of the study is presented in figure 1. Based on the figure, there are three interconnected variables. These variables are the (1) challenges faced by Araling Panlipunan teachers in varying instructional strategy to foster student positive attitude towards the subject, (2) coping ways of Araling Panlipunan teachers in varying instructional strategy to foster student positive attitude towards the subject, (3) educational management insights gained from the challenges of the Araling Panlipunan Teachers.
2. Methods
Methodology is creative and responsive approach to understand questions and subject matter while method refers to the exact knowledge and procedure (Gerodias, 2013). In this study, the lived perspectives of Araling Panlipunan teachers in varying their instructional strategies to foster a positive student attitude toward the subject, were explored, particularly those Araling Panlipunan teachers from Malita West District, Division of Davao Occidental.

The researcher’s drive in knowing the deeper meaning of their experiences became the basis for doing qualitative research, a means of which is considered helpful in looking for “meanings and motivations that underline cultural symbols, personal experiences and phenomena”. By using phenomenology, this need was hoped to be addressed by bringing the stories of the Araling Panlipunan teachers in a manner that, as David (2005) wrote, the themes, symbols and meaning of the experiences were presented. Phenomenological research was based on two premises. The first was that experience is a valid, rich and rewarding source of knowledge; this experience is a source of knowledge and shapes one’s behavior.  

From the definition, human experience was viewed as a cornerstone of knowledge about human phenomena and not as an unreliable source. The second premise of phenomenological research laid in the view that the everyday world is a valuable and productive source of knowledge, and that we can learn much about ourselves and reap key insights into the nature of an event by analyzing how it occurs in our daily lives (Morrissey & Higgs, 2006). 

By doing phenomenology which concerns with that “what” and the “how” (Moustakas, 1995), the researcher projected that the subjective experiences, challenges and coping mechanisms of the Araling Panlipunan teachers were explored and insights were drawn as basis for the possible future researches and policy analysis in relation to this research. 
3. Results
The participants of this study were the 8 Araling Panlipunan teachers at elementary schools in Malita West District, Division of Davao Occidental. The participants were chosen based on the following criteria: (1) must be in the present position for at least 5 years- regardless of their age, sex and marital status; (2) must be teaching Araling Panlipunan for at least 5 years; and (3) must have at least very satisfactory rating in their IPCRF.

The researcher utilized the purposive sampling design since the participants were chosen based on the criteria or purpose of the study (Creswell, 2014). It was also known as judgmental, selective or subjective sampling. The selection of the participants was purposefully done to ensure that the findings were authentic (Marshall, 1996). 

Research Instrument

In gathering data, the researcher utilized an in-depth interview questionnaire. The researcher developed the interview questionnaire and answered by the participants orally. These researcher-made interview questionnaire developed upon consultation and validation by the experts and undergone several processes to accommodate their suggestions. The components validated include the language and the conceptual levels of questions if suited to the participants’ level of understanding, the suitability of the items to the research design in which there should be no leading questions, and the alignment of the interview questions to the objective of the study.

Role of the Researcher

The researcher had a responsibility to uncover, transfer and exploit knowledge for the benefit of educational institutions. To do so, the researcher took up the following roles in the course of the study:

Facilitator and Promoter of Unbiased Research. The researcher conducted interviews to the participants and guided them in the process. The researcher interpreted ideas and responded base on existing literatures and related studies and not on researcher’s own knowledge, thoughts and feelings to avoid the intrusion of bias. 

Expert in qualitative method. The researcher implemented the qualitative method correctly. To do so, the researcher assessed himself and sought help from the research adviser and other research professionals. 

4. Discussions
In this study, thematic analysis was utilized to analyze the gathered data. The researcher analyzed the answers of the participants from the conducted interviews with the use of Creswell’s Model specifically the identifying of themes approach. According to Creswell (2012) themes in qualitative research were similar codes aggregated together to form a major idea in the database.


Familiarization with the data was common to all forms of qualitative analysis, the researcher immersed herself in, and became intimately familiar with, their data; reading and re-reading the data and noting any initial analytic observations.  

Coding was also a common element of many approaches to qualitative analysis, involved generating pithy labels for important features of the data of relevance to the (broad) research question guiding the analysis. Coding was not simply a method of data reduction; it was also an analytic process, so codes captured both a semantic and conceptual reading of the data. The researcher coded every data item and ended this phase by collating all their codes and relevant data extracts. 

Searching for themes was coherent and meaningful pattern in the data relevant to the research question. The researcher ended this phase by collating all the coded data relevant to each theme.  

Reviewing themes. The researcher reflected on whether the themes tell a convincing and compelling story about the data, and began to define the nature of each individual theme, and the relationship between the themes.  Defining and naming themes: The researcher prepared a detailed analysis of each theme identifying the ‘essence’ of each theme and constructing a concise, punchy and informative name for each theme.   

Writing-up involved weaving together the analytic narrative and data extracts to tell the reader a coherent and persuasive story about the data, and contextualizing it in relation to existing literature. The researcher made sure that the perspectives of Araling Panlipunan teachers in varying their instructional strategies to foster a positive student attitude toward the subject were presented comprehensively. 

5. Conclusions
Cooperative activities in Araling Panlipunan aim to enhance critical thinking, communication, and problem-solving skills. The activities often involve dividing students into groups, assigning roles, and providing instructions. The participant acknowledged that due to the constraints of limited time, it becomes challenging to accomplish the mentioned task.

According to the participants, this challenge has a detrimental impact on students' academic performance.

“...The students' interest fails to ignite or be stimulated.” (P1)

“...The limited time in Araling Panlipunan often means I have to sacrifice effective teaching strategies. It's unfortunate because these strategies foster engagement, critical thinking, and deeper understanding to students.” (P3)

“...I've noticed that the time constraints impact students' ability to fully comprehend and engage with the social studies content.” (P6)

The participants suggested that due to time limitations, it becomes a continuous challenge to find a balance between adequately covering the curriculum and fostering genuine student engagement and comprehension. The hurried pace allows little opportunity for deep exploration, critical thinking, and the development of a thorough understanding of the subject matter.

The concerns expressed by the participants align with findings from various studies. Spring & Hill (2019) found out that the rushed nature of our social studies lessons due to time limitations impedes student engagement and comprehension. With time limitations, teachers do not longer prioritize breadth and depth because they are pressured by the coverage and time frame of the curriculum. This results in students feeling overwhelmed and unable to fully grasp the complexities of the topics we cover. Picciano (2009) also found out that if only one or a limited number of strategies are employed due to time constraints in the subject area, students who do not resonate with those specific approaches may have difficulty comprehending the material, leading to lower academic achievement. McGee and Reis (2012) provided support for the concepts that were mentioned. According to them, when teaching strategies remain stagnant, students with different learning preferences may struggle to fully grasp and connect with the content, leading to poor academic performance.
6. References

Allen, I. E. & Seaman, J. (2016). Online report card: Tracking online education in the United States. Babson Survey Research Group.

Aranda, G. (2019). Parental influences on reading. The Reading Teacher, 39 (8), 813-818. 

Arnold, M. L., Newman, J. H., Gaddy, B. B., & Dean, C. B. (2019). A look at the condition of rural education research: Setting a difference for future research. Journal of Research in Rural Education, 20(6). Retrieved [date] from http://www.umaine.edu/jrre/20-6.pdf

Arrasmith, D. (2022). Definition of explicit instruction and systematic curriculum (White Paper: The Explicit and Systematic Method). Retrieved from http://www. studydog.com/SDsystematic.asp

Baldwin, S. J. (2019). Assimilation in social studies course. American Journal of Education, 33(3), 195–211. https://doi.org/10.1080/08923647.2019.1610304.

Bates, T. (2018). The 2017 national survey of social studies learning in Canadian elementary education: Methodology and results. International Journal of Educational Technology in Education, 15(1), 1–17. https://doi.org/10.1186/s41239-018-0112-3.

Beatty, B. (2007). Transitioning to an online world: Using HyFlex courses to bridge the gap. EdMedia: World Conference on Educational Media and Technology, 2701–2706.

Berry, S. (2019). Teaching to connect: Community-building strategies for social studies. Online Learning, 23(1), 164–183. https://doi.org/10.24059/olj.v23i1.1425

Binnewies, S., & Wang, Z. (2019). Challenges of student equity and engagement in social studies. In C. N. Allan, C. Campbell, & J. Crough (Eds.), Blended learning designs in STEM higher education: Putting learning first (pp. 209–230). Springer Singapore. https://doi.org/10.1007/978-981-13-6982-7_12

Boelens, R., De Wever, B., & Voet, M. (2017). Four key challenges to the design of social studies course: A systematic literature review. Educational Research Review, 22(Supplement C), 1–18. https://doi.org/10.1016/j.edurev.2017.06.001

Boelens, R., Voet, M., & De Wever, B. (2018). The design of social studies learning in response to student diversity in education: Instructors’ views and use of differentiated instruction in blended learning. Computers & Education, 120, 197–212. https://doi.org/10.1016/j.compedu.2018.02.009.

Bolliger, D. U., & Martin, F. (2018). Instructor and student perceptions of social studies learning. Elementary Education, 39(4), 568–583. https://doi.org/10.1080/01587919.2018.1520041.

Bond, M., & Bedenlier, S. (2019). Facilitating student engagement in social stuides: Towards a conceptual framework. Journal of Interactive Media in Education, 1(11), 1–14. https://doi.org/10.5334/jime.528.

Bond, M., Buntins, K., Bedenlier, S., Zawacki-Richter, O., & Kerres, M. (2020). Mapping research in student engagement and educational technology in education: A systematic evidence map. International Journal of Educational Technology in Education, 17(2), 1–30. https://doi.org/10.1186/s41239-019-0176-8.

Bonk, C. J., & Graham, C. R. (2012). The handbook of social studies learning: Global perspectives, local designs. John Wiley & Sons.

Borman, G. D., Hewes, G. M., Overman, L. T., & Brown, S. (2019). Comprehensive school reform and achievement: A meta-analysis. Review of Educational Research, 73(2), 125-230.

Borup, J., Graham, C. R., West, R. E., Archambault, L., & Spring, K. J. (2020). Academic communities of engagement: An expansive lens for examining support structures in blended and online learning in social studies. Educational Technology Research and Development, 68(2), 807–832. https://doi.org/10.1007/s11423-020-09744-x.

Bower, M., Dalgarno, B., Kennedy, G. E., Lee, M. J. W., & Kenney, J. (2015). Design and implementation factors in social studies synchronous learning environments: Outcomes from a cross-case analysis. Computers & Education, 86, 1–17. https://doi.org/10.1016/j.compedu.2015.03.006.

Bruggeman, B., Tondeur, J., Struyven, K., Pynoo, B., Garone, A., & Vanslambrouck, S. (2021). Experts speaking: Crucial teacher attributes for implementing blended learning in social studies. The Internet and Education. https://doi.org/10.1016/j.iheduc.2020.100772.

Burke, A. (2019). Student retention models in social studies: A literature review. Journal of Education, 94(2), 12–21.

Chall, J. S. (2019). Learning to read: The great debate. New York:McGraw HilI 

Christenson, S. L., Reschly, A. L., & Wylie, C. (Eds.). (2012). Handbook of research on student engagement. Springer US. https://doi.org/10.1007/978-1-4614-2018-7

Cicchinelli, L. F., & Dean, C. B. (2019). It’s all about the quality of advice, guidance, and research for rural educators: A rejoinder to Howley, Theobald, and Howley. Journal of Research in Rural Education, 20(19). Retrieved from http://jrre.psu.edu/articles/20-19.pdf

Collins, M., & Carnine, D. (2019). Evaluating the field test revision process by comparing two versions of a reasoning skills CAI program. Journal of Learning Disabilities, 21, 375-379

Cundell, A., & Sheepy, E. (2018). Student perceptions of learning social studies. Online Learning, 22(3), 87–102. https://doi.org/10.24059/olj.v22i3.1467

Cunningham, A. E., & Stanovich, K. E. (2019). What reading does for the mind. American Educator, 22(Spring/ Summer), 1-8.

Drysdale, J. S., Graham, C. R., Spring, K. J., & Halverson, L. R. (2013). An analysis of research trends in dissertations and theses studying social studies. The Internet and Education, 17, 90–100. https://doi.org/10.1016/j.iheduc.2012.11.003.

Engelmann, S. (2019). Teaching needy kids in our backward system: 42 Years of trying. Eugene, OR: ADI Press

Exeter, D. J., Ameratunga, S., Ratima, M., Morton, S., Dickson, M., Hsu, D., & Jackson, R. (2010). Student engagement in very large classes: The teachers’ perspective. Studies in Education, 35(7), 761–775. https://doi.org/10.1080/03075070903545058.

Farrell, O., & Brunton, J. (2020). A balancing act: A window into online student engagement experiences in social studies. International Journal of Educational Technology in Education, 17(1), 1–19. https://doi.org/10.1186/s41239-020-00199-x.

Foogooa, R., & Ferdinand-James, D. (2017). Use of technology and media in enhancing student engagement in social studies. Innovative Issues and Approaches in Social Sciences, 10(1), 8–31. https://doi.org/10.12959/issn.1855-0541.IIASS-2017-no1-art1

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: Potential of the concept, state of the evidence. Review of Educational Research, 74(1), 59–109. https://doi.org/10.3102/00346543074001059.

Fredricks, J. A., Filsecker, M., & Lawson, M. A. (2016). Student engagement, context, and adjustment: Addressing definitional, measurement, and methodological issues. Learning and Instruction, 43, 1–4. https://doi.org/10.1016/j.learninstruc.2016.02.002.

Fredricks, J. A., Reschly, A. L., & Christenson, S. L. (2019). Interventions for student engagement: Overview and state of the field. In Handbook of student engagement interventions (pp. 1–11). Elsevier. https://doi.org/10.1016/B978-0-12-813413-9.00001-2

Garrison, D. R., & Vaughan, N. D. (2008). Learning social studies: Framework, principles, and guidelines. . Wiley.

Gersten, R., Darch, C., & Gleason, M. (2019). Effectiveness of a Direct Instruction academic kindergarten for low-income students. Elementary School Journal, 89(2), 227-40
Gough, P. B., & Juel, C. (2021). The first stages of word recognition. In L. Rieben & C. A. Perfetti (Eds.), Learning to read: Basic research and its implications (pp. 47-56). Hisllsdale, NJ: Erlbaum.

Graham, C. R. (2019). Current research in social studies. In M. G. Moore, & W. C. Diehl (Eds.), Handbook of education (4th ed., pp. 173–188). Routledge. https://doi.org/10.4324/9781315296135-15

Graham, C. R., Henrie, C. R., & Gibbons, A. S. (2014). Developing models and theory for social studies teaching and learning. In A. G. Picciano, C. D. Dziuban, & C. R. Graham (Eds.), Learning: Research perspectives (Vol. 2, pp. 13–33). Routledge.

Halverson, L. R., & Graham, C. R. (2019). Learner engagement in social studies: A conceptual framework. Online Learning, 23(2), 145–178. https://doi.org/10.24059/olj.v23i2.1481

Halverson, L. R., Graham, C. R., Spring, K. J., Drysdale, J. S., & Henrie, C. R. (2014). A thematic analysis of the most highly cited scholarship in the first decade of social studies teaching. The Internet and Education, 20, 20–34. https://doi.org/10.1016/j.iheduc.2013.09.004.

Hattie, J. (2019). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London and New York, NY: Routledge.

Heilporn, G., & Lakhal, S. (2020). Fostering student engagement in social studies: A qualitative study at the graduate level in a business faculty [Manuscript submitted for publication]. Faculty of Education, Université de Sherbrooke.

Heilporn, G., Lakhal, S., & Bélisle, M. (2021). Relationships, relevance and sustained pace are key to foster student engagement in social studies courses [Manuscript submitted for publication]. Faculty of Education, Université de Sherbrooke.

Henrie, C. R., Bodily, R., Manwaring, K. C., & Graham, C. R. (2015). Exploring intensive longitudinal measures of student engagement in social studies. International Review of Research in Open & Distance Learning, 16(3), 131–155.

Herman, R., Aladjam, D., McMahon, P., Masem, E., Mulligan, I., Smith, O., O’Malley, A., Quinones, S., Reeve, A., & Woodruff, D. (2019). An educator’s guide to schoolwide reform. Washington, DC: American Institutes for Research.

Howley, C. B., Theobald, P., & Howley, A. A. (2019). What rural education research is of most worth? A reply to Arnold, Newman, Gaddy, and Dean. Journal of Research in Rural Education, 20(18). Retrieved from http://jrre.psu.edu/articles/20-18.pdf

Huitt, W. G., Monetti, D. M., & Hummel, J. H. (2019). Direct approach to instruction. In C. Reigeluth & A. Carr Chellman (Eds.), Instructional-Design Theories a Models: Volume III, Building a Common Knowledge Base (pp. 73-98). Mahwah, NJ: Lawrence Erlbaum

Jeffrey, L. M., Milne, J., Suddaby, G., & Higgins, A. (2014). How teachers vary instructions in social studies. Journal of Information Technology Education, 13, 121–140.

Johnson, N. (2019). National survey of online and digital learning 2019 national report. Canadian Digital Learning Research Association.

Juel, C. (2019). Learning to read and write: A longitudinal study of 54 children from first through fourth grades. Journal of Educational Psychology, 80(4), 437-447

Kahu, E. R. (2013). Framing student engagement in social studies, Studies in Elementary Education, 38(5), 758–773. https://doi.org/10.1080/03075079.2011.598505.

Kahu, E. R., & Nelson, K. (2018). Student engagement in social studies: Understanding the mechanisms of student success. Education Research & Development, 37(1), 58–71. https://doi.org/10.1080/07294360.2017.1344197.

Kulkarni, A. K., & Iwinski, T. (2016). Enhancing student engagement in social studies using clickers and embedded questions. Journal of Engineering Education Transformations, 30(1), 87–92.

Lakhal, S., & Bélisle, M. (2020). A continuum of learning social studies. The Canadian Journal for the Scholarship of Teaching and Learning, 11(3), 1–8. https://doi.org/10.5206/cjsotl-rcacea.2020.3.13420.

Lakhal, S., & Meyer, F. (2019). Students’ attitude in social studies. In A. Tatnall (Ed.), Encyclopedia of education and information technologies. Springer.

Lakhal, S., Bateman, D., & Bédard, J. (2017). Teaching-learning process in social studies: A literature review and its implementation in the master teacher program. Collected Essays on Learning and Teaching, 10, 47–60.

Lakhal, S., Mukamurera, J., Bédard, M.-E., Heilporn, G., & Chauret, M. (2020). Features fostering academic and social integration in social studies. International Journal of Educational Technology in Education, 17(1), 1–22. https://doi.org/10.1186/s41239-020-0180-z.

Lawson, M. A., & Lawson, H. A. (2013). New conceptual frameworks for student engagement research, policy, and practice. Review of Educational Research, 83(3), 432–479. https://doi.org/10.3102/0034654313480891.

Lee, J.-S. (2014). The relationship between student engagement and academic performance: Is it a myth or reality? The Journal of Educational Research, 107(3), 177–185. https://doi.org/10.1080/00220671.2013.807491.

Lervik, M. J., Vold, T., & Holen, S. (2018). Conditions for cooperating and dialogue through the utilization of technology in social studies. Universal Journal of Educational Research, 6(10), 2352–2363.

Ma, J., Han, X., Yang, J., & Cheng, J. (2015). Examining the necessary condition for engagement in social studies learning based on learning analytics approach: The role of the teacher. The Internet and Education, 24, 26–34. https://doi.org/10.1016/j.iheduc.2014.09.005.

Mandernach, B. J. (2015). Assessment of student engagement in social studies: A synthesis of literature and assessment tools. International Journal of Learning, Teaching and Educational Research, 12(2), 1–14.

Manwaring, K. C., Larsen, R., Graham, C. R., Henrie, C. R., & Halverson, L. R. (2017). Investigating student engagement in social studies using experience sampling and structural equation modeling. The Internet and Education, 35(Supplement C), 21–33. https://doi.org/10.1016/j.iheduc.2017.06.002

Martin, F., Ahlgrim-Delzell, L., & Budhrani, K. (2017). Systematic review of two decades (1995 to 2014) of teaching social studies. American Journal of Education, 31(1), 3–19. https://doi.org/10.1080/08923647.2017.1264807.

Martin, F., Wang, C., & Sadaf, A. (2018). Student perception of helpfulness of facilitation strategies that enhance instructor presence, connectedness, engagement and learning in social studies. The Internet and Education, 37, 52–65. https://doi.org/10.1016/j.iheduc.2018.01.003.

McGee, P., & Reis, A. (2012). A synthesis of best practices in teaching social studies. Journal of Asynchronous Learning Networks, 16(4), 7–22.

McGinnis, C. (2019). Causal attributions and reading achievement: Individual differences in low-income families. Contemporary Educational Psychology, 21, 363-387. 

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and implementation. Wiley.

Miles, M. B., Huberman, A. M., & Saldaña, J. (2020). Qualitative data analysis: A methods sourcebook (4th ed.). Sage.

Montgomery, A. P., Hayward, D. V., Dunn, W., Carbonaro, M., & Amrhein, C. G. (2015). student engagement: Lessons learned for MOOCs and beyond. Australasian Journal of Educational Technology, 31(6), 657–670.

Murphy, J. (2019). Leadership for Literacy: Research-Based Practice, PreK-3. Thousand Oaks, CA: Corwin.

Orcutt, J. M., & Dringus, L. P. (2017). Beyond being there: Practices that establish presence, engage students and influence intellectual curiosity in social studies. Teaching and Learning, 21(3), 15–35.

Ortony, A. (2019). "Why Metaphors are Necessary and Not Just Nice," Educational Theory, Winter, 2018, 25, pp. 45-53. 

Picciano, A. G. (2009). Social studies with purpose: The multimodal model. Journal of Asynchronous Learning Networks, 13(1), 7–18. https://doi.org/10.24059/olj.v13i1.1673

Pima, J. M., Odetayo, M., Iqbal, R., & Sedoyeka, E. (2018). A thematic review of social studies teaching in elementary schools. International Journal of Education, 10(1), 1–11. https://doi.org/10.4018/IJMBL.2018010101.

Power, M. (2008). The emergence of social studies. MERLOT Journal of Learning and Teaching, 4(4), 503–514.

Power, M., & Vaughan, N. (2010). Redesigning social studies for international students. Journal of Education, 24(2), 19–38.

Raes, A., Detienne, L., Windey, I., & Depaepe, F. (2019). A systematic literature review on social studies: Gaps identified. Learning Environments Research, 23(3), 269–290. https://doi.org/10.1007/s10984-019-09303-z.

Raes, A., Vanneste, P., Pieters, M., Windey, I., Van Den Noortgate, W., & Depaepe, F. (2020). Learning and instruction in social studies classroom: An investigation of students’ engagement and the effect of quizzes. Computers & Education, 143, 1–16. https://doi.org/10.1016/j.compedu.2019.103682.

Rasheed, R. A., Kamsin, A., & Abdullah, N. A. (2020). Challenges in teaching social studies: A systematic review. Computers & Education, 144, 1–17. https://doi.org/10.1016/j.compedu.2019.103701.

Reschly, A. L., & Christenson, S. L. (2012). Jingle, jangle, and conceptual haziness: Evolution and future directions of the engagement construct. In S. L. Christenson, A. L. Reschly, & C. Wylie (Eds.), Handbook of research on student engagement (pp. 3–19). Springer. https://doi.org/10.1007/978-1-4614-2018-7_1

Robinson, H. A., Kilgore, W., & Warren, S. J. (2017). Care, communication, support: Core for designing meaningful online collaborative learning. Learning, 21(4), 29–51. https://doi.org/10.24059/olj.v21i4.1240

Romero & Romero (2019). Peer-assisted learning strategies: Promoting word recognition, fluency, and reading comprehension in young children. Journal of Special Education, 39(1), 34–44. 

Schindler, L. A., Burkholder, G. J., Morad, O. A., & Marsh, C. (2017). Computer-based technology and student engagement: A critical review of the literature. International Journal of Educational Technology in Social Studies, 14(1), 1–28. https://doi.org/10.1186/s41239-017-0063-0.

Seaman, J. E., Allen, I. E., & Seaman, J. (2018). Grade increase: Tracking social studies learning in the United States. Babson Survey Research Group.

Seliger, H. W. & Shohamy, E. (2021). Second language research. Oxford, UK: Oxford University Press.

Serrano, D. R., Dea-Ayuela, M. A., Gonzalez-Burgos, E., Serrano-Gil, A., & Lalatsa, K. (2019). Technology enhanced learning in social studies: How to enhance student engagement through technology. European Journal of Education, 54(2), 273–286. https://doi.org/10.1111/ejed.12330.

Shea, P., Sau Li, C., & Pickett, A. (2006). A study of teaching presence and student sense of learning community in social studies course. The Internet and Education, 9(3), 175–190. https://doi.org/10.1016/j.iheduc.2006.06.005.

Sherwood, T. (2019). Where has all the “rural” gone? Rural education research and current federal reform. Journal of Research in Rural Education, 16(3), 159-167. Retrieved from http://jrre.psu.edu/articles/v16,n3,p159-167, Sherwood.pdf

Siemens, G., Gašević, D., & Dawson, S. (2015). Preparing for the social studies lesson: A review of the current state of teachers. http://linkresearchlab.org/PreparingDigitalUniversity.pdf

Sinatra, G. M., Heddy, B. C., & Lombardi, D. (2015). The challenges of defining and measuring student engagement in social studies. Educational Psychologist, 50(1), 1–13. https://doi.org/10.1080/00461520.2014.1002924.

Skinner, E. A., & Pitzer, J. R. (2012). Developmental dynamics of student engagement, coping, and everyday resilience. In S. L. Christenson, A. L. Reschly, & C. Wylie (Eds.), Handbook of research on student engagement (pp. 21–44). Springer US. https://doi.org/10.1007/978-1-4614-2018-7_2

Smith, K., & Hill, J. (2019). Defining the nature of social studies through its depiction in current research. Education Research & Development, 38(2), 383–397. https://doi.org/10.1080/07294360.2018.1517732.

Smith, S., Simmons, D., Gleason, M., Kameenui, E., Baker, S., Sprick, M., Gunn, B., & Thomas, C. (2021). An analysis of phonological awareness instruction in four kindergarten basal reading programs. Reading and Writing Quarterly, 17, 25-50

Snider, V. E. (2020). Direct Instruction reading with average first graders. Reading Improvement, 27, 143-148.

Snow, C. E., Burns, M. S., & Griffin, P. (Eds.). (2019). Preventing reading difficulties in young children. Washington, DC: National Academy Press.

Snow, C. E., Burns, M. S., & Griffin, P. (Eds.). (2019). Preventing reading difficulties in young children. Washington, DC: National Academy Press.

Spring, K. J., Graham, C. R., & Hadlock, C. A. (2016). The current landscape of social studies teaching and learning. International Journal of Technology Enhanced Learning, 8(1), 84–102. https://doi.org/10.1504/IJTEL.2016.075961.

Stanovich, K. E. (2019). Matthew effects in reading: Some consequences of individual differences in the acquisition of literacy. Reading Research Quarterly, 21(4), 360-407. 

Stanovich, K. E. (2019). Matthew effects in reading: Some consequences of individual differences in the acquisition of literacy. Reading Research Quarterly, 21(4), 360-407. 

Tan, M., & Hew, K. F. (2016). Incorporating meaningful gamification in social studies: Examining student learning, engagement, and affective outcomes. Australasian Journal of Educational Technology, 32(5), 19–34. https://doi.org/10.14742/ajet.2232

Taylor, M. C., Atas, S., & Ghani, S. (2019). Alternate dimensions of cognitive presence for social studies. International Journal of Learning, 11(2), 1–18. https://doi.org/10.4018/IJMBL.2019040101.

Taylor, M., Vaughan, N., Ghani, S. K., Atas, S., & Fairbrother, M. (2018). Looking back and looking forward: A glimpse of social studies teaching from 2007–2017. International Journal of Adult Vocational Education and Technology (IJAVET), 9(1), 1–14. https://doi.org/10.4018/IJAVET.2018010101.

Thomas, D. R. (2006). A general inductive approach for analyzing qualitative evaluation data. American Journal of Evaluation, 27(2), 237–246. https://doi.org/10.1177/1098214005283748.

Thompson, S. et al. (2019). State literacy standards, practice, and testing: Exploring accessibility(Technical Report 38).Minneapolis, MN: University of Minnesota, National Center on Educational Outcomes.

Torrisi-Steele, G., & Drew, S. (2013). The literature landscape of social studies: The need for better understanding of teaching practice. International Journal for Academic Development, 18(4), 371–383. https://doi.org/10.1080/1360144X.2013.786720.

Truhlar, A. M., Williams, K. M., & Walter, M. T. (2018). Case study: Student engagement in social studies. Teaching and Learning, 22(4), 289–312. https://doi.org/10.24059/olj.v22i4.1389.

Tulio, P. (2020). The substrata-factor theory of reading. (Eds.) Theoretical models and processes of reading. (pp. 895±927). Newark, DE: International Reading Association.

Vaughan, N. (2014). Student engagement in social studies: Making the assessment connection. Education Sciences, 4(4), 247–264. https://doi.org/10.3390/educsci4040247.

Vaughan, N., Cleveland-Innes, M., & Garrison, R. (2013). Teaching social studies: Creating and sustaining communities of inquiry. Athabasca University Press. http://www.aupress.ca/index.php/books/120229.

Wigfield, A., & Guthrie, J. T. (2019). Relations of children's motivation for reading to the amount and breadth of their reading. Journal of Educational Psychology, 89(3), 420-43
Zepke, N., Leach, L., & Butler, P. (2014). Student engagement: Students’ and teachers’ perceptions. Social Studies, 33(2), 386–398. https://doi.org/10.1080/07294360.2013.832160.

1

