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ABSTRACT 

Jiddu Krishnamurti (1895–1986) was one of the finest thinkers of the 20th century, a preeminent independent thinker, 

distinguished writer, and spiritual orator. He has had a significant impact on alternative education ideology all around 

the world. He was not a teacher in the traditional sense of the word because he lacked the professional credentials to 

advance or disseminate educational thought or practice. He has, nonetheless, become the most well-known critic of 

concepts, presumptions, and repressive practices in education. He has had a long-lasting influence on education and 

schooling around the world by providing many educational concepts a new importance and dimension. He provided his 

unconventional and ground-breaking perspective into what he called "Right education" after becoming incensed by the 

ubiquitous effects of education on life and society. 

He presented his innovative and unconventional understanding of education, which he called "Right education," out of 

his resentment at the widespread effects of education on life and society. According to him, receiving a proper education 

entails truly comprehending the value of life as a whole. Its sole purpose is to support people in always being genuine 

to themselves. The suitable atmosphere must be created for the child in order for him to grow into a fully realized human 

being, providing him the chance to blossom in love and goodness so that he is properly attached to other people, things, 

and ideas throughout all of life. His contributions to alternative education both domestically and internationally are 

immeasurable. 
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1. INTRODUCTION 

On May 11, 1895, Jiddu Krishnamurti was born in Madanpalle, in the current state of Andhra Pradesh, to Jiddu 

Narayaniah and Sanjeevamma, members of a telugu-speaking brahmin family. He was the eighth of his siblings, and 

like "Lord Krishna," he was given the name "Lord Krishna."After being adopted in 1909, he was later raised by Annie 

Beasant and Charles Webster with his younger brother Nityananda and received theosophical education in 

Europe.praised by the mystic seers of the "Theosophical Society" as "The World Teacher. "He wrote a great deal on life 

and schooling. He made substantial contributions to education, the meaning of life, He traveled the world for more than 

50 years until his death in 1986 in Ojai, California, the United States, spreading his message of inner self and pathless 

personal emancipation. 

The world recognizes Krishnamurti as a great thinker and spiritual leader. In addition, he was a renowned author, 

philosopher, and lecturer on a variety of philosophical, spiritual, and academic topics. He was one of many who at the 

time opposed the conventional educational model. The statement "Krishnamurti would be the vehicle of the world 

teacher" was expressed by Mrs. Annie Besant regarding Krishnamurti, and it is significant.A severe value crisis is 

currently occurring. A humanitarian approach to education is now required to solve this. And this is where humanistic 

education started. Here, we'll attempt to demonstrate the guiding ideas of Krishnamurti's educational philosophy as they 

relate to the various facets of humanistic education. We will try to determine if Krishnamurti can be regarded as a great 

teacher of humanistic education or not since he identified himself as a teacher of humanity. 

Since the beginning of time, philosophers have debated the subject of education. J. Krishnamurti, a renowned 

philosopher and global teacher, shares the same deep interest for education as all other philosophers. In addition to this, 

he discussed a wide range of other ordinary topics. He discussed the difficulties of surviving in today's violent and 

corrupt society, the need for humanity to be liberated from the inner burdens of fear, wrath, hurt, and sadness, marriage 

and relationships, meditation, peace, and other topics. He also discussed the individual's need for security and pleasure. 

His main issue is education, which he views as being unjust. Krishnamurti was vehemently opposed to the current 

corrupt educational system and believed that if it were to be promoted, it would produce a man who was fragmented 

and full of maladies, such as greed, envy, selfishness, and crafty thinking, which could endanger the world's ability to 

live in peace. 

Jiddu Krishnamurti has been quite adamant about the notion that real education is conceivable once we start to 

comprehend the profound value of human life. JK has significantly contributed to the logical thinking and philosophy 

of education as a well-known radical thinker who is well-known on a global scale. He was a free-lance thinker who, 

while lacking academic training, left a lasting influence by criticizing conventional thought in a variety of sectors, 
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including education. He is well-liked by both academics and the general public due to his critique of tradition and logic, 

which includes prevailing customs and preferences. He said “I maintain that Truth is a pathless land, and you cannot 

approach it by any path whatsoever, by any religion, by any sect. Again, I maintain that no organization can lead me to 

spirituality.” 

The status and respect of teachers are high in society. In a social process, instructors have very high values. In the past, 

a teacher was referred to as a "Guru." Our generation was introduced to a new method of teaching by the renowned 

teacher Krishnamurti. At the time, Krishnamurti's pedagogy was novel and highly successful. He was born in 

Madanapalle, Madras (now in Andhra Pradesh), on May 11th, 1885. Being an evergreen educator, Krishnamurti always 

placed a high value on education. Krishnamurti founded a dozen co-educational schools in India and other countries to 

put his ideas into practice. Krishnamurti's vision for education was to create a facility that would give students a well-

rounded education rather than only the skills they need to pass exams and land jobs. With the founding of Rishi Valley 

School in 1926, Krishnamurti's vision became a reality. This school adheres to Krishnamurti's pedagogical philosophy 

by taking a comprehensive approach to education. He demonstrated compassion in his institution by allocating 10% of 

the seats to those who could not afford the tuition. Every year, Krishnamurti would visit his school to talk with the 

instructors and students about the purpose of education and how to advance it. 

Although these schools adhered to the standard curriculum. His main goal in founding this school was to give kids the 

freedom and chances they needed to grow up without the caste, racial, or national divisions that are the primary causes 

of escalating intergroup violence. Krishnamurti is an advocate of integrated learning. which will result in the 

development of a comprehensive personality and a peaceful existence. Jiddu Krishnamurti offers the basis for creating 

a comprehensive educational strategy and aids in fostering morality in society. 

In his writings, Krishnamurti outlined the complexity of human conditions. He was extremely concerned about the 

suffering and chaos in people's lives. He was aware of the preconceptions, biases, and inequities that existed in society, 

but he was also committed and enthusiastic enough to inspire others to overcome these issues, which he believed to be 

the practical results of education.For this reason, he dedicated his life to serving humanity, changing both individuals 

and society as a whole. He was adamant that schooling does not treat many mental conditions that result in emotional 

anguish and suffering. His pedagogical objective was to aid individuals in escaping all forms of material slavery and 

pursuing true emancipation. However, his ultimate objective was to change society by changing people via proper 

education. 

2. REVIEW OF LITERATURE 

Singh (2020), Jiddu Krishnamurti (1895-1986) was a well-known independent thinker, eminent writer, spiritual orator, 

and one of the greatest philosophers of the twentieth century, according to Rajesh Kumar Singh's article on Jiddu 

Krishnamurti's philosophy of life, educational philosophy, and contribution to alternative education published in 2020. 

He has had a huge impact on alternative education ideologies all over the world. He changed the meaning of several 

educational ideas, having a long-lasting effect on learning and education around the world. He shared his new and 

unconventional perspective on education, which he dubbed "Right Education". His idea of the proper education is to 

comprehend what it means to live a full life. Its purpose is to teach people to be authentic to themselves. 

Rathnam (2013), he had highlighted the wisdom received through living life to the fullest and the wisdom gained from 

practices that promote balance between the mind, body, and spirit. employed a phenomenological study to investigate 

Krishnamurti's understanding of what it means to be a well-rounded teacher. Rathnam's inquiry revealed that there were 

opinions among the survey respondents about how Krishnamurti's educational theory has influenced both their own 

lives and the lives of their students; The results of this study also indicate that Krishnamurti's philosophy undoubtedly 

had an effect on the participants' wellbeing; wisdom gained through life experience, wisdom gained through their 

teaching experience, and wisdom gained through practices that promote harmony of mind, body, and spirit. 

Gaur (2011), Krishnamurti's very unconventional and innovative approach to education is beneficial for bringing about 

inner transformation, according to Gaur. 

Sen(2011), made an effort to identify love-related concepts in Krishnamurti's teachings. 

Rodriguez (2007), In an effort to incorporate Krishnamurti's educational theories, Menezes (1996) attempted to re-

construct the self-learning theory. Rodriguez investigated the synergistic interaction between discussion and education. 

Santha Kumari(2002), Jiddu Krishnamurti's perspective on the value of education in life was investigated by Santha 

Kumari in 2002. Method:-The educational philosophy of Krishnamurti was subjected to content analysis. The text was 

exclusively extracted from Krishnamurti's essay "Education and the Meaning of Life." She has discovered Every time 

you observe, it should be new. The majority of our behaviors are primarily motivated by psychological security. The 

complete release of energy fosters the flourishing of all inner faculties. The appropriate education awakens intellect, 
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which is the ability to feel and think clearly. Love is an unconditional, entire duty. Man's sensitivity and creative eye are 

developed by nature. 

Sharma, Indira (1992), 'Critical assessment of J. Krishnamurti's ideas on education' was underlined by Sharma, Indira 

(1992). He discovered that education, in Krishnamurti's view, entails self-understanding in order to recognize the 

meaning of life as a whole; that is, education should enable a person to observe life as it is right now with complete 

consciousness and a choiceless perception of truth. In this study, J. Krishnamurti's ideas were critically analyzed using 

primary sources (books, letters, diaries, and recordings of his talks and conversations) and secondary sources (real 

reports, other authors' books, journals, KFI bulletins, magazines, and papers). Information was gathered by way of 

interviews with teachers, parents, students, and principals, field observations of practices, information/data analysis, and 

a five-point rating scale for teachers, parents, students, and principals. Her main conclusions are as follows: 

1. Krishnamurti doubted the existence of a permanent soul and believed that the ultimate truth was timeless vastness, 

similar to the energy revealed by science. He held unsecular secular views on religion. 

2. Education should enable the individual view life as it is right now with complete concentration and a choiceless 

awareness of reality. This is because education involves knowing life and oneself in order to recognize the value of life 

as a whole. 

Sharma (1992), looked into the applicability of Krishnamurti's educational ideas in the modern classroom. 

Lutyens (1990), made an effort to shed light on Krishnamurti's nature as a very unique human being and to identify the 

source of revelation that underlies his teachings. 

Jaykar's (1986), Her thirty-eight-year relationship with Krishnamurti is the basis for Jaykar's famous biographical book, 

which includes several noteworthy discussions she had with him. An summary of Jiddu Krishnamurti's life and 

preaching career is presented in the 1986 book "Krishnamurti A Biography" by Pupul Jayakar. The real-life examples 

of Krishnamurti's insights were also used by Jayakar. Stories about Krishnamurti's use of many techniques in 

combination to assist those who spoke with him or came to him for assistance in lessening life's suffering also illustrate 

this. Krishnamurti used intelligence to his advantage by using words to ask the other person to have a greater capacity 

for mind-penetration. 

Abhyankar (1985), The goal of Abhyankar's work from 1982 was to develop an educational theory by outlining how 

Krishnamurti's ideas influence how to handle common difficulties. 

Thapan (1985), Krishnamurti's worldview and educational philosophy were primarily explored by Thapan as an 

example of ideological speech. 

Vedaparayana (1984), Krishnamurti explains the nature of consciousness in great detail and demonstrates how freedom 

serves as both the beginning and the end of transformation. He compared Jean-Paul Satres' freedom to that of J. 

Krishnamurti. He selected a sample of 25 Krishnamurti works to review for this investigation. He realized via this 

research that Krishnamurti spent his entire life working to spread the "truth" or "happiness" he had independently 

discovered out of freedom. He claimed that psychological freedom was the ultimate and true form of freedom, unlike 

political, social, and other forms of external freedom. This kind of freedom was made possible by a person's realization 

of his true nature, which is devoid of conflict and division, through perception with no room for reflection and 

timelessness, through direct experience, and by the cessation of the separation between conscious and unconscious 

minds. 

3. EDUCATIONAL SUSTAINABLE DEVELOPMENT (ESD) 

A pedagogical strategy known as education for sustainable development (ESD) promotes people to acquire the 

knowledge, abilities, attitudes, and values necessary to build a sustainable world. To make decisions that are in their 

best interests and the interests of others, both now and in the future, is the goal of ESD. 

ESD integrates fundamental sustainable development themes, such as climate change, disaster risk reduction, 

biodiversity, poverty reduction, and sustainable consumerism, into teaching and learning. 

ESD equips students of all ages with the information, abilities, values, and agency they need to tackle a variety of 

interconnected global concerns, such as: Changing weather, biodiversity loss, improper use of resources, Inequality. 

Cross-curricular connections to education in math, literacy, history, and science can be a part of ESD. Acquiring 21st-

century competencies such as creativity and ongoing project-based learning. Learning cooperative, leadership, 

negotiating, and environmental stewardship skills as aspects of global citizenship. 

The word "ESD" is used formally by the UN. Knowledge creation and sharing, policy advice, technical assistance, and 

project implementation are all services offered by UNESCO to its Member States. Students can support sustainable 

development in a variety of ways, such as: Recycling bin usage, avoiding food waste, Purchasing and reselling in a 
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sustainable way, growing trees, using cycles, supporting community initiatives for sustainability, interacting with 

international frameworks and sharing the outcomes with them. 

Students are also capable of developing original solutions to issues that have an impact on the environment and the 

economy. They can adopt eco-friendly lifestyles and develop into more mature adults. 

In order to accomplish the Sustainable Development Goals (SDGs), teachers are essential. They could serve as examples 

for students. Utilize their expertise to alter the curriculum, Encourage students to abide by social norms and conventions, 

Educate pupils on how to be responsible citizens, Talk about how information and skills affect students' lives. 

Educators can also: Develop compassion for oneself and for others, enjoy their relationships with others and their work, 

As a teacher, develop yourself. 

17 SDGs were adopted by the UN. SDG 4 strives to guarantee inclusive and equitable quality education and advance 

opportunities for lifelong learning for everyone. 

4. SOCIOLOGICAL IMPORTANCE OF THE SUBJECT 

One of the first civilizations that prioritize education is Indian society. India has the oldest Gurukul, as well as IITs and 

IIMs, and has a 75% literacy rate. Bihar has the lowest literacy rate in India at 63.82%, while Kerala has the highest rate 

of literacy at 93%. At the national level, 69.3% of adults over the age of 15 are literate, with males having a literacy rate 

of 78.8% and females having a literacy rate of 59.3%. There was a difference in adult literacy between rural and urban 

areas for both genders. In India, the value of female education has always been a social issue. Due to the conventional 

view that a girl kid gets married young and takes care of the home, women in India received less education. People 

eventually came to understand the value of educating girls in society. Both men and women have the right to pursue 

education. In fact, women have consistently outscored males in a variety of national and competitive exams. A woman's 

education benefits the entire society. However, a man can only educate himself. We must encourage girls to pursue 

education if we genuinely believe in the value of education and how it affects daily lives. A country can only advance 

jointly after educating the women in it. 

The goals, practices, and curricula of today's educational institutions were sharply criticized by Krishnamurti. He 

criticized the too and entirely technical emphasis and disdain for human issues in the existing educational system. He 

regards the delivery of material to students and their preparation for tests as the least intelligent type of instruction. He 

asserted that knowledge is not a goal in and of itself, but merely a tool for intellectual growth. Similar to Rabindranath 

Tagore, Mahatma Gandhi, Swami Vivekananda, and others, Jiddu Krishnamurti founded his educational institutions to 

bring his teachings to life. 

Krishnamurti was incredibly interested in the schools in India, Brookwood Park in England, and the Oak Grove School 

in Ojai, California. He said he will write them a letter every two weeks explaining the characteristics of the ideal school, 

stressing that they should continue growing the full person rather than merely being hubs for academic excellence. They 

want to create an atmosphere free from intimidation, pressure from the authorities, and rivalry so that students and 

teachers can develop naturally and show off their own talents. After Krishnamurti's death, a few more institutions—

such as the Sahyadri School in the Pune area—were established. 

It is a boarding institution that accepts students from wealthy homes. Two other schools, the Bal Anand in Mumbai and 

the Bhagirathi Valley School in Uttar Pradesh, are attended by students from lower middle-class families. The Rishi 

Valley Education Centre in Andhra Pradesh, founded by the Krishnamurti Foundation India, exemplifies the educational 

principles of Krishnamurti. The Rishi Valley Education Center was established to pioneer a new kind of education for 

children, one that would teach them while also assisting them in realizing that learning is not the ultimate goal of life 

and that it is equally important to be sensitive to trees and birds, to comprehend what it means to love and to be kind. 

When professors are able to motivate students beyond the written word, this is possible. Authority is unquestionably 

bad, and it's crucial to make sure that kids learn from their mistakes. It is a positive process insofar as it results in 

wisdom. Children learn to depend on themselves more than anyone else. There is a good probability that when someone 

does something that upsets them, they will feel terrified, agitated, indignant, envious, and disappointed since they depend 

on that person for safety, money, or enjoyment. 

He criticized conventional education for making it extremely difficult to think for oneself and for obstructing the process 

of seeing oneself as a complete. The current school system awakens us academically, but psychologically it stifles our 

creativity and makes us mechanical, obedient, and terribly thoughtless. Because each individual is made up of several 

components, he thought that education should assist those components come together because, without it, life would 

only consist of a series of conflicts and suffering. Instead of only focusing on information acquisition, fact gathering, 

and correlation, he contends that education attempts to create integrated, intelligent beings. In other words, education 



 
www.ijprems.com 

editor@ijprems.com 

INTERNATIONAL JOURNAL OF PROGRESSIVE 

RESEARCH IN ENGINEERING MANAGEMENT 

AND SCIENCE (IJPREMS) 

(Int Peer Reviewed Journal) 

Vol. 04, Issue 10, October 2024, pp : 798-813 

e-ISSN : 

2583-1062 

Impact 

Factor : 

7.001 
 

@International Journal Of Progressive Research In Engineering Management And Science                 Page | 802 

aspires to produce integrated persons rather than just scholars, technicians, or job seekers who are mature, fearless, and 

exhibit self-awareness, compassion, and kindness. 

Another objective of education is the creation of new values. Since education is closely related to the current world 

situation, it should stimulate the mind and help the next generation stop more violence and misery. He also emphasized 

that the right education involves accepting a child for who he is rather than trying to mold him into the person we think 

he should be. Additionally, there should be no coercion because it is impossible for coercion to awaken sensitivity. 

Krishnamurti asserts that fostering healthy relationships between individuals as well as between individuals and society 

is another objective of education. The right kind of education will encourage empathy and caring for others without any 

threats or coercion. With the aid of proper education, it is possible to comprehend the deeper purpose of human existence, 

but in order to do so, one's mind must be carefully freed from the drive to seek rewards that encourages fear and 

acquiescence. To put it another way, education ought to encourage awareness of innate tendencies and environmental 

elements that mold the mind and heart and produce an integrated human being. Additionally, it should promote 

individual liberty so that compassion and love can grow. 

Krishnamurti thought that a perfect school should only have a few students since mass education cannot encourage 

children to develop an integrated personality. The school needs to try to understand the children's capacities and 

limitations. To put his beliefs into practice, Krishnamurti created a few coeducational schools in India and abroad. He 

had a tremendous interest for education throughout his life. In order to interact with the instructors and students, he used 

to visit there once a year. Although the standard curriculum was followed in these schools, his main goal in setting them 

up was to give children a lot of opportunity and freedom so they could develop without experiencing any national, 

ethnic, social, or cultural prejudices and to encourage peace among people. 

He contends that a true teacher not only imparts knowledge of the subject matter with authority, but also directs his 

students toward wisdom and the truth. According to Krishnamurti, communication includes both listening and learning. 

Knowing how the two differ can be really helpful to the teachers. Lesson content is more important than the teacher. To 

create a new society, each of us needs to serve as a true teacher. This suggests that we should take on dual roles of 

teacher and student. While a child has the capacity for self-development, in his view, the teacher's role is to enable the 

child to realize that capacity. 

5. OBJECTIVE 

The objectives are here related to Krishnamurti’s ESD Model :- 

• Study of the Krishnamurti’s social reform about Education. 

• Study of the Krishnamurti’s School. 

6. HYPOTHESIS 

These are the hypothesis to study Krishnamurti’s ESD Model:- 

• Krishnamurti’s Educational Reforms are functional for humanity. 

• Krishnamurti’s Schools are running successfully for the betterment of the humanity. 

7. METHEDOLOGY 

Analytical research method has been adopted to study Krishnamurti’s ESD Model. 

This research work is based on secondary data. Descriptive approach is also used to explain the facts related to 

Krishnamurti’s Educational Reforms. 

8. KRISHNAMURTI’S SOCIO-PHILOSOPHICAL PERSEPTION ON ESD 

He explains; The ignorant man is not the unlearned, but he who does not know himself, and the learned man is stupid 

when he relies on books, on knowledge and on authority to give him understanding. Understanding comes only through 

self-knowledge, which is awareness of one's total psychological process. Thus education, in the true sense, is the 

understanding of oneself, for it is within each one of us that the whole of existence is gathered. 

What we now call education is a matter of accumulating information and knowledge from books, which anyone can do 

who can read. Such education offers a subtle form of escape from ourselves and, like all escapes, it inevitably creates 

increasing misery. Conflict and confusion result from our own wrong relationship with people, things and ideas, and 

until we understand that relationship and alter it, mere learning, the gathering of facts and the acquiring of various skills, 

can only lead us to engulfing chaos and destruction. 

As society is now organized, we send our children to school to learn some technique by which they can eventually earn 

a livelihood. We want to make the child first and foremost a specialist, hoping thus to give him a secure economic 

position. But does the cultivation of a technique enable us to understand ourselves? 
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While it is obviously necessary to know how to read and write, and to learn engineering or some other profession, will 

technique give us the capacity to understand life? Surely, technique is secondary; and if technique is the only thing we 

are striving for, we are obviously denying what is by far the greater part of life. 

Life is pain, joy, beauty, ugliness, love, and when we understand it as a whole, at every level, that understanding creates 

its own technique. But the contrary is not true: technique can never bring about creative understanding. 

Present-day education is a complete failure because it has overemphasized technique. In overemphasizing technique we 

destroy man. To cultivate capacity and efficiency without understanding life, without having a comprehensive 

perception of the ways of thought and desire, will only make us increasingly ruthless, which is to engender wars and 

jeopardize our physical security. The exclusive cultivation of technique has produced scientists, mathematicians, bridge 

builders, space conquerors; but do they understand the total process of life? Can any specialist experience life as a 

whole? Only when he ceases to be a specialist. 

Technological progress does solve certain kinds of problems for some people at one level, but it introduces wider and 

deeper issues too. To live at one level, disregarding the total process of life, is to invite misery and destruction. The 

greatest need and most pressing problem for every individual is to have an integrated comprehension of life, which will 

enable him to meet its ever-increasing complexities. 

Technical knowledge, however necessary, will in no way resolve our inner, psychological pressures and conflict; and it 

is because we have acquired technical knowledge without understanding the total process of life that technology has 

become a means of destroying ourselves. The man who knows how to split the atom but has no love in his heart becomes 

a monster. 

We choose a vocation according to our capacities; but will the following of a vocation lead us out of conflict and 

confusion? Some form of technical training seems necessary; but when we have become engineers, physicians, 

accountants - then what? Is the practice of a profession the fulfilment of life? Apparently with most of us it is. Our 

various professions may keep us busy for the greater part of our existence; but the very things that we produce and are 

so entranced with are causing destruction and misery. Our attitudes and values make of things and occupations the 

instruments of envy, bitterness and hate. 

Without understanding ourselves, mere occupation leads to frustration, with its inevitable escapes through all kinds of 

mischievous activities. Technique without understanding leads to enmity and ruthlessness, which we cover up with 

pleasant-sounding phrases. Of what value is it to emphasize technique and become efficient entities if the result is mutual 

destruction? Our technical progress is fantastic, but it has only increased our powers of destroying one another, and 

there is starvation and misery in every land. We are not peaceful and happy people. 

When function is all-important, life becomes dull and boring, a mechanical and sterile routine from which we escape 

into every kind of distraction. The accumulation of facts and the development of capacity, which we call education, has 

deprived us of the fullness of integrated life and action. It is because we do not understand the total process of life that 

we cling to capacity and efficiency, which thus assume overwhelming importance. But the whole cannot be understood 

through the part; it can be understood only through action and experience. 

Another factor in the cultivation of technique is that it gives us a sense of security, not only economic, but psychological 

as well. It is reassuring to know that we are capable and efficient. To know that we can play the piano or build a house 

gives us a feeling of vitality, of aggressive independence; but to emphasize capacity because of a desire for psychological 

security is to deny the fullness of life. The whole content of life can never be foreseen, it must be experienced anew 

from moment to moment; but we are afraid of the unknown, and so we establish for ourselves psychological zones of 

safety in the form of systems, techniques and beliefs. As long as we are seeking inward security, the total process of life 

cannot be understood. 

The right kind of education, while encouraging the learning of a technique, should accomplish something which is of 

far greater importance: it should help man to experience the integrated process of life. It is this experiencing that will 

put capacity and technique in their right place. If one really has something to say, the very saying of it creates its own 

style; but learning a style without inward experiencing can only lead to superficiality. 

Throughout the world, engineers are frantically designing machines which do not need men to operate them. In a life 

run almost entirely by machines, what is to become of human beings? We shall have more and more leisure without 

knowing wisely how to employ it, and we shall seek escape through knowledge, through enfeebling amusements, or 

through ideals. 

I believe volumes have been written about educational ideals, yet we are in greater confusion than ever before. There is 

no method by which to educate a child to be integrated and free. As long as we are concerned with principles, ideals and 

methods, we are not helping the individual to be free from his own self-centred activity with all its fears and conflicts. 
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Ideals and blueprints for a perfect Utopia will never bring about the radical change of heart which is essential if there is 

to be an end to war and universal destruction. Ideals cannot change our present values: they can be changed only by the 

right kind of education, which is to foster the understanding of what is. 

When we are working together for an ideal, for the future, we shape individuals according to our conception of that 

future; we are not concerned with human beings at all, but with our idea of what they should be. The what should be 

becomes far more important to us than what is, namely, the individual with his complexities. If we begin to understand 

the individual directly instead of looking at him through the screen of what we think he should be, then we are concerned 

with what is. Then we no longer want to transform the individual into something else; our only concern is to help him 

to understand himself, and in this there is no personal motive or gain. If we are fully aware of what is, we shall understand 

it and so be free of it; but to be aware of what we are, we must stop struggling after something which we are not. 

Ideals have no place in education for they prevent the comprehension of the present. Surely, we can be aware of what 

is only when we do not escape into the future. To look to the future, to strain after an ideal, indicates sluggishness of 

mind and a desire to avoid the present. 

Is not the pursuit of a ready-made Utopia a denial of the freedom and integration of the individual? When one follows 

an ideal, a pattern, when one has a formula for what should be, does one not live a very superficial, automatic life? We 

need, not idealists or entities with mechanical minds, but integrated human beings who are intelligent and free. Merely 

to have a design for a perfect society is to wrangle and shed blood for what should be while ignoring what is. 

If human beings were mechanical entities, automatic machines, then the future would be predictable and the plans for a 

perfect Utopia could be drawn up; then we would be able to plan carefully a future society and work towards it. 

But human beings are not machines to be established according to a definite pattern. 

Between now and the future there is an immense gap in which many influences are at work upon each one of us, and in 

sacrificing the present for the future we are pursuing wrong means to a probable right end. But the means determine the 

end; and besides, who are we to decide what man should be? By what right do we seek to mould him according to a 

particular pattern, learnt from some book or determined by our own ambitions, hopes and fears? 

The right kind of education is not concerned with any ideology, however much it may promise a future Utopia: it is not 

based on any system, however carefully thought out; nor is it a means of conditioning the individual in some special 

manner. Education in the true sense is helping the individual to be mature and free, to flower greatly in love and 

goodness. That is what we should be interested in, and not in shaping the child according to some idealistic pattern. 

Any method which classifies children according to temperament and aptitude merely emphasizes their differences; it 

breeds antagonism, encourages divisions in society and does not help to develop integrated human beings. It is obvious 

that no method or system can provide the right kind of education, and strict adherence to a particular method indicates 

sluggishness on the part of the educator. As long as education is based on cut-and-dried principles, it can turn out men 

and women who are efficient, but it cannot produce creative human beings. 

Only love can bring about the understanding of another. 

Where there is love there is instantaneous communion with the other, on the same level and at the same time. It is 

because we ourselves are so dry, empty and without love that we have allowed governments and systems to take over 

the education of our children and the direction of our lives; but governments want efficient technicians, not human 

beings, because human beings become dangerous to governments - and to organized religions as well. That is why 

governments and religious organizations seek to control education. 

Life cannot be made to conform to a system, it cannot be forced into a framework, however nobly conceived; and a 

mind that has merely been trained in factual knowledge is incapable of meeting life with its variety, its subtlety, its 

depths and great heights. When we train our children according to a system of thought or a particular discipline, when 

we teach them to think within departmental divisions, we prevent them from growing into integrated men and women, 

and therefore they are incapable of thinking intelligently, which is to meet life as a whole. 

The highest function of education is to bring about an integrated individual who is capable of dealing with life as a 

whole. The idealist, like the specialist, is not concerned with the whole, but only with a part. There can be no integration 

as long as one is pursuing an ideal pattern of action; and most teachers who are idealists have put away love, they have 

dry minds and hard hearts. To study a child, one has to be alert, watchful, self-aware, and this demands far greater 

intelligence and affection than to encourage him to follow an ideal. 

Another function of education is to create new values. Merely to implant existing values in the mind of the child, to 

make him conform to ideals, is to condition him without awakening his intelligence. Education is intimately related to 

the present world crisis, and the educator who sees the causes of this universal chaos should ask himself how to awaken 

intelligence in the student, thus helping the coming generation not to bring about further conflict and disaster. He must 
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give all his thought, all his care and affection to the creation of right environment and to the development of 

understanding, so that when the child grows into maturity he will be capable of dealing intelligently with the human 

problems that confront him. But in order to do this, the educator must understand himself instead of relying on 

ideologies, systems and beliefs. 

Let us not think in terms of principles and ideals, but be concerned with things as they are; for it is the consideration of 

what is that awakens intelligence, and the intelligence of the educator is far more important than his knowledge of a new 

method of education. When one follows a method, even if it has been worked out by a thoughtful and intelligent person, 

the method becomes very important, and the children are important only as they fit into it. One measures and classifies 

the child, and then proceeds to educate him according to some chart. This process of education may be convenient for 

the teacher, but neither the practice of a system nor the tyranny of opinion and learning can bring about an integrated 

human being. 

The right kind of education consists in understanding the child as he is without imposing upon him an ideal of what we 

think he should be. To enclose him in the framework of an ideal is to encourage him to conform, which breeds fear and 

produces in him a constant conflict between what he is and what he should be; and all inward conflicts have their outward 

manifestations in society. Ideals are an actual hindrance to our understanding of the child and to the child's understanding 

of himself. 

A parent who really desires to understand his child does not look at him through the screen of an ideal. If he loves the 

child, he observes him, he studies his tendencies, his moods and peculiarities. It is only when one feels no love for the 

child that one imposes upon him an ideal, for then one's ambitions are trying to fulfil themselves in him, wanting him 

to become this or that. If one loves, not the ideal, but the child, then there is a possibility of helping him to understand 

himself as he is. 

If a child tells lies, for example, of what value is it to put before him the ideal of truth? One has to find out why he is 

telling lies. To help the child, one has to take time to study and observe him, which demands patience, love and care; 

but when one has no love, no understanding, then one forces the child into a pattern of action which we call an ideal. 

Ideals are a convenient escape, and the teacher who follows them is incapable of understanding his students and dealing 

with them intelligently; for him, the future ideal, the what should be, is far more important than the present child. The 

pursuit of an ideal excludes love, and without love no human problem can be solved. 

If the teacher is of the right kind, he will not depend on a method, but will study each individual pupil. In our relationship 

with children and young people, we are not dealing with mechanical devices that can be quickly repaired, but with living 

beings who are impressionable, volatile, sensitive, afraid, affectionate; and to deal with them, we have to have great 

understanding, the strength of patience and love. When we lack these, we look to quick and easy remedies and hope for 

marvellous and automatic results. If we are unaware, mechanical in our attitudes and actions, we fight shy of any demand 

upon us that is disturbing and that cannot be met by an automatic response, and this is one of our major difficulties in 

education. 

The child is the result of both the past and the present and is therefore already conditioned. If we transmit our background 

to the child, we perpetuate both his and our own conditioning. There is radical transformation only when we understand 

our own conditioning and are free of it. To discuss what should be the right kind of education while we ourselves are 

conditioned is utterly futile. 

While the children are young, we must of course protect them from physical harm and prevent them from feeling 

physically insecure. But unfortunately we do not stop there; we want to shape their ways of thinking and feeling, we 

want to mould them in accordance with our own cravings and intentions. We seek to fulfil ourselves in our children, to 

perpetuate ourselves through them. We build walls around them, condition them by our beliefs and ideologies, fears and 

hopes - and then we cry and pray when they are killed or maimed in wars, or otherwise made to suffer by the experiences 

of life. 

Such experiences do not bring about freedom; on the contrary, they strengthen the will of the self. The self is made up 

of a series of defensive and expansive reactions, and its fulfilment is always in its own projections and gratifying 

identifications. As long as we translate experience in terms of the self, of the "me" and the "mine," as long as the "I," 

the ego, maintains itself through its reactions, experience cannot be freed from conflict, confusion and pain. Freedom 

comes only when one understands the ways of the self, the experiencer. It is only when the self, with its accumulated 

reactions, is not the experiencer, that experience takes on an entirely different significance and becomes creation. 

If we would help the child to be free from the ways of the self, which cause so much suffering, then each one of us 

should set about altering deeply his attitude and relationship to the child. Parents and educators, by their own thought 

and conduct, can help the child to be free and to flower in love and goodness. 
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Education as it is at present in no way encourages the understanding of the inherited tendencies and environmental 

influences which condition the mind and heart and sustain fear, and therefore it does not help us to break through the 

conditioning and bring about an integrated human being. Any form of education that concerns itself with a part and not 

with the whole of man inevitably leads to increasing conflict and suffering. 

It is only in individual freedom that love and goodness can flower; and the right kind of education alone can offer this 

freedom. Neither conformity to the present society nor the promise of a future Utopia can ever give to the individual 

that insight without which he is constantly creating problems. 

The right kind of educator, seeing the inward nature of freedom, helps each individual student to observe and understand 

his own self-projected values and impositions; he helps him to become aware of the conditioning influences about him, 

and of his own desires, both of which limit his mind and breed fear; he helps him, as he grows to manhood, to observe 

and understand himself in relation to all things, for it is the craving for self-fulfilment that brings endless conflict and 

sorrow. 

Surely, it is possible to help the individual to perceive the enduring values of life, without conditioning. Some may say 

that this full development of the individual will lead to chaos; but will it? There is already confusion in the world, and 

it has arisen because the individual has not been educated to understand himself. While he has been given some 

superficial freedom, he has also been taught to conform, to accept the existing values. 

Against this regimentation, many are revolting; but unfortunately their revolt is a mere self-seeking reaction, which only 

further darkens our existence. The right kind of educator, aware of the mind's tendency to reaction, helps the student to 

alter present values, not out of reaction against them, but through understanding the total process of life. Full cooperation 

between man and man is not possible without the integration which right education can help to awaken in the individual. 

Why are we so sure that neither we nor the coming generation, through the right kind of education, can bring about a 

fundamental alteration in human relationship? We have never tried it; and as most of us seem to be fearful of the right 

kind of education, we are disinclined to try it. Without really inquiring into this whole question, we assert that human 

nature cannot be changed, we accept things as they are and encourage the child to fit into the present society; we 

condition him to our present ways of life, and hope for the best. But can such conformity to present values, which lead 

to war and starvation, be considered education? 

Let us not deceive ourselves that this conditioning is going to make for intelligence and happiness. If we remain fearful, 

devoid of affection, hopelessly apathetic, it means that we are really not interested in encouraging the individual to 

flower greatly in love and goodness, but prefer that he carry on the miseries with which we have burdened ourselves 

and of which he also is a part. 

To condition the student to accept the present environment is quite obviously stupid. Unless we voluntarily bring about 

a radical change in education, we are directly responsible for the perpetuation of chaos and misery; and when some 

monstrous and brutal revolution finally comes, it will only give opportunity to another group of people to exploit and to 

be ruthless. Each group in power develops its own means of oppression, whether through psychological persuasion or 

brute force. 

For political and industrial reasons, discipline has become an important factor in the present social structure, and it is 

because of our desire to be psychologically secure that we accept and practise various forms of discipline. Discipline 

guarantees a result, and to us the end is more important than the means; but the means determine the end. 

One of the dangers of discipline is that the system becomes more important than the human beings who are enclosed in 

it. Discipline then becomes a substitute for love, and it is because our hearts are empty that we cling to discipline. 

Freedom can never come through discipline, through resistance; freedom is not a goal, an end to be achieved. Freedom 

is at the beginning, not at the end, it is not to be found in some distant ideal. 

Freedom does not mean the opportunity for self-gratification or the setting aside of consideration for others. The teacher 

who is sincere will protect the children and help them in every possible way to grow towards the right kind of freedom; 

but it will be impossible for him to do this if he himself is addicted to an ideology, if he is in any way dogmatic or self-

seeking. 

Sensitivity can never be awakened through compulsion, One may compel a child to be outwardly quiet, but one has not 

come face to face with that which is making him obstinate, impudent, and so on. Compulsion breeds antagonism and 

fear. Reward and punishment in any form only make the mind subservient and dull; and if this is what we desire, then 

education through compulsion is an excellent way to proceed. 

But such education cannot help us to understand the child, nor can it build a right social environment in which separatism 

and hatred will cease to exist. In the love of the child, right education is implied. But most of us do not love our children; 

we are ambitious for them - which means that we are ambitious for ourselves. Unfortunately, we are so busy with the 
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occupations of the mind that we have little time for the promptings of the heart. After all, discipline implies resistance; 

and will resistance ever bring love? Discipline can only build walls about us; it is always exclusive, ever making for 

conflict. Discipline is not conducive to understanding; for understanding comes with observation, with inquiry in which 

all prejudice is set aside. 

Discipline is an easy way to control a child, but it does not help him to understand the problems involved in living. Some 

form of compulsion, the discipline of punishment and reward, may be necessary to maintain order and seeming quietness 

among a large number of students herded together in a classroom; but with the right kind of educator and a small number 

of students, would any repression, politely called discipline, be required? If the classes are small and the teacher can 

give his full attention to each child, observing and helping him, then compulsion or domination in any form is obviously 

unnecessary. If, in such a group, a student persists in disorderliness or is unreasonably mischievous, the educator must 

inquire into the cause of his misbehaviour, which may be wrong diet, lack of rest, family wrangles, or some hidden fear. 

Implicit in right education is the cultivation of freedom and intelligence, which is not possible if there is any form of 

compulsion, with its fears. After all, the concern of the educator is to help the student to understand the complexities of 

his whole being. To require him to suppress one part of his nature for the benefit of some other part is to create in him 

an endless conflict which results in social antagonisms. It is intelligence that brings order, not discipline. 

Conformity and obedience have no place in the right kind of education. Cooperation between teacher and student is 

impossible if there is no mutual affection, mutual respect. When the showing of respect to elders is required of children, 

it generally becomes a habit, a mere outward performance, and fear assumes the form of veneration. Without respect 

and consideration, no vital relationship is possible, especially when the teacher is merely an instrument of his knowledge. 

If the teacher demands respect from his pupils and has very little for them, it will obviously cause indifference and 

disrespect on their part. Without respect for human life, knowledge only leads to destruction and misery. The cultivation 

of respect for others is an essential part of right education, but if the educator himself has not this quality, he cannot help 

his students to an integrated life. 

Intelligence is discernment of the essential, and to discern the essential there must be freedom from those hindrances 

which the mind projects in the search for its own security and comfort. Fear is inevitable as long as the mind is seeking 

security; and when human beings are regimented in any way, keen awareness and intelligence are destroyed. 

The purpose of education is to cultivate right relationship, not only between individuals, but also between the individual 

and society; and that is why it is essential that education should, above all, help the individual to understand his own 

psychological process. Intelligence lies in understanding oneself and going above and beyond oneself; but there cannot 

be intelligence as long as there is fear. Fear perverts intelligence and is one of the causes of self-centred action. Discipline 

may suppress fear but does not eradicate it, and the superficial knowledge which we receive in modern education only 

further conceals it. 

When we are young, fear is instilled into most of us both at home and at school. Neither parents nor teachers have the 

patience, the time or the wisdom to dispel the instinctive fears of childhood, which, as we grow up, dominate our attitudes 

and judgment and create a great many problems. The right kind of education must take into consideration this question 

of fear, because fear warps our whole outlook on life. To be without fear is the beginning of wisdom, and only the right 

kind of education can bring about the freedom from fear in which alone there is deep and creative intelligence. 

Reward or punishment for any action merely strengthens self-centredness. Action for the sake of another, in the name 

of the country or of God, leads to fear, and fear can- not be the basis for right action. If we would help a child to be 

considerate of others, we should not use love as a bribe, but take the time and have the patience to explain the ways of 

consideration. 

There is no respect for another when there is a reward for it, for the bribe or the punishment becomes far more significant 

than the feeling of respect. If we have no respect for the child but merely offer him a reward or threaten him with 

punishment, we are encouraging acquisitiveness and fear. Because we ourselves have been brought up to act for the 

sake of a result, we do not see that there can be action free of the desire to gain. 

The right kind of education will encourage thoughtfulness and consideration for others without enticements or threats 

of any kind. If we no longer seek immediate results, we shall begin to see how important it is that both the educator and 

the child should be free from the fear of punishment and the hope of reward, and from every other form of compulsion; 

but compulsion will continue as long, as authority is part of relationship. 

To follow authority has many advantages if one thinks in terms of personal motive and gain; but education based on 

individual advancement and profit can only build a social structure which is competitive, antagonistic and ruthless. This 

is the kind of society in which we have been brought up, and our animosity and confusion are obvious. 
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We have been taught to conform to the authority of a teacher, of a book, of a party, because it is profitable to do so. The 

specialists in every department of life, from the priest to the bureaucrat, wield authority and dominate us; but any 

government or teacher that uses compulsion can never bring about the cooperation in relationship which is essential for 

the welfare of society. 

If we are to have right relationship between human beings, there should be no compulsion nor even persuasion. How 

can there be affection and genuine co-operation between those who are in power and those who are subject to power? 

By dispassionately considering this question of authority and its many implications, by seeing that the very desire for 

power is in itself destructive, there comes a spontaneous understanding of the whole process of authority. The moment 

we discard authority we are in partnership, and only then is there cooperation and affection. 

The real problem in education is the educator. Even a small group of student becomes the instrument of his personal 

importance if he uses authority as a means of his own release, if teaching is for him a self-expansive fulfilment. But 

mere intellectual or verbal agreement concerning the crippling effects of authority is stupid and vain. 

There must be deep insight into the hidden motivations of authority and domination. If we see that intelligence can never 

be awakened through compulsion, the very awareness of that fact will burn away our fears, and then we shall begin to 

cultivate a new environment which will be contrary to and far transcend the present social order. 

To understand the significance of life with its conflicts and pain, we must think independently of any authority, including 

the authority of organized religion; but if in our desire to help the child we set before him authoritative examples, we 

shall only be encouraging fear, imitation and various forms of superstition. 

Those who are religiously inclined try to impose upon the child the beliefs, hopes and fears which they in turn have 

acquired from their parents; and those who are anti-religious are equally keen to influence the child to accept the 

particular way of thinking which they happen to follow. We all want our children to accept our form of worship or take 

to heart our chosen ideology. It is so easy to get entangled in images and formulations, whether invented by ourselves 

or by others, and therefore it is necessary to be ever watchful and alert. 

What we call religion is merely organized belief, with its dogmas, rituals, mysteries and superstitions. Each religion has 

its own sacred book, its mediator, its priests and its ways of threatening and holding people. Most of us have been 

conditioned to all this, which is considered religious education; but this conditioning sets man against man, it creates 

antagonism, not only among the believers, but also against those of other beliefs. Though all religions assert that they 

worship God and say that we must love one another, they instil fear through their doctrines of reward and punishment, 

and through their competitive dogmas they perpetuate suspicion and antagonism. 

Dogmas, mysteries and rituals are not conducive to a spiritual life. Religious education in the true sense is to encourage 

the child to understand his own relationship to people, to things and to nature. There is no existence without relationship; 

and without self-knowledge, all relationship, with the one and with the many, brings conflict and sorrow. Of course, to 

explain this fully to a child is impossible; but if the educator and the parents deeply grasp the full significance of 

relationship, then by their attitude, conduct and speech they will surely be able to convey to the child, without too many 

words and explanations, the meaning of a spiritual life. 

Our so called religious training discourages questioning and doubt, yet it is only when we inquire into the significance 

of the values which society and religion have placed about us that we begin to find out what is true. It is the function of 

the educator to examine deeply his own thoughts and feelings and to put aside those values which have given him 

security and comfort, for only then can he help his students to be self-aware and to understand their own urges and fears. 

The time to grow straight and clear is when one is young; and those of us who are older can, if we have understanding, 

help the young to free themselves from the hindrances which society has imposed upon them, as well as from those 

which they themselves are projecting. If the child's mind and heart are not moulded by religious preconceptions and 

prejudices, then he will be free to discover through self-knowledge what is above and beyond himself. 

True religion is not a set of beliefs and rituals, hopes and fears; and if we can allow the child to grow up without these 

hindering influences, then perhaps, as he matures, he will begin to inquire into the nature of reality, of God. 

That is why, in educating a child, deep insight and understanding are necessary. 

Most people who are religiously inclined, who talk about God and immortality, do not fundamentally believe in 

individual freedom and integration; yet religion is the cultivation of freedom in the search for truth. There can be no 

compromise with freedom. Partial freedom for the individual is no freedom at all. Conditioning, of any kind, whether 

political or religious, is not freedom and it will never bring peace. 

Religion is not a form of conditioning. It is a state of tranquillity in which there is reality, God; but that creative state 

can come into being only when there is self-knowledge and freedom. Freedom brings virtue, and without virtue there 
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can be no tranquillity. The still mind is not a conditioned mind, it is not disciplined or trained to be still. Stillness comes 

only when the mind understands its own ways, which are the ways of the self. 

Organized religion is the frozen thought of man, out of which he builds temples and churches; it has become a solace 

for the fearful, an opiate for those who are in sorrow. But God or truth is far beyond thought and emotional demands. 

Parents and teachers who recognize the psychological processes which build up fear and sorrow should be able to help 

the young to observe and understand their own conflicts and trials. 

If we who are older can help the children, as they grow up, to think clearly and dispassionately, to love and not to breed 

animosity, what more is there to do? But if we are constantly at one another's throats, if we are incapable of bringing 

about order and peace in the world by deeply changing ourselves, of what value are the sacred books and the myths of 

the various religions? 

True religious education is to help the child to be intelligently aware, to discern for himself the temporary and the real, 

and to have a disinterested approach to life; and would it not have more meaning to begin each day at home or at school 

with a serious thought, or with a reading that has depth and significance, rather than mumble some oft-repeated words 

or phrases? 

Past generations, with their ambitions, traditions and ideals, have brought misery and destruction to the world; perhaps 

the coming generations, with the right kind of education, can put an end to this chaos and build a happier social order. 

If those who are young have the spirit of inquiry, if they are constantly searching out the truth of all things, political and 

religious, personal and environmental, then youth will have great significance and there is hope for a better world. 

Most children are curious, they want to know; but their eager inquiry is dulled by our pontifical assertions, our superior 

impatience and our casual brushing aside of their curiosity. We do not encourage their inquiry, for we are rather 

apprehensive of what may be asked of us; we do not foster their discontent, for we ourselves have ceased to question. 

Most parents and teachers are afraid of discontent because it is disturbing to all forms of security, and so they encourage 

the young to overcome it through safe jobs, inheritance, marriage and the consolation of religious dogmas. Elders, 

knowing only too well the many ways of blunting the mind and the heart, proceed to make the child as dull as they are 

by impressing upon him the authorities, traditions and beliefs which they themselves have accepted. 

Only by encouraging the child to question the book, whatever it be, to inquire into the validity of the existing social 

values, traditions, forms of government, religious beliefs and so on, can the educator and the parents hope to awaken 

and sustain his critical alertness and keen insight. 

The young, if they are at all alive, are full of hope and discontent; they must be, otherwise they are already old and dead. 

And the old are those who were once discontented, but who have successfully smothered that flame and have found 

security and comfort in various ways. They crave permanency for themselves and their families, they ardently desire 

certainty in ideas, in relationships, in possessions; so the moment they feel discontented, they become absorbed in their 

responsibilities, in their jobs, or in anything else, in order to escape from that disturbing feeling of discontent. 

While we are young is the time to be discontented, not only with ourselves, but also with the things about us. We should 

learn to think clearly and without bias, so as not to be inwardly dependent and fearful. Independence is not for that 

coloured section of the map which we call our country, but for ourselves as individuals; and though outwardly we are 

dependent on one another, this mutual dependence does not become cruel or oppressive if inwardly we are free of the 

craving for power, position and authority. 

We must understand discontent, of which most of us are afraid. Discontent may bring what appears to be disorder; but 

if it leads, as it should, to self-knowledge and self-abnegation, then it will create a new social order and enduring peace. 

With self-abnegation comes immeasurable joy. 

Discontent is the means to freedom; but in order to inquire without bias, there must be none of the emotional dissipation 

which often takes the form of political gatherings, the shouting of slogans, the search for a guru or spiritual teacher, and 

religious orgies of different kinds. This dissipation dulls the mind and heart, making them incapable of insight and 

therefore easily moulded by circumstances and fear. It is the burning desire to inquire, and not the easy imitation of the 

multitude, that will bring about a new understanding of the ways of life. 

The young are so easily persuaded by the priest or the politician, by the rich or the poor, to think in a particular way; but 

the right kind of education should help them to be watchful of these influences so that they do not repeat slogans like 

parrots or fall into any cunning trap of greed, whether their own or that of another. They must not allow authority to 

stifle their minds and hearts. To follow another, however great, or to give one's adherence to a gratifying ideology, will 

not bring about a peaceful world. 

When we leave school or college, many of us put away books and seem to feel that we are done with learning; and there 

are those who are stimulated to think further afield, who keep on reading and absorbing what others have said, and 
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become addicted to knowledge. As long as there is the worship of knowledge or technique as a means to success and 

dominance, there must be ruthless competition, antagonism and the ceaseless struggle for bread. 

As long as success is our goal we cannot be rid of fear, for the desire to succeed inevitably breeds the fear of failure. 

That is why the young should not be taught to worship success. Most people seek success in one form or another, 

whether on the tennis court, in the business world, or in politics. We all want to be on top, and this desire creates constant 

conflict within ourselves and with our neighbours; it leads to competition, envy, animosity and finally to war. 

Like the older generation, the young also seek success and security; though at first they may be discontented, they soon 

become respectable and are afraid to say no to society. The walls of their own desires begin to enclose them, and they 

fall in line and assume the reins of authority. Their discontent, which is the very flame of inquiry, of search, of 

understanding, grows dull and dies away, and in its place there comes the desire for a better job, a rich marriage, a 

successful career, all of which is the craving for more security. 

There is no essential difference between the old and the young, for both are slaves to their own desires and gratifications. 

Maturity is not a matter of age, it comes with understanding. The ardent spirit of inquiry is perhaps easier for the young, 

because those who are older have been battered about by life, conflicts have worn them out and death in different forms 

awaits them. This does not mean that they are incapable of purposive inquiry, but only that it is more difficult for them. 

Many adults are immature and rather childish, and this is a contributing cause of the confusion and misery in the world. 

It is the older people who are responsible for the prevailing economic and moral crisis; and one of our unfortunate 

weaknesses is that we want someone else to act for us and change the course of our lives. We wait for others to revolt 

and build anew, and we remain inactive until we are assured of the outcome. 

It is security and success that most of us are after; and a mind that is seeking security, that craves success, is not 

intelligent, and is therefore incapable of integrated action. There can be integrated action only if one is aware of one's 

own conditioning, of one's racial, national, political and religious prejudices; that is, only if one realizes that the ways 

of the self are ever separative. 

Life is a well of deep waters. One can come to it with small buckets and draw only a little water, or one can come with 

large vessels, drawing plentiful waters that will nourish and sustain. While one is young is the time to investigate, to 

experiment with everything. The school should help its young people to discover their vocations and responsibilities, 

and not merely cram their minds with facts and technical knowledge; it should be the soil in which they can grow without 

fear, happily and integrally. 

To educate a child is to help him to understand freedom and integration. To have freedom there must be order, which 

virtue alone can give; and integration can take place only when there is great simplicity. From innumerable complexities 

we must grow to simplicity; we must become simple in our inward life and in our outward needs. 

Education is at present concerned with outward efficiency, and it utterly disregards, or deliberately perverts, the inward 

nature of man; it develops only one part of him and leaves the rest to drag along as best it can. Our inner confusion, 

antagonism and fear ever overcome the outer structure of society, however nobly conceived and cunningly built. When 

there is not the right kind of education we destroy one another, and physical security for every individual is denied. To 

educate the student rightly is to help him to understand the total process of himself; for it is only when there is integration 

of the mind and heart in everyday action that there can be intelligence and inward transformation. 

While offering information and technical training, education should above all encourage an integrated outlook on life; 

it should help the student to recognize and break down in himself all social distinctions and prejudices, and discourage 

the acquisitive pursuit of power and domination. It should encourage the right kind of self-observation and the 

experiencing of life as a whole, which is not to give significance to the part, to the "me" and the "mine," but to help the 

mind to go above and beyond itself to discover the real. 

Freedom comes into being only through self-knowledge in one's daily occupations, that is, in one's relationship with 

people, with things, with ideas and with nature. If the educator is helping the student to be integrated, there can be no 

fanatical or unreasonable emphasis on any particular phase of life. It is the understanding of the total process of existence 

that brings integration. When there is self-knowledge, the power of creating illusions ceases, and only then is it possible 

for reality or God, to be. 

Human beings must be integrated if they are to come out of any crisis, and especially the present world crisis, without 

being broken; therefore, to parents and teachers who are really interested in education, the main problem is how to 

develop an integrated individual. To do this, the educator himself must obviously be integrated; so the right kind of 

education is of the highest importance, not only for the young, but also for the older generation if they are willing to 

learn and are not too set in their ways. What we are in ourselves is much more important than the additional question of 

what to teach the child, and if we love our children we will see to it that they have the right kind of educators. 
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Teaching should not become a specialist's profession. When it does, as is so often the case, love fades away; and love is 

essential to the process of integration. To be integrated there must be freedom from fear. Fearlessness brings 

independence without ruthlessness, without contempt for another, and this is the most essential factor in life. Without 

love we cannot work out our many conflicting increases confusion and leads to self-destruction. 

The integrated human being will come to technique through experiencing, for the creative impulse makes its own 

technique - and that is the greatest art. When a child has the creative impulse to paint, he paints, he does not bother about 

technique. Likewise people who are experiencing, and therefore teaching, are the only real teachers, and they too will 

create their own technique. 

This sounds very simple, but it is really a deep revolution. If we think about it we can see the extraordinary effect it will 

have on society. At present most of us are washed out at the age of forty-five or fifty by slavery to routine; through 

compliance, through fear and acceptance, we are finished, though we struggle on in a society that has very little meaning 

except for those who dominate it and are secure. If the teacher sees this and is himself really experiencing, then whatever 

his temperament and capacities may be, his teaching will not be a matter of routine but will become an instrument of 

help. 

To understand a child we have to watch him at play, study him in his different moods; we cannot project upon him our 

own prejudices, hopes and fears, or mould him to fit the pattern of our desires. If we are constantly judging the child 

according to our personal likes and dislikes, we are bound to create barriers and hindrances in our relationship with him 

and in his relationships with the world. Unfortunately, most of us desire to shape the child in a way that is gratifying to 

our own vanities and idiosyncrasies; we find varying degrees of comfort and satisfaction in exclusive ownership and 

domination. 

Surely, this process is not relationship, but mere imposition, and it is therefore essential to understand the difficult and 

complex desire to dominate. It takes many subtle forms; and in its self-righteous aspect, it is very obstinate. The desire 

to "serve" with the unconscious longing to dominate is difficult to understand. Can there be love where there is 

possessiveness? Can we be in communion with those whom we seek to control? To dominate is to use another for self-

gratification, and where there is the use of another there is no love. 

When there is love there is consideration, not only for the children but for every human being. Unless we are deeply 

touched by the problem, we will never find the right way of education. Mere technical training inevitably makes for 

ruthlessness, and to educate our children we must be sensitive to the whole movement of life. What we think, what we 

do, what we say matters infinitely, because it creates the environment, and the environment either helps or hinders the 

child. Obviously, then, those of us who are deeply interested in this problem will have to begin to understand ourselves 

and thereby help to transform society; we will make it our direct responsibility to bring about a new approach to 

education. If we love our children, will we not find a way of putting an end to war? But if we are merely using the word 

"love" without substance, then the whole complex problem of human misery will remain. The way out of this problem 

lies through ourselves. We must begin to understand our relationship with our fellow men, with nature, with ideas and 

with things, for without that understanding there is no hope, there is no way out of conflict and suffering. 

The bringing up of a child requires intelligent observation and care. Experts and their knowledge can never replace the 

parents' love, but most parents corrupt that love by their own fears and ambitions, which condition and distort the outlook 

of the child. So few of us are concerned with love, but we are vastly taken up with the appearance of love. 

The present educational and social structure does not help the individual towards freedom and integration; and if the 

parents are at all in earnest and desire that the child shall grow to his fullest integral capacity, they must begin to alter 

the influence of the home and set about creating schools with the right kind of educators. 

The influence of the home and that of the school must not be in any way contradictory, so both parents and teachers 

must re-educate themselves. The contradiction which so often exists between the private life of the individual and his 

life as a member of the group creates an endless battle within himself and in his relationships. This conflict is encouraged 

and sustained through the wrong kind of education, and both governments and organized religions add to the confusion 

by their contradictory doctrines. The child is divided within himself from the very start, which results in personal and 

social disasters. If those of us who love our children and see the urgency of this problem will set our minds and hearts 

to it, then, however few we may be, through right education and an intelligent home environment, we can help to bring 

about integrated human beings; but if, like so many others, we fill our hearts with the cunning things of the mind, then 

we shall continue to see our children destroyed in wars, in famines, and by their own psychological conflicts. Right 

education comes with the transformation of ourselves. We must re-educate ourselves not to kill one another for any 

cause, however righteous, for any ideology, however promising it may appear to be for the future happiness of the world. 

We must learn to be compassionate, to be content with little, and to seek the Supreme, for only then can there be the 

true salvation of mankind. 
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9. JIDDU KRISHNAMURTI’S SCHOOLS 

J. Krishnamurti Says; “A school is a place where one learns about the totality, the wholeness of life. Academic 

excellence is absolutely necessary, but a school includes much more than that. It is a place where both the teacher and 

the student explore, not only the outer world, the world of knowledge, but also their own thinking, their own behavior.” 

Krishnamurti always placed a high priority on education. He believed that if the young and the old could only be made 

aware of how their conditioning of race, religion, biases, fears, and desires invariably results in conflict, they may bring 

a whole different quality to their lives. His concern was manifested in the opening of schools both in India and overseas. 

Krishnamurti used clear, straightforward language while addressing schoolchildren. Together, he looked at how they 

interacted with the environment, with one another, and with psychological issues including fear, authority, rivalry, love, 

and freedom. He saw schools as an environment where more profound existential questions may be investigated in a 

setting of freedom and accountability. 

All schools share the more obvious characteristics of this spirit, such as large campuses with stunning natural scenery, 

a warm, caring relationship between teachers and students, a simple, wholesome vegetarian diet, comfortable but austere 

living quarters, spacious and inviting classrooms, well-stocked libraries and labs, a low teacher-to-student ratio, and 

highly qualified and motivated instructors. 

TABLE: 1 

SN NAME OF THE 

SCHOOL 

MANAGING TRUSAT STATE COUNTRY 

1 OAK GROVE SCHOOL KRISHNAMURTI 

FOUNDATION OF AMERICA 

OJAI, CALIFORNIA USA 

2 BROCKWOOD PARK 

SCHOOL 

KRISHNAMURTI 

FOUNDATION TRUST 

HAMPSHIRE UK 

3 RISHI VALLEY SCHOOL KRISHNAMURTI 

FOUNDATION OF INDIA 

MADANAPALLE, 

ANDHRA 

PRADESH 

INDIA 

4 BESANT SCHOOL KRISHNAMURTI 

FOUNDATION OF INDIA 

VARANASI, U.P. INDIA 

5 THE VALLEY SCHOOL KRISHNAMURTI 

FOUNDATION OF INDIA 

BANGLURU, 

KARNATAKA 

INDIA 

6 THE SCHOOL-KFI KRISHNAMURTI 

FOUNDATION OF INDIA 

CHENNAI, 

TAMILNADU 

INDIA 

7 SAHYADRI SCHOOL KRISHNAMURTI 

FOUNDATION OF INDIA 

PUNE, 

MAHARASHTRA 

INDIA 

8 PATHSHAALA KRISHNAMURTI 

FOUNDATION OF INDIA 

 INDIA 

10. CONCLUSION 

In his ESD Model, to address all of these challenges, Krishnamurti proposed a different understanding of educational 

goals, content, and techniques, as well as their execution in practice. But sadly, his ideas were either rejected as 

unworkable or misinterpreted in a limited way.This is possibly because, in an era when many were enthused about a 

secular society, he saw education as a process of cultivating a "religious mind." Krishnamurti may have believed that 

the religious mind is more than just the definition of the term; rather, it is a conscious mind that is scientific, inquisitive, 

and seeking the truth. 

The most important thing today is to see, comprehend, and evaluate Krishnamurti's educational philosophy in light of 

the current situation.In terms of the ability of education to transform society, it would appear that Krishnamurti's 

involvement with education, particularly his focus on the connection between education and society, is of utmost 

importance. He had already made historical remark through his humanistic Schools. 

In addition to outlining the correct course to take, Krishnamurti's ideas offer potential solutions to the problems that are 

firmly ingrained in today's educational system. It has been determined to be sound from a psychological, social, and 

spiritual standpoint. Additionally, it offers sufficient pedagogical support. His views on education suggest not only a 
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new way of thinking about education but also a new way of living. A plan built around such pillars is unquestionably 

progressive and dynamic. 

Developing self understanding is greatly aided by learning from one's own experiences. It allows pupils to suggest their 

expertise in order to solve difficulties. Students gain a sense of independence, self-respect, and empowerment as a result, 

and they are better equipped to handle basic difficulties. 

The ultimate goal of Krishnamurti was to change modern society by changing individuals via appropriate education. 

His idea of a "transformed society" is one where there will be no discrimination, bias, prejudice, inequity, or deprivation 

but rather peace, harmony, brotherhood, sensitivity, justice, and humanity. The inculcation of knowledge "in the nature," 

"of the nature," and "for the nature" is the most defining characteristic of proper education. Both "the alarming necessity" 

and "the need of the hour" refer to it. The National Curriculum Framework for 2005, or NCF-2005, includes these 

educational goals as well. 

His educational philosophy and its echoes in National Education Policy 2020, which were mentioned above, demonstrate 

that his vision is still relevant and continues giving policymakers guidance. The National Education Policy 2020 shared 

Krishnamurti's goal of fostering a complete and integrated persons with critical and creative thinking skills, sensitivity, 

kindness, and empathy, Having fortitude, resilience, a scientific outlook, true morals, and other higher order abilities. 

For educating such a well-rounded person Like Krishnamurti, National Education Policy 2020 views an integrated 

curriculum, teachers with a holistic perspective, parental participation, and A brave learning atmosphere is crucial. The 

ways in which Krishnamurti's ideas are reflected in national policy 2020 will mark the start of the change. 
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