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ABSTRACT 

This phenomenological study explored the constructs of teachers in phonological instructions at Banaybanay District, 

Division of Davao Oriental. Furthermore, this study aimed to uncover their insights that can be shared to others which 

are vital to educational management. Qualitative phenomenological study was employed in exploring the views of the 

ten (10) elementary teachers of which primary instrument of data gathering was through in-depth interview. Major 

findings revealed that the constructs of teachers in phonological instructions are multifaceted and can be analyzed 

through three major themes: professional development and training, pedagogical practices and instructional strategies, 

and impact on student leaming outcomes. Furthermore, three major themes emerged as critical aspects of how educators 

navigate these complexities: adaptability and flexibility in instructional approaches, differentiation and individualization 

of instruction, and professional learning communities and peer support. Finally, three major themes emerged from these 

insights, providing a nuanced understanding of the intricate dynamics surrounding phonological awareness instruction. 

These themes-curricular alignment and integration, assessment practices and feedback mechanisms, and resource 

allocation and support systems-serve as essential pillars for educational management seeking to enhance the quality and 

efficacy of literacy development programs. Understanding the implications of research on phonological instructions for 

learners, particularly within the context of teachers' constructs, is crucial for shaping effective educational practices. 

The researcher in this domain shed light on the intricate interplay between teachers' experiences, beliefs, and 

instructional strategies, offering valuable insights into the factors influencing the delivery of phonological instruction. 

Keywords: Phonological instructions, constructs, primary education settings 

1. INTRODUCTION 

The effective delivery of phonological instruction is a cornerstone of early literacy development, yet it remains a 

complex and multifaceted challenge for educators. The constructs of teachers in phonological instructions, particularly 

in the Banaybanay District, Division of Davao Oriental, highlight the critical interplay between teacher training, 

instructional strategies, and student outcomes. This study aims to explore these constructs and uncover insights that are 

vital to educational management. 

Globally, one significant issue is the disparity in literacy rates, which is often attributed to the variability in phonological 

instruction practices. The International Literacy Association (2019) reports that inconsistent phonological instruction 

contributes to the literacy gap observed in many countries. Additionally, the integration of technology in literacy 

education presents both opportunities and challenges, as teachers must adapt traditional phonological instruction 

methods to digital platforms (OECD, 2020). Furthermore, teacher burnout and attrition, exacerbated by the demands of 

effective phonological instruction, remain critical global concerns (UNESCO, 2021). 

Nationally, the Philippines faces distinct challenges in literacy education. The implementation of the K-12 curriculum 

has brought about significant changes in instructional practices, yet many teachers feel inadequately prepared to deliver 

effective phonological instruction under this new system (Mendoza & Aguilar, 2021). Additionally, large class sizes in 

public schools impede individualized instruction, crucial for developing phonological awareness among students (De 

Guzman & De Castro, 2020). Furthermore, the lack of continuous professional development opportunities for teachers 

hampers their ability to stay updated with the latest instructional strategies (Santos & Cruz, 2022). 

Locally, in the Banaybanay District, teachers grapple with limited resources and support systems, which significantly 

impact their ability to deliver effective phonological instruction. Reyes and Gonzales (2019) highlighted that teachers 

in rural areas often lack access to quality teaching materials and professional development programs. Socio-economic 

challenges in the region add another layer of complexity, affecting both teachers' and students' engagement and 

performance (Villanueva et al., 2020). Moreover, cultural factors and community expectations play a significant role in 

shaping educational practices, often placing additional burdens on teachers (Lopez & Martinez, 2021). 

The synthesis of these global, national, and local issues underscores the need for a comprehensive understanding of the 

constructs of teachers in phonological instructions. By examining the experiences and insights of elementary teachers 

in the Banaybanay District, this study aims to inform educational policies and practices that enhance the quality and 

efficacy of literacy development programs. 
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2. LITERATURE REVIEW 

The literature on phonological instruction underscores its critical role in literacy development. Smith et al. (2019) 

emphasize that effective phonological instruction is foundational for reading proficiency, as it helps students develop 

the skills necessary to decode words. Their research highlights the importance of systematic and explicit instruction in 

phonological awareness, which has been shown to improve reading outcomes significantly. 

Johnson and Harris (2020) explore the challenges teachers face in delivering phonological instruction. They identify 

several factors that impede effective instruction, including large class sizes, inadequate training, and lack of resources. 

Their study suggests that addressing these challenges requires a multifaceted approach, including professional 

development and support systems. 

Clark et al. (2021) examine the impact of professional development on teachers' ability to deliver phonological 

instruction. They found that teachers who participated in targeted professional development programs demonstrated 

improved instructional practices and greater confidence in teaching phonological skills. This underscores the need for 

ongoing training and support for teachers. 

Jones and Brown (2020) investigate the effectiveness of different instructional strategies for phonological awareness. 

Their research indicates that a combination of direct instruction, guided practice, and feedback is most effective in 

developing phonological skills. They also highlight the importance of using a variety of instructional materials and 

activities to engage students and reinforce learning. 

Evans and Williams (2019) focus on the role of self-efficacy in teachers' delivery of phonological instruction. They 

found that teachers with higher self-efficacy were more likely to implement effective instructional strategies and adapt 

their teaching to meet students' needs. This suggests that boosting teachers' confidence and competence through 

professional development can enhance phonological instruction. 

Anderson and Smith (2022) explore the impact of collaborative learning communities on phonological instruction. They 

found that teachers who participated in professional learning communities reported greater collaboration, shared 

resources, and improved instructional practices. This highlights the importance of fostering a collaborative culture 

among teachers. 

Johnson and Lee (2024) discuss the significance of integrating technology in phonological instruction. They argue that 

digital tools and resources can enhance phonological awareness by providing interactive and engaging learning 

experiences. However, they also caution that successful integration requires adequate training and support for teachers. 

Brown and Clark (2023) analyze the impact of socio-economic factors on phonological instruction. Their research shows 

that students from low socio-economic backgrounds often face additional challenges in developing phonological skills, 

including limited access to books and educational resources. They advocate for targeted interventions to support these 

students and their teachers. 

Roberts and Thompson (2020) provide a comprehensive review of qualitative research on phonological instruction. 

They emphasize the importance of understanding teachers' experiences and perspectives to develop effective 

instructional practices. Their review highlights the need for more qualitative studies to explore the complexities of 

phonological instruction. 

Lewis et al. (2021) discuss the importance of methodological rigor in qualitative research on phonological instruction. 

They provide guidelines for conducting reliable and valid qualitative studies, emphasizing the need for clear research 

questions, systematic data collection, and rigorous analysis. Their work serves as a foundation for ensuring the 

credibility of qualitative research findings. 

De Guzman and De Castro (2020) explore the challenges of implementing phonological instruction in large classes in 

the Philippines. They found that large class sizes make it difficult for teachers to provide individualized instruction, 

which is crucial for developing phonological awareness. They recommend reducing class sizes and providing additional 

support for teachers. 

Mendoza and Aguilar (2021) examine the effects of the K-12 curriculum on phonological instruction in the Philippines. 

Their study shows that the additional responsibilities and training requirements associated with the K-12 curriculum 

have increased the demands on teachers, impacting their ability to deliver effective phonological instruction. They 

suggest that the implementation of the K-12 curriculum should be accompanied by adequate support and resources for 

teachers. 

Santos and Cruz (2022) highlight the lack of support systems in national policies for phonological instruction. They 

argue that insufficient support from the government and educational institutions exacerbates the challenges faced by 
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teachers. Their study calls for comprehensive policies that address the specific needs of teachers, including professional 

development, resources, and support systems. 

Reyes and Gonzales (2019) discuss the impact of limited resources on phonological instruction in rural areas. They find 

that teachers in rural areas often lack access to quality teaching materials and professional development programs. This 

lack of resources adds to the stress and workload of teachers, making it difficult for them to deliver effective 

phonological instruction. 

Villanueva et al. (2020) analyze the socio-economic challenges affecting phonological instruction in the region. Their 

research indicates that low salaries and financial instability add to the stress experienced by teachers, making it difficult 

to maintain a healthy work-life balance. They argue that improving the socio-economic conditions of teachers is essential 

for enhancing their well-being and job satisfaction. 

Lopez and Martinez (2021) examine the cultural expectations and community involvement in phonological instruction. 

They find that teachers are often expected to participate in community events and activities, adding to their workload 

and impacting their personal time. Their study suggests that while community involvement is important, there needs to 

be a balance to ensure that teachers are not overwhelmed by these additional responsibilities. 

Smith and Jones (2020) explore the impact of the COVID-19 pandemic on phonological instruction. They highlight the 

additional challenges posed by remote teaching and increased personal responsibilities during the pandemic. Their study 

found that teachers had to adapt quickly to new teaching methods while managing their households, leading to increased 

stress and difficulties in maintaining work-life balance. 

Clark et al. (2022) discuss the role of professional development in enhancing phonological instruction. They find that 

ongoing learning opportunities contribute to teachers' sense of professional growth and well-being. Their study 

highlights the importance of providing teachers with opportunities to continuously develop their skills and knowledge, 

which can help them manage their workload more effectively. 

Brown and Harris (2021) investigate coping mechanisms employed by teachers to manage stress. Their study identifies 

key strategies such as mindfulness, exercise, and professional support networks. They argue that schools should provide 

teachers with access to these resources to help them manage stress and maintain a healthy work-life balance. 

Johnson et al. (2019) analyze the global issue of teacher burnout and its implications for phonological instruction. They 

emphasize the need for systemic changes to support teachers' well-being and reduce burnout rates. Their study calls for 

comprehensive strategies that address the root causes of burnout, including high workloads, lack of support, and 

inadequate professional development opportunities. 

These studies provide a comprehensive understanding of the various factors influencing phonological instruction and 

teacher well-being. However, there is still a gap in the literature regarding the specific coping strategies employed by 

teachers in different contexts, particularly in the Philippines. This study aims to fill this gap by providing detailed 

insights into the lived experiences of elementary teachers in the Banaybanay District, exploring their coping mechanisms 

and the practical strategies they use to maintain a healthy work-life balance. 

3. METHODOLOGY 

This study employs a qualitative phenomenological approach to explore the perspectives of teachers on phonological 

instruction and their coping mechanisms. The research was conducted with ten elementary school teachers in the 

Banaybanay District, Division of Davao Oriental. Data were collected through in-depth interviews, which provided rich, 

detailed accounts of the teachers' experiences. The phenomenological approach is chosen because it allows for an in-

depth understanding of the participants' lived experiences and the meanings they attach to these experiences (Moustakas, 

1994). The interviews were transcribed and analyzed using thematic analysis, which involves identifying, analyzing, 

and reporting patterns (themes) within the data (Braun & Clarke, 2006). 

The study follows the guidelines for qualitative research set by Roberts and Thompson (2020) and Lewis et al. (2021), 

ensuring reliability and validity. Participants were selected using purposive sampling to ensure they had relevant 

experiences related to the research topic. Data analysis involved coding the transcribed interviews to identify common 

themes, which were then analyzed to understand the broader context of the teachers' experiences. 

4. RESULTS 

The analysis of the interview data revealed three major themes regarding teachers' experiences in phonological 

instruction: professional development and training, pedagogical practices and instructional strategies, and impact on 

student learning outcomes. 

The first theme, professional development and training, highlighted the importance of continuous learning opportunities 

for teachers. Participants emphasized the need for targeted professional development programs that focus on 
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phonological instruction. They noted that these programs helped them stay updated with the latest instructional strategies 

and build their confidence in teaching phonological skills (Clark et al., 2021; Johnson & Lee, 2024). However, many 

teachers also expressed concerns about the accessibility and availability of such programs, particularly in rural areas. 

The second theme, pedagogical practices and instructional strategies, focused on the various approaches teachers use to 

deliver phonological instruction. Teachers shared a range of strategies, including direct instruction, guided practice, and 

the use of diverse instructional materials and activities. They highlighted the importance of differentiating instruction to 

meet the needs of individual students and ensuring that lessons are engaging and interactive (Jones & Brown, 2020). 

Teachers also discussed the challenges they face in implementing these strategies, such as large class sizes and limited 

resources. 

The third theme, impact on student learning outcomes, explored the effects of phonological instruction on students' 

literacy development. Teachers reported that effective phonological instruction significantly improves students' reading 

skills and overall academic performance. They observed that students who receive systematic and explicit phonological 

instruction are better able to decode words and comprehend texts (Smith et al., 2019). Teachers also noted that 

continuous assessment and feedback are crucial for monitoring students' progress and identifying areas that need 

improvement. 

Additionally, the study identified three critical aspects of how educators navigate the complexities of phonological 

instruction: adaptability and flexibility in instructional approaches, differentiation and individualization of instruction, 

and professional learning communities and peer support. Teachers emphasized the need to be adaptable and flexible in 

their instructional approaches, adjusting their teaching methods based on students' needs and the available resources 

(Evans & Williams, 2019). They also highlighted the importance of differentiating instruction to address the diverse 

learning needs of students and providing individualized support to those who struggle with phonological skills (Jones 

& Brown, 2020). Furthermore, teachers discussed the benefits of participating in professional learning communities and 

receiving peer support, which helped them share best practices, resources, and strategies for effective phonological 

instruction (Anderson & Smith, 2022). 

Finally, three major themes emerged from the teachers' insights, providing a nuanced understanding of the intricate 

dynamics surrounding phonological awareness instruction: curricular alignment and integration, assessment practices 

and feedback mechanisms, and resource allocation and support systems. Teachers stressed the importance of aligning 

phonological instruction with the broader curriculum to ensure coherence and consistency in literacy development 

programs. They also emphasized the need for robust assessment practices and feedback mechanisms to monitor student 

progress and guide instructional decisions (Clark et al., 2022). Additionally, teachers highlighted the critical role of 

resource allocation and support systems in facilitating effective phonological instruction. They called for increased 

investment in teaching materials, professional development programs, and support structures to help them overcome the 

challenges they face (Reyes & Gonzales, 2019; Santos & Cruz, 2022). 

5. DISCUSSION 

The findings of this study have significant implications for both the educational sector and broader societal 

considerations. The themes identified in the research underscore the multifaceted nature of phonological instruction and 

highlight the need for comprehensive support systems to enhance its effectiveness. The importance of professional 

development and training for teachers cannot be overstated. Continuous learning opportunities are crucial for helping 

teachers stay updated with the latest instructional strategies and build their confidence in teaching phonological skills 

(Clark et al., 2021; Johnson & Lee, 2024). Schools and educational authorities should prioritize professional 

development programs that focus on phonological instruction and ensure they are accessible and available to all teachers, 

particularly those in rural areas. 

The role of pedagogical practices and instructional strategies in phonological instruction is also critical. Teachers must 

employ a variety of instructional approaches, including direct instruction, guided practice, and the use of diverse 

materials and activities, to effectively teach phonological skills (Jones & Brown, 2020). Differentiating instruction to 

meet the needs of individual students is essential for ensuring that all students can benefit from phonological instruction. 

Schools should provide teachers with the resources and support they need to implement these strategies effectively. 

The impact of phonological instruction on student learning outcomes highlights the importance of systematic and 

explicit instruction in phonological awareness. Effective phonological instruction significantly improves students' 

reading skills and overall academic performance (Smith et al., 2019). Continuous assessment and feedback are crucial 

for monitoring students' progress and identifying areas that need improvement. Schools should implement robust 

assessment practices and feedback mechanisms to support teachers in this process. 
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The study also emphasizes the importance of adaptability and flexibility in instructional approaches, differentiation and 

individualization of instruction, and professional learning communities and peer support. Teachers must be adaptable 

and flexible in their instructional approaches, adjusting their teaching methods based on students' needs and the available 

resources (Evans & Williams, 2019). Differentiating instruction to address the diverse learning needs of students and 

providing individualized support to those who struggle with phonological skills are essential for effective phonological 

instruction (Jones & Brown, 2020). Participating in professional learning communities and receiving peer support can 

help teachers share best practices, resources, and strategies for effective phonological instruction (Anderson & Smith, 

2022). 

Finally, the themes of curricular alignment and integration, assessment practices and feedback mechanisms, and 

resource allocation and support systems provide a nuanced understanding of the intricate dynamics surrounding 

phonological awareness instruction. Aligning phonological instruction with the broader curriculum ensures coherence 

and consistency in literacy development programs. Robust assessment practices and feedback mechanisms are crucial 

for monitoring student progress and guiding instructional decisions (Clark et al., 2022). Increased investment in teaching 

materials, professional development programs, and support structures is necessary to help teachers overcome the 

challenges they face (Reyes & Gonzales, 2019; Santos & Cruz, 2022). 

6. CONCLUSION 

This study explored the constructs of teachers in phonological instruction in the Banaybanay District, revealing critical 

themes related to professional development and training, pedagogical practices and instructional strategies, and the 

impact on student learning outcomes. The findings highlight the importance of continuous professional development, 

effective instructional strategies, and robust support systems in enhancing phonological instruction. Understanding the 

intricate dynamics of phonological instruction and the factors influencing its delivery is essential for informing 

educational policies and practices. By addressing the challenges faced by teachers and supporting their professional 

growth and well-being, educational institutions can enhance the quality of literacy development programs and promote 

positive learning outcomes for students. 

Future research should continue to explore the specific needs and experiences of teachers in different contexts, focusing 

on developing effective strategies and interventions to support their professional development and instructional 

practices. Longitudinal studies could provide insights into the long-term effects of professional development programs 

and support systems on teacher performance and student outcomes. Additionally, investigating the unique challenges 

and coping mechanisms of teachers in different cultural and socio-economic contexts can provide valuable insights for 

developing tailored support strategies. 

For the Department of Education, it is crucial to develop policies that support teacher professional development and 

well-being. This includes providing funding for professional development programs focused on phonological 

instruction, ensuring that these programs are accessible to all teachers, particularly those in rural areas. Regular 

assessments of teacher needs and well-being should be implemented to identify and address emerging issues. 

School heads are encouraged to foster a culture of support and collaboration among teachers to build strong professional 

communities. Implementing flexible work schedules and providing resources and training on effective phonological 

instruction and self-care practices can help teachers manage their professional responsibilities and maintain their well-

being. 

Teachers themselves should prioritize professional development and self-care. Engaging in continuous learning 

opportunities can enhance their instructional skills and confidence. Building supportive networks with colleagues to 

share experiences and strategies for effective phonological instruction is also beneficial. 

Future researchers should explore the impact of specific interventions on phonological instruction and teacher well-

being. Conducting longitudinal studies to assess the long-term effects of professional development programs and support 

systems on teacher performance and student outcomes is recommended. Additionally, investigating the unique 

challenges and coping mechanisms of teachers in different cultural and socio-economic contexts can provide valuable 

insights for developing tailored support strategies 
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