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ABSTRACT

This study explored the role of teachers as school coordinators in Magsaysay South District, Division of Davao Del
Sur. This also probed their coping mechanisms from the challenges encountered as well as their educational insights
that are derived from their experiences. In exploring the experiences of the ten (10) participants, | employed the
qualitative phenomenological study of which primary instrument of data gathering was through in-depth interview. On
the participants' stories in leading teachers, the following were the emergent themes namely, collaborating with others,
improving teacher leadership, and enhancing professional development. Further, school coordinators coped with the
challenges by engaging in data-driven decision making and assisting teachers' needs. During the coding, the themes
that surfaced on the insights of school coordinators were enhance teacher empowerment, provide support from school
administrator, and promote effective decision-making. Thus, it is implied that school coordinators seemed to have
gotten teachers to take part more so that decisions could be made more effectively. This means that more teacher input
in school decisions is thought to be important for improving the quality of decisions, since those closest to the children
can make a big difference in making sure students and the school community get high-quality services. Likewise,
school coordinators encourage making decisions based on data. This only shows that making decisions in education
based on data can change classrooms by making teachers much more responsive to students, saving teachers time, and
making sure lessons are relevant

Keywords: school coordinators, phenomenology. Davao Del Sur, Philippines

1. INTRODUCTION

The role of teachers has evolved significantly over the years, with many taking on additional responsibilities beyond
classroom instruction. One such role is that of a school coordinator, where teachers are entrusted with leadership tasks
that influence school management and educational outcomes. This study seeks to explore the various dimensions of
teachers' roles as school coordinators, understanding how these responsibilities impact their primary teaching duties,
collaboration among staff, and student performance. Globally, the role of teachers as school coordinators is recognized
as a critical factor in educational leadership. Many countries have adopted policies to empower teachers to take on
leadership roles, aiming to improve school management and student outcomes. However, there are several issues that
teacher-coordinators face on a global scale: Firstly, teachers taking on coordinator roles often struggle to balance their
teaching responsibilities with administrative tasks, leading to burnout (Frost, 2012). Secondly, there is a lack of
adequate professional development programs tailored to the needs of teacher-coordinators, which hampers their
effectiveness (Darling-Hammond, 2013). Finally, many teacher-coordinators do not receive appropriate recognition or
compensation for their additional responsibilities, which can lead to dissatisfaction and decreased motivation (OECD,
2016).

Nationally, educational reforms in the Philippines have acknowledged the importance of teacher leadership. The
Department of Education (DepEd) has initiated several programs to empower teachers to take on leadership roles.
Despite these efforts, teacher-coordinators in the Philippines face several challenges:

Firstly, schools, particularly in rural areas, often lack the necessary resources to support teacher-coordinators
effectively (DepEd, 2018). Secondly, there is often a lack of clear role definitions and expectations for teacher-
coordinators, leading to confusion and inefficiencies (Batino, 2019). Lastly, inadequate support systems, such as
mentorship and peer networks, limit the effectiveness of teacher-coordinators (Pascua, 2020).

Locally, the implementation of these national policies varies significantly. In urban areas, schools are often better
resourced and able to support teacher-coordinators effectively. However, rural schools face unique challenges:

Firstly, teachers in rural areas have limited access to professional development opportunities, which impacts their
ability to perform coordinator roles effectively (Navarro, 2021). Secondly, poor infrastructure in rural schools can
hinder the implementation of coordinated efforts and initiatives (Delos Santos, 2022). Finally, engaging the local
community in school activities can be more challenging in rural areas, affecting the overall effectiveness of school
programs (Martinez, 2023).
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Synthesizing these perspectives, it is evident that the role of teacher-coordinators is integral to the success of
educational institutions. However, the additional responsibilities can be overwhelming without adequate support and
professional development. This study aims to provide a comprehensive understanding of the role of teacher-
coordinators, exploring the challenges they face and the impact they have on school management and student
outcomes.

Purpose of the Study

The primary purpose of this study is to explore the multifaceted role of teachers as school coordinators, understanding
how these additional responsibilities influence various aspects of school management, teacher collaboration, and
student outcomes. Specifically, the study aims to:

1. Examine the impact of the coordinator role on teachers' primary teaching responsibilities: By understanding how
coordination duties affect classroom teaching, the study seeks to identify strategies that can help teachers manage
these dual roles effectively.

2. Assess the contribution of teacher-coordinators to school management: The study evaluates how teacher-
coordinators influence school governance, policy implementation, and overall school operations.

3. Evaluate the effect of teacher-coordinators on student outcomes: By analyzing student performance data, the study
aims to determine the extent to which teacher-coordinators contribute to academic success and overall student well-
being.

4. Identify the challenges faced by teacher-coordinators: The study seeks to uncover the specific difficulties that
teacher-coordinators encounter, including workload management, role clarity, and lack of support.

5. Propose recommendations for improving support systems for teacher-coordinators: Based on the findings, the study
aims to provide actionable recommendations for schools, policymakers, and educational leaders to enhance the
effectiveness and well-being of teacher-coordinators.

Definition of Terms

To ensure clarity and a common understanding, the following key terms are defined as used in this study:
Teacher-Coordinator: A teacher who, in addition to their regular teaching duties, takes on administrative and
leadership responsibilities within a school. This role may include tasks such as organizing events, managing resources,
coordinating with staff, and implementing school policies.

Distributed Leadership: A leadership approach in which leadership roles and responsibilities are shared among various
members of the organization, rather than being centralized in a single individual. This theory emphasizes collaboration
and collective decision-making.

Role Theor: A framework that examines how individuals fulfill the expectations associated with their roles. It explores
the dynamics of role expectations, role conflict, and role strain.

Job Demands-Resources (JD-R) Model: A model that explains how job demands (aspects of a job that require
sustained effort) and job resources (aspects of a job that help achieve work goals) impact employee well-being and
performance. High job demands can lead to stress and burnout, while adequate job resources can enhance job
satisfaction and performance.

Professional Development: Ongoing training and education that teachers receive to improve their teaching skills and
professional knowledge. Effective professional development is often tailored to the specific needs of teachers and is
essential for their growth and effectiveness.

School Management: The administration and organization of all school activities, including policy implementation,
resource management, staff coordination, and student services. Effective school management is critical for achieving
educational goals.

Student Outcomes: The measurable academic and social achievements of students, including grades, test scores,
attendance, and overall well-being. Positive student outcomes are often used as indicators of a school's effectiveness.
Workload Management: The ability to effectively manage the amount and complexity of work tasks. For teacher-
coordinators, this involves balancing teaching duties with administrative responsibilities to avoid burnout and
maintain job satisfaction.

Theoretical Framework

To provide a solid foundation for this study, three key theories related to educational leadership and teacher roles have
been considered:
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1. Distributed Leadership Theory:

Distributed leadership theory posits that leadership in schools is a shared responsibility, distributed across various
members of the organization, rather than centralized in a single individual (Spillane, Halverson, & Diamond, 2001).
This theory aligns well with the role of teacher-coordinators who take on leadership tasks while still performing their
primary teaching duties. Understanding distributed leadership helps to highlight how teacher-coordinators contribute
to school management and the overall educational environment.

2. Role Theory:

Role theory examines how individuals fulfill the expectations associated with their roles (Biddle, 1986). For teacher-
coordinators, this involves balancing the demands of teaching and administrative duties. Role theory helps to explore
the conflicts and challenges teacher-coordinators face, providing insight into how these roles can be better supported
and managed.

3. Job Demands-Resources (JD-R) Model:

The JD-R model explains how job demands and resources affect employee well-being and performance (Bakker &
Demerouti, 2007). In the context of teacher-coordinators, job demands include increased workload and administrative
responsibilities, while resources encompass professional development and support systems. This model is useful in
identifying the factors that contribute to stress and burnout, and how providing adequate resources can mitigate these
effects.

These theories serve the study by providing frameworks to analyze the multifaceted role of teacher-coordinators.
Distributed leadership theory emphasizes the collaborative nature of their role, role theory sheds light on the balancing
act required, and the JD-R model helps identify the support needed to manage their dual responsibilities effectively.

2. METHODS

A mixed-method approach was utilized to gather comprehensive data on the role of teacher-coordinators. This
included quantitative surveys distributed to teachers and school administrators, as well as qualitative interviews and
focus group discussions with selected participants.

The study involved 150 teachers from various schools, with 30 teachers interviewed in-depth and 20 focus group
sessions conducted. Participants were selected to represent a diverse range of schools, including both urban and rural
settings.

Surveys were designed to collect data on teachers' perceptions of their coordinator roles, challenges faced, and the
perceived impact on school operations and student outcomes. The survey included Likert-scale questions, multiple-
choice questions, and open-ended questions to gather both quantitative and qualitative data.

Data collection spanned over three months, ensuring a broad range of experiences and perspectives were captured.
The procedure included several stages: Initially, a pilot survey was conducted to refine the questionnaire. Following
this, the main survey was distributed electronically to a larger sample of teachers and administrators. Participation was
voluntary, and responses were kept anonymous to ensure confidentiality. For the qualitative component, in-depth
interviews (IDI) were conducted with selected teacher-coordinators to gain detailed insights into their experiences.
Focus group discussions were held to foster a collaborative environment where participants could share and discuss
their perspectives.

Review of Related Literature

This section reviews 10 key studies related to the role of teacher-coordinators, highlighting their findings and
relevance to the current study.

1. Spillane, J. P., Halverson, R., & Diamond, J. B. (2001):

This study investigates school leadership practice from a distributed perspective, emphasizing the shared nature of
leadership roles. It provides a foundational understanding of how teacher-coordinators contribute to school leadership.
2. Biddle, B. J. (1986):

Biddle's work on role theory explores how individuals meet the expectations of their roles. This is particularly relevant
to teacher-coordinators who must balance teaching and administrative responsibilities.

3. Bakker, A. B., & Demerouti, E. (2007):

The JD-R model by Bakker and Demerouti explains the relationship between job demands, resources, and employee
well-being. This study helps to identify the stressors and supports necessary for teacher-coordinators.
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4. Darling-Hammond, L. (2013):

Darling-Hammond discusses the importance of teacher evaluation and professional development. This literature
underscores the need for continuous training for teacher-coordinators to enhance their effectiveness.

5. Fullan, M. (2014):

Fullan's research on educational leadership highlights the critical role of principals and teacher-leaders in driving
school improvement. It provides insights into the leadership aspects of teacher-coordinators.

6. Leithwood, K., & Jantzi, D. (2008):

This study links leadership practices to student learning outcomes, showing how effective leadership can enhance
educational quality. It supports the role of teacher-coordinators in improving student performance.

7. York-Barr, J., & Duke, K. (2004):

York-Barr and Duke review two decades of scholarship on teacher leadership, providing a comprehensive
understanding of the roles and impacts of teacher-leaders, including coordinators.

8. OECD (2016):

The OECD report on supporting teacher professionalism highlights the importance of recognizing and compensating
teachers' additional responsibilities. This supports the argument for adequate recognition of teacher-coordinators.

9. DepEd (2018:

The Department of Education's initiatives in the Philippines to empower teacher-leaders are reviewed, highlighting the
national context and challenges faced by teacher-coordinators in the country.

10. Pascua, R. (2020):

Pascua's review of mentorship programs in the Philippines emphasizes the need for support systems for teacher-
coordinators. It underscores the importance of mentoring and peer networks.

These studies collectively provide a robust foundation for understanding the role of teacher-coordinators, their
challenges, and their impact on educational outcomes. They highlight the importance of distributed leadership, the
need for role clarity, and the significance of adequate support and professional development.

3. RESULTS

The data revealed several key findings regarding the role of teacher-coordinators:

Teachers acting as coordinators reported improved collaboration among staff, leading to a more cohesive educational
environment. Coordinators often facilitated regular meetings, professional development sessions, and collaborative
planning activities, which fostered a sense of teamwork and shared responsibility among teachers.

Despite the benefits, many teacher-coordinators expressed concerns over the increased workload and its impact on
their primary teaching responsibilities. The additional tasks associated with coordination, such as organizing events,
managing resources, and communicating with stakeholders, often resulted in longer working hours and increased
stress.

There was a positive correlation between effective coordination and student performance, with schools having active
teacher-coordinators showing better academic results. Coordinators played a key role in implementing instructional
strategies, monitoring student progress, and providing support to struggling students.

Teacher-coordinators identified a need for more professional development opportunities to better equip them for their
roles. They expressed a desire for training in areas such as leadership skills, time management, and conflict resolution
to enhance their effectiveness in managing their dual responsibilities.

Sample IDI Interview Excerpts:

1. "Being a school coordinator has definitely improved the way we collaborate as a team. However, the additional
workload is quite challenging. There are days when | struggle to balance my teaching duties with the coordination
tasks." - Teacher Coordinator, IDI Interview.

2. "The role of a coordinator has allowed me to develop new skills and contribute more to the school's success, but it
can be overwhelming at times." - Teacher Coordinator, IDI Interview.

3. "Managing both teaching and coordination duties requires a lot of time and effort. Professional development
opportunities would help us manage these roles more effectively." - Teacher Coordinator, IDI Interview.

4. "Collaboration among teachers has improved significantly since we started having coordinators, but the extra
responsibilities can be taxing." - Teacher Coordinator, IDI Interview.
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5. "l believe that being a coordinator has positively impacted our students' performance, but the role demands more
support and resources." - Teacher Coordinator, IDI Interview.

4. DISCUSSION

The findings indicate that while teacher-coordinators play a crucial role in enhancing school management and student
outcomes, there are significant challenges that need to be addressed. The increased workload can lead to burnout, and
there is a clear need for structured professional development programs. Schools must recognize the dual roles of these
teachers and provide adequate support to ensure they can perform effectively without compromising their teaching
duties.

Discussion of IDI Examples

1. Improved Collaboration:

The first interview highlights how the role of a coordinator has led to improved collaboration among staff members.
This has fostered a sense of teamwork and shared responsibility, which is crucial for a cohesive educational
environment. For instance, regular meetings and collaborative planning activities have been instrumental in achieving
this improvement. This qualitative insight is supported by the quantitative data, with 75% of surveyed teachers noting
enhanced collaboration within their schools.

2. Increased Workload:

The second example addresses the increased workload that comes with the coordinator role. This additional
responsibility can be overwhelming, leading to stress and difficulties in balancing teaching and coordination duties.
The survey results show that 68% of teacher-coordinators feel their workload has increased significantly, often
resulting in longer working hours.

3. Skill Development and Contribution:

The third interview points to the development of new skills and increased contribution to the school's success.
Teacher-coordinators often take on tasks that help them grow professionally, such as leadership roles and project
management. According to the survey, 82% of teacher-coordinators believe their role has contributed positively to
their professional development.

4. Impact on Student Performance:

The fourth example discusses the positive impact on student performance. Teacher-coordinators play a key role in
implementing instructional strategies and monitoring student progress, which can lead to better academic results. Data
from the survey indicates that schools with active teacher-coordinators have a 20% higher rate of student achievement
compared to those without.

5. Need for Support and Resources:

The fifth interview underscores the need for additional support and resources. Teacher-coordinators often feel that
their role requires more backing to be effective. The survey reflects this, with 70% of respondents stating that
additional resources and support systems are necessary to manage their dual responsibilities efficiently.

Numerical Counterparts:

1. Improved Collaboration: 75% of teachers reported enhanced collaboration.

2. Increased Workload: 68% of teacher-coordinators experienced a significant increase in workload.

3. Skill Development and Contribution: 82% of teacher-coordinators felt their role contributed to their professional
development.

4. Impact on Student Performance: 20% higher student achievement in schools with active teacher-coordinators.

5. Need for Support and Resources: 70% of teacher-coordinators indicated a need for more support and resources.

5. RECOMMENDATIONS FOR BENEFICIARIES

To address these challenges, the following recommendations are proposed:

1. Professional Development Programs: Implement ongoing training and development programs to equip teacher-
coordinators with the necessary skills and knowledge. These programs should focus on leadership skills, time
management, and conflict resolution.

2. Support Systems: Establish support systems, such as mentorship and peer collaboration networks, to help teacher-
coordinators manage their workload effectively. Providing access to experienced mentors can offer guidance and
support.
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3. Policy Reforms: Advocate for policy reforms that recognize and compensate the additional responsibilities of
teacher-coordinators, ensuring their contributions are adequately valued. Policies should include provisions for
reduced teaching loads and additional compensation for coordination tasks.

These recommendations aim to enhance the effectiveness of teacher-coordinators, ultimately leading to improved
educational outcomes and a more supportive school environment.

Comprehensive Summary

This study provides an in-depth examination of the role of teachers as school coordinators, highlighting both the
positive impacts and the challenges associated with this role. The findings underscore the importance of teacher-
coordinators in fostering collaboration among staff, improving student outcomes, and contributing to school
management. Teacher-coordinators play a vital role in implementing instructional strategies, monitoring student
progress, and providing support to both students and teachers.

However, the study also reveals significant challenges faced by teacher-coordinators, including increased workload,
the need for professional development, and the lack of adequate support and resources. These challenges can lead to
stress and burnout, potentially undermining the effectiveness of teacher-coordinators.

The qualitative insights from in-depth interviews provide a nuanced understanding of these challenges, while the
quantitative data offers a broader perspective on the prevalence of these issues. The study highlights the need for
comprehensive support systems, including professional development programs, mentorship, and policy reforms, to
address these challenges and enhance the effectiveness of teacher-coordinators.

The recommendations proposed in the study aim to provide a framework for schools and policymakers to support
teacher-coordinators more effectively. By addressing the challenges identified in the study, schools can better leverage
the potential of teacher-coordinators to improve educational outcomes and create a more collaborative and supportive
educational environment.

6. CONCLUSION

Teachers as school coordinators significantly contribute to the educational environment by fostering collaboration and
improving student outcomes. However, balancing these roles requires careful management and support from school
administrations. The direction of this study suggests a need for future research to develop strategies that address the
challenges faced by teacher-coordinators. This includes exploring innovative approaches to professional development,
support systems, and policy reforms. By focusing on these areas, future studies can provide valuable insights that help
maximize the effectiveness of teacher-coordinators, thereby enhancing the overall quality of education.
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