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Abstract

[bookmark: _Hlk132791104]This phenomenological inquiry explored the experiences of tenured teachers in taking part in the implementation of different strategies to ensure school discipline. In exploring the experiences of the ten participants, I employed the qualitative – phenomenological study of which primary instrument of data gathering was through in- depth interview. Major findings revealed that on the experiences of teachers in implementing school discipline strategies, the following were the emerging themes namely promoting positive discipline, addressing misbehavior of children, and lobbying support from parents and stakeholders to discipline. Additionally, the teachers coped with their challenges through effective disciplinary measures, assertive discipline, and individualized discipline approach. Finally, when the participants were probed about their insights that can be shared to other teachers relative to the implementation of school discipline strategies, the following were the emergent themes namely, programs for positive behavior development, important role of school in discipline, and classroom management strategies. This contrived that through constructive discipline, students are able to make the link between their actions and the results (both good and negative) for themselves and others around them. As a result of not having to exert as much authority over the child, teachers, parents, and others may relax and feel less pressure or guilt. Thus, the schoolwide support for positive behavior. 
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Introduction
“Discipline is the bridge between goals and accomplishment.” – Jim Rohn

Implementing school discipline and classroom management strategies consumes significant time and energy for teachers, administrators, students, parents, and community members. Understanding the causes of student misbehavior that lead to disciplinary actions is crucial. This study explores the opinions and impressions of educators, administrators, and parents regarding effective methods to manage disruptive behavior in classrooms.
 	In the United States, student behavior is increasingly becoming out of control (Brookover, 2017). Disruptions affect all students, especially those causing them. For example, a study in Charleston, South Carolina, found that students lost 7,932 instructional days due to suspensions in a single academic year (Gottfredson, 2019).
In the UK, ineffective disciplinary measures and classroom violence persist (Devine, 2016). Issues include fighting, gang behavior, and bringing weapons or drugs to school. In 2017, up to 8% of boys and 20% of high school students reported carrying guns to school (Mercy & Rosenberg, 2018). These behaviors concern staff, parents, and administrators, disrupting the educational process. The federal government proposed spending $566 million on secure and drug-free schools in 2019 to address these issues (Federal Assistance Monitor, 2018).
In the Philippines, the goal of discipline is to align student behavior with the community's principles and expectations. Teachers face challenges addressing learning concerns while administrators focus on school-wide safety. Disruptive behavior is common, with incidents occurring approximately every six seconds during classes (National School Safety Center, 2018). Research indicates that inappropriate actions account for 45% to 55% of classroom time (Jones, 2019), leading to teacher stress and burnout.
In Panabo City, student misbehaviors include bullying, fighting, vandalism, falsifying excuse slips, using vulgar language on social media, extortion, abusive behavior towards school personnel, name-calling, and public displays of affection. Disciplinary actions depend on the gravity of the offense (Ano, 2019).
 
Purpose of the Study
This phenomenological inquiry explores the experiences of tenured teachers in implementing various strategies to ensure school discipline in public schools in the Division of Panabo City. The study aims to understand their experiences, challenges, and insights regarding school discipline strategies. School discipline is defined as the rules and strategies used to manage student behavior and encourage self-discipline.

Research Questions

This study seeks to explore:
1. The experiences of tenured teachers in implementing school discipline strategies.
2. How tenured teachers cope with the challenges involved in implementing these strategies.
3. Insights tenured teachers can share with other teachers regarding school discipline strategies.

 Significance of the Study
The study's findings will benefit the following entities:

 Department of Education Officials. Aid in creating programs or training to address problems in school discipline strategies.

School Principals: Improve teachers’ strategies through continuous training and capacity building.

Teachers: - Develop better school discipline strategies and feedback mechanisms to address student conduct.

Students: - Benefit from enhanced and improved discipline practices.

Future Researchers: - Use the study as related literature for further research on school discipline strategies.

  Definition of Terms
Perception: Ideas and outlook of tenured teachers regarding implementing school discipline.
Tenured Teachers: Educators who have taught at the same school for at least ten years and assist in implementing discipline strategies.
Implement: To assist and facilitate strategies in the practice of school discipline.
School Discipline: Rules and strategies applied to manage student behavior and practices used to encourage self-discipline.

 Review of Significant Literature

Practices in Implementing School Discipline
Schools use various educational and non-educational approaches to address violence. Many school-based violence prevention programs operate under the premise that violence is a learned behavior. Practices focus on primary prevention, seeking to prevent violence before it occurs.
Curwin (2015) describes classrooms as laboratories of learning where each teacher should be involved in a school-wide program that includes implementing a school violence action plan, addressing rule violators, involving students as decision-makers, and meeting with gang leaders. Effective discipline programs require participation from everyone in the learning environment.
One notable program is Character Counts, initiated by the Aspen Conference on Character Education in 2012. The program involves national and regional education organizations, youth development groups, and community organizations. This coalition aims to instill values in students, influencing their actions and promoting responsible citizenship (Kidder, 2018).

 Assertive Discipline
Canter (2012) emphasizes catching students being good, recognizing and supporting them when they behave appropriately. A systematic discipline plan that explains the consequences of misbehavior is essential. Positive reinforcement for on-task behavior and disciplinary consequences for disruptive behavior are key components of effective discipline.
Administrators need to understand that Assertive Discipline is not negative but could be misused. Mentoring and coaching teachers in using positive reinforcement can help establish a positive discipline system. Teachers must teach specific behaviors, use positive repetition to reinforce these behaviors, and apply negative consequences only when necessary.

Choice Therapy
William Glasser's Choice Therapy, derived from Reality Therapy, focuses on satisfying inherent needs such as love, power, freedom, fun, and survival. Effective school environments meet these needs, reducing disruptive behavior. A study in Knoxville, Tennessee, showed that an individualized approach based on Choice Therapy improved student behavior (Cates, 2015).
Classroom Strategies
Harry K. Wong emphasizes the importance of teaching discipline, procedures, and routines. Clear expectations of appropriate behavior and consistent application of rules create a positive learning environment. Wong advocates for universal application of discipline plans across schools for consistency.

Caring Communities
Kohn (2016) suggests that treating classrooms as communities where students feel valued and respected promotes better behavior. Programs like the Child Development Project, which involve community input, have shown positive results in promoting social, moral, and intellectual development.

 Theoretical Lens
This research is anchored on B.F. Skinner's theory that changes in behavior result from individuals' responses to environmental stimuli. When a stimulus-response pattern is rewarded, individuals are conditioned to respond similarly in the future. Ford's Responsible Thinking Process builds on Skinner's theory, emphasizing mutual respect and personal accountability for actions.

Method
Philosophical Assumptions
This qualitative study embraces ontology, epistemology, axiology, and rhetoric. Ontology views reality as subjective and constructed by participants, while epistemology focuses on minimizing the gap between researcher and subject. Axiology emphasizes the significance of values, and rhetoric involves using personal and literary narrative in research.

 Research Design
A qualitative phenomenological methodology, guided by Creswell's recommendations, was employed. This approach is suitable for exploring the lived experiences of teachers. Data collection and analysis followed the entire qualitative phenomenological process, using purposive sampling and in-depth virtual interviews. The data underwent thematic analysis to extract key themes.

 Research Participants
The study involved ten senior high teachers from the Division of Panabo City, selected through purposive sampling. The selection criteria included teachers holding permanent positions, acting as Prefects of Discipline or Guidance Advocates, and having experienced various challenges in implementing school discipline strategies.

 Ethical Considerations
Ethical considerations followed the principles outlined in the Belmont Report (1979), ensuring respect for persons, beneficence, and justice. Informed consent was obtained from participants, and their privacy and confidentiality were safeguarded. The study adhered to the Data Privacy Act of 2012 to protect participants' information.

 Role of the Researcher
As the primary data collector, I ensured ethical rigor, obtained necessary approvals, and safeguarded collected data. My roles included interviewer, observer, transcriptionist, and translator. I established trust with participants, accurately documented interviews, and facilitated member-checking to ensure data accuracy.


Data Collection
Data collection involved virtual interviews due to IATF guidelines, ensuring participant safety. Permission was obtained from relevant authorities, and participants were selected through purposive sampling. Interviews were conducted using open-ended questions, with responses transcribed for analysis.

Data Analysis
Data analysis focused on data coding and thematic analysis, following Akinyode and Khan's (2018) approach. Thematic analysis, as described by Braun and Clarke (2006), was employed to identify and interpret themes within the data. The process involved familiarization with the data, generating initial codes, searching for themes, reviewing themes, defining and naming themes, and writing the report.

Trustworthiness of the Study
Trustworthiness was ensured through credibility, transferability, dependability, and confirmability. Credibility involved using established methods, iterative questioning, and member checking. Transferability was achieved by providing detailed contextual information. Dependability was ensured through a comprehensive methodology and consistent data collection. Confirmability involved maintaining objectivity and an audit trail.

Results

The purpose of this phenomenological inquiry was to explore the experiences of tenured teachers in implementing school discipline strategies in public schools in the Division of Panabo City. The study aimed to understand their experiences, challenges, and insights regarding school discipline strategies.

Experiences of Tenured Teachers
Three main themes emerged from the participants' experiences: promoting positive discipline, addressing misbehavior, and lobbying support from parents and stakeholders.

Promoting Positive Discipline
Teachers encourage positive discipline to develop self-control, responsibility, and mindful decision-making in students. Constructive advice and appropriate punishment help achieve these goals. For example, one participant emphasized the importance of staying positive and patient with students, using positive discipline to reduce misbehavior.

Addressing Misbehavior
Teachers address misbehavior immediately to remind students of classroom rules and prevent continued violations. Immediate intervention and accountability are crucial. For instance, one participant stressed the importance of talking to students as soon as they misbehave to understand their actions and provide guidance.

Lobbying Support from Parents and Stakeholders
Parents and stakeholders play a crucial role in establishing discipline. Collaboration between home and school is essential for addressing student behavior. One participant highlighted the importance of involving parents and stakeholders in planning, monitoring, and evaluating discipline programs.

 Coping Mechanisms of Tenured Teachers
Teachers cope with challenges through effective disciplinary measures, assertive discipline, and individualized discipline approaches.

Effective Disciplinary Measures
Maintaining order in the classroom encourages students to focus on their studies. Effective disciplinary measures align student desires and behavior with the principles and expectations of the faculty, staff, administration, and community. Teachers collaborate to develop these measures.

Assertive Discipline
Assertive discipline involves clear expectations and rules for students. Teachers listen to student needs and act in their best interest, promoting positive behavior. This approach requires a systematic discipline plan and positive reinforcement.

 Individualized Discipline Approach
Addressing student misbehavior privately prevents humiliation and promotes understanding. Teachers tailor disciplinary actions to individual students, considering their unique needs and circumstances.

 Insights from the Findings
Participants shared insights on implementing school discipline strategies, including developing programs for positive behavior development, the important role of schools in discipline, and effective classroom management strategies.

Programs for Positive Behavior Development
Developing school-wide positive behavior programs helps create a caring school environment. These programs support teachers and administrators in building positive student behavior. Participants emphasized the importance of praising behavior over personality and collaborating with stakeholders to develop these programs.

Important Role of School in Discipline
Schools play a crucial role in maintaining discipline. School principals coordinate with teachers and stakeholders to enforce discipline and provide training and seminars on classroom management.

 Classroom Management Strategies
Effective classroom management maintains a peaceful learning environment, enhances academic focus, and reduces disruptive behavior. Teachers build relationships with students, establish clear expectations, and apply consistent consequences for misbehavior.

Discussion

The purpose of this phenomenological inquiry was to explore the experiences of tenured teachers in implementing school discipline strategies in public schools in the Division of Panabo City. The study aimed to understand their experiences, challenges, and insights regarding school discipline strategies.

Constructive Discipline and Student Development
Constructive discipline helps students link their actions to consequences, reducing the need for external control. Efficient guidance encourages proper conduct and reduces inappropriate behavior. Discipline aligns student desires and behavior with community principles and expectations.


Necessity of Discipline
Discipline is essential for preventing misconduct and providing security for children. Clear guidelines help students understand expectations and make responsible decisions. Discipline also teaches self-control and prioritization of academic tasks.

 Schoolwide Support for Positive Behavior
Schoolwide positive behavior support follows the Response to Intervention (RTI) model, addressing the needs of all students and preventing school failure. This approach includes high-quality core instruction, early intervention, and data-driven decision-making.

Role of School Principals
Principals play a key role in determining disciplinary actions and ensuring fair and consistent application. They collaborate with teachers and stakeholders to maintain order and support positive behavior.

 Recommendations for Teachers
Teachers should be fair, positive, and consistent in maintaining discipline. Clear standards, orderly classrooms, and respectful treatment of students are essential. Teachers should also make learning enjoyable and praise good behavior.

Focus Group Discussions
Future research could use focus group discussions to gather information on teachers' experiences in implementing school discipline strategies. This method offers insight into diverse perspectives and provides more valid and reliable findings.

Policy Development and Collaboration
The Division of Panabo City could use the study's findings to develop policies and programs enhancing school discipline. Collaboration between school principals, teachers, and stakeholders is crucial for effective implementation.

Expanding Research on Administrators' Roles
Future research should explore the roles of administrators in maintaining order and implementing discipline strategies. Including public and private school administrators from various districts could provide a broader understanding.

Discussions
This study provides valuable insights into the experiences of tenured teachers in implementing school discipline strategies in public schools in the Division of Panabo City. The findings highlight the importance of promoting positive discipline, addressing misbehavior, and collaborating with parents and stakeholders. Effective disciplinary measures, assertive discipline, and individualized approaches help teachers cope with challenges. Developing programs for positive behavior development, recognizing the role of schools in discipline, and applying effective classroom management strategies are essential for maintaining order and promoting a positive learning environment.

By considering these implications and future directions, the study aims to contribute significantly to enhancing school discipline strategies and improving educational environments.
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